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ABSTRACT .
4

Coxering the time period fr a qply 1, 104 to June
3C, 1975, the second interim report desCrib s ate objectives, .

activities, results, and accomplishments to date of a career
A educa'idn project serving nearly 10,000 K-12 students in five school -

districts in Southeastern Idaho. Continued implementation 'during the .

second operatiotal year .included the following major .accomplishments:
d'twoa-week teacher inservice workshop, development and dissemination.
ofcurriculum units, a followup.study Of' high school graduate6,
introduction of a new skill training'prograa, and a survey of
utilization of one of the mobile resource units. The third pariy
evaluation (88 pages) was done by the College of Education of- Idaho -

State University. Evaluation'instruments included studapt testing,
questionnaires, and review of records and materials. Findings are,'
reported for each of the seven project objectives and measure the
extent to which the objectives have been attained. Evaluation of
piocesses foCuses primarily on the teacher inservice workshop. A

Recommendations emphasize the need for improving the functioning of
participating school personnel. Appendixes include a 10-page chart

'summarizing the evaluation strategy, survey instruments, results of
the Self-Observation Scales Test, amended project objectives, and"
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SFXQND INTERIM REPORT

Of the
INGHAM COUNTY

DEVELOPMENTAL CARER EDUCATION PROJECT

SUMMARY

This report of Bingham County Developeental 'career Education Emplilrio-

ing*Career Awareness, Orientation, Exploration, and Preparation for the
World of Work covers the period including July 1, 1974 to June 30, 1970.

Bingham County, loCated in'Southeastern Idaho, has five, school dis-
tricts within its ctnfines, serving nearly 10,00 students in grades K-12.
Blackfoot, the county seat, is the largest city with the remainder of the
area largely rural and comprising seventeen silaller communities. The
'economy centers around agriculture and related industries'

The five high schools in the county are academically ted with
the emphasis placed upon a college preparatory curriculum, Although less
than 20% of high school graduates complete a degree-granting program. Most
of the remaining graduates must seek employment in the basic industries,
often without the skills to qualify them for any other than unskilled or
semi-skilled jobs.

A gap exists between the responsibility of ecational institutuions to
prepare students to live, learn, and make a living and the reality as demon-
strated in the data above;: The problem, then, is one of r&directing the
goals and objectives of education to better meet the needs of all the 'stu- ,

dents. In order to accopplish this, the following Project objectives were
identified in the initial eroposal:

A. Elementary Students in grades K-3 will become more knowledgeable
regarding broad ranges of occupations classified into cluster
groups of 'goods" and "services". Students will develop a positive
self-concept regarding the lifestyles of careers.

B. Elerientary stthents in grades 4-6 will become more knowledgeable
concerning a least five careers in the following cluster areas:
Industry, Cofimerce, Social Studies, Service and ARt. Students
will be able to list at least two relationshps between interests

and aptitudes in career choices and will also be able to list at
least three values regarding the world of 4ork.

C. Students in grades 7-8 will participate in six units selected ,from
the cluster .groups of the U:S.D.E4. Students will select one
cluster for the in-depth career .stddy. Students will have at least
three laboratory or hands-on career experiences.

D.. Students in grades 9-10 will declare their career intention or par-
ticipate in one of the following options:

(1)
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1. Further exploration in the career cluster not
covered in grades.,7-8..

2. 'In -depth exploration relevant to their selected c7.reers.
3. .Preparation for a vocational program. "

E. There will be at.least 10% more students in grades 11-12 parti-
cipating in vocational education programs lesigned for career
preparation.

F. ere will be an increase of at least 15% of all handicapped
-s udents who will be placed in an employment position by the
t e they are twenty-one years ot age.

G. 100% of ail exiting students will be placed in one of the fol-
lowing:

1. -Job
e-.

.2. Post-secondary vocationetechnical training program.'

41,
3. Baccalaureate degree-granting program.

The above represent the primary objectives of the Bingham County
DeveloptheAtal Career Education Project. Many secondary §oals'and objec-
tives are included within the scope of procedures and activities required
to meet these seven major objectives. IA seeking to meet these initial ob-
jectives, the'five shbfool districts agreed that a multi-district combination r
of resources would be the most economical and efficient approach toward a
solution of the problem.

Within this concept, a governing board Composed of the Superintendent
and one Trustee from each district, administers the Project with each Sup-
erintendent giving direction toward Project implementation within his dis-
tri.at, under the policy of the Bingham County Board of Cooperative Services.
In addition, a representative Advisory Committee has been formed to assist.
the Board in maintaining oontact with the comm--:ties which comprise the 14

fiv districts.

1
The Board employs five staff members under the Project, including the

Dire tor, Guidance' Coordinator, Office Simulation Teacher, PACE Center Aide,
and secretary: This stafi is responsible for the development and implemen-
tati of the Career Education-Project thro_:.-out the five districts. The
Propo:al directd that 20% of the studJnt population in the County *hould be
reach during the first year with an additional 20% during each subsequent
year. The delivery system for the sea9nd year involved nearly one hundred
sevenp.five teachers, counselors, and adainistrators continuing the imple-
menta,on of live major program components representing-a scope ind sequence
of act on. These components axe:

Utilization of curriculum units and learning activities-integrated
at all grade levels, K-12, within traditional subject matter and

designed to show studehts the career implications of that subject
matter as validated in, the .:orld of work."

B. Establishment of a developmental career guidance program at all
grade levels designed to assist students in establishing a positive

(2)

6



4

self-cohcept; evaluating interests, aptitudes, abilities and
goals related to career decision-making; and 'assuring proppr
placement for all exiting students.

.

C. Utilization s)f two mobile "resource' laboratories to provide
students at the high school .level with intensive short-term
career-related experiences:

0
1. A model office-simulation experience organized'tp

allow Office Occupations Egucation students the oppor-
tunity to explore a wide v&iety of potential occupations
as well as prepare for actual employment by becoming t
familiar with many of the most modern machines and pro-
cedures now in use in the business-labor-industry com-
munity in which theyCmay eventually seek work.

.t 2. A Career Information Center containing the most recent
career information availablein a variety of media
formatg and egOpped for student use indi/idually or in,
small groups. It is intended to provide comprehensive
information system to.each high school which would ott;er-
wise be imposSible to maintain because of cost:

DUrftlg the second operational year one hUndred teachers, counselors and
administrators from the five school districts Completed a two=week workshop

.in which the philos phy and goals of CaAer'Edu ation,were epcPlined and
activities emphasize g 'Career Awareness; Orientation, and E loration con-,cepts Race developed. These activities were tau4ht during e year by the

who develope them and by "volunteers" who4Wishevi to becomeinvOlvedin the Project. The its were printed for dissemination throughbut Idaho -
and to other interested agencies.

Nip ,

The Guidance component of the Project continued to be concentrated
during the second year primarily at the high gchool level and was
concerned with meeting the Proposal bbjectiAres relating to counseling
and placement. This phase was ihtcgral, for the most part, with the oper-
ation of the mobile career information center designated PACE, Programmed
Acti9ities for Career Exploration. Career Guidance in grades K-9 consisted
-almost entirely of teacher=directed self-awareness and information-seeking
activities which were integrated, with the curriculum units. 4

Tie mobile resource laboratory units, PACECenter and the office sim -
elation model, BOP Inc. continued operationAduring the second year. A
full time aide was assigned to the PriCE Center as recommended. During the
six months in which these units 14er operated; more than 1300 students
completed a minimum three-hour piograt in the PACE Center, and more than 160
students completed a minimum of tWenty/lia"fts in the B.O.P., Inc.'simulation.

(3)
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-.The Project continued to serve-as a focus for planning and coordi-

71'

nating activities geare,-. to the expansion of vocational skill t iningprograms within the five districts. An extension Feasibility St dy to deter-mine the practicality Of building, renting or leasing a4ceptrally located
skill - training facility which would accomodAte students from the five 8is-tricts, resulted in the initiation of
thislong-range goal. One. ;

mented by the Blackfoot and Snake
this program is in General In
six students in $gradesj.1,4

'closer cooperation b een

asrrrtF-g activities to accomplish,
aiming program was jointly imple-

ver School districts'during the year;
al-Mechanics and serves about thirdy-

e effort was continued to bring abou\
e Coordinators of skill7training programs\

q04;e1r.integrating C ative/WOrk. EXperie es in utilizing thejlackfoot comm-Nercial community, as was -the effort-to bring about closer working relation-
ships between high school and post-secondary tocational/tethnical skill-training programs.

.=)
Cooperative efforts involving Career Education programs and spe

services provided by the Bingham County rogram tor Exceptional Childr nconsisted of planning for use of resources to prevent overlap a t'up-
lication and the sharing of materials, equipment and -Leap.

Eva]uation of the Project
'conducted by the third party eve
State University. Because of A d
team did not participate in the d

ring the second o ational year
uator,\the Co e.ofEducatio
lay incontrating fprth
velopment of Trleasurih4

administration of pre-tests forthe curriculum units. ,Thr
second operational year and particularly after.44-e'Oaluat
completed, the Project benefitted from the a'exterhal:-.
able to bring. focus upon those areas of difficulties
gentatio9 which might have a tendency to create
viditationof the review team from the U,S..Office Education, Region,X,.was of particular benefit inthat it enabled the oject staff to identifyproblem.areas and initiate appropriatechenges.,

et

s again
at Idaho

valuation,
rt ents

ghotlt.

/contract
ekvirs who ye,

brog *pie-
roblems. The

The Review and evaluation has Included-recommendations which identifyseveral of. the major problem areas with which the Pr)jeet must be concerned,as follows:

A, Continue'to expand and develop in-service for all levels,and all
involved personnel throughout the year for purpose' of expanding

-and maintaining the career education concept.

B. Develo and expand coNmunication between classes? building; schools,and administration.
.

.

1
C. Intensify community involvement, to enhance understanding and support.

..

,

4 D., Career project staff involvement and assistance in program
implimentation and leadership -is highly recommended.

.E. ,Continue to Mend and utiliZe the BOP and PACE services and in-
vdstigate and use additional alternatives of each.

(4)
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c
, F. Emphasis on coordination at the secondary, both Junior High and

High School and the Elementary level is strongly recommended.

G. COniihue to expand and develop,ghe work experience program.,

. ,H. Explore and expand the potectial of the Vocational Center.

I. Investigate and d etermine-methods of supplying materiale,AdisseM-
ination of information, and provisions for ,feedback for all program
operatighs.

3. ,Develop a plan bf action or management plan to define goals, roles
and expectations and determine methodS',of implimentaten.

K. It is recommended that the placement program be expanied anOppv-
eloped in all areas as indicated in the project objective.

The above recommendations have not identielied all the problems notdothey encompass many of the specific operational objectives for whic' someWork -remains incomplete, after this, first year. However, it'is4resogn'zed
that the iMPlementation of any new concept or methodology within an'are ofsuch diveise educational philosophi and temperments as exits in .the fiv
school districts in gingham County c of and will not occur without thoseproblems, which typically characterize any ajor change in; any large organi-

,zationalstructure. The failure to id tify the role of the building prin-cipal in the progress of the programs a d thefailure to provide adequate
follow-up services to'build:upon the mot ,vation created during the Sumpterworkshop sessions are the two problem areas upon which the Project will plac,
major emphasis toward more adequate action during-the second year.

(5)
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SECOND INgERIM REPORT
of the

BINGHAI4 COUNTY

DEVELOPMENTAL CAREER EDUCATION PROJECT

I. Problem

BinghaM:County, located in Southeastern Idaho, has five school districts
within its confines with a'poptgation of nearly 30,000 and a K-12 student
IgOpulation hearing 10,000. Bladkfoot, the county seat, has a population
of approxiMately 10,000; the remaining 20,000 live in.the rural areas
compriting 17 smaller communities. There "are 26 public schools within
the county and one/parochial elementary school.

Bingham County economy centers around agriculture and the processing of
agricultural products. Thb average income is $2,483,-compared to $2,401
for the State of Idaho. However, the Department of Employment lists
2,182 families in the coun':y as disadvantaged. The small minority toopu-
Lation is predominately Indian and also includes soma 271 Mexican-Ameri=

t
cans

.

As stated n the Project Proposal, "high schools in Bingham County, as

. .

',.

well as Southeastern Idaho.... are too academically oriented", the empha-
sis being placed upon a college'preparatory curriculum. Approximately
70% of Idaho's" high school graduates enter college, but less than , 't*,.

75% complete a degree-granting program. Most of those who do not start
,------tcollege and, many who start.but never gradate from college, then seek

\
. ., mployment in the basic industries. For dingham County the above statis-

. tics apply rather adequately to, the five high schools. As discussed in i

the Proposal these non-college students "seek emplOyment in such areas
as agriculture and its related occupations, consttuetion, manufacturing,
potato "rocessiag industrieSv and in positions at the National Rbactor .,,,:

Tasting tation." Often they do not passes the saleable Skills to
NI-qualify th m for any other unskilled or Semi-skilled jobs.

In as much as the schools have een chatged by the State Boaidf Educa-
' tion and the State Board for Vocational Education with the responsibil ty
of preparing students tO live, learn, aridlmake a living, it Is .apparent \

that a broad gap exists between this objedtive and reality as demdifs a
the

ed\\
in e abOve data. This is not, of course, a probikm particular to
ham.County or to It is rather a sympt0-. of a crisis whIch.ekists
in education throughout the nation. \ r

.

The problem is one of redirecting the goals and objec crew of the educa-
tional processes to better ineet the needs of all' of th stddents. As
Stated in the Pro ,gal, "very little is bei g offered .n Idaho s hool'to
make students aft or-Career available in today's world of wor ." qtu- I.,

dents are not aware of the t of tr ining ecessaryfor variou occ4a-
tions,.nor do they have, sufficient in ormati n about themselves with which

,\
\

\

.,

4)' \
I \
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A

to make reasoned decisions regiarding career selection: e problem'
with which Bingham County schools, are dealing is most effectively
summarized in this statement by Robert llorthington of the Bureau cf
Adult, Vocational, and Technical Education, U. S. Office'of Education.

1. There is growing discdntent with the failure of school
experiences tb be relevant and useful to the lives } which
students must live when.they graduate.

There is increasing segregation between students and theP \ .world of work because they feel unneeded by our technological
society. .

.

.

Approximately One-thicd of all,students go through high schools
\,,via a "general education curriculum" which leaves its gradu-
ates with neither trained or marketable skill nor' qualified toJ

...4 \pursue higher education.

4. ere is an undesirable and counter-productive separation of
cational education,,general education, and academic curricu-

1 in our high schools. As-a result, those in the vocational
c rripUluth are often seen as low-status technicians, while
those in the academic curriculum emerge having little contact 4

with, or preparation for, the world-of teork.
-\,,

. i,

5. The widespread emphasis on a college degree relegates voca.A.
_ tional education to second class status even though most stu-

dent$ who begin college do not completddt 1.1c1 the number who,
do complete college are increasing out.;:of propOrtionto the
occupational bp rtunitIes in our society. .

6, Our present Syst m is an inflexible on4 which often fails to
provide individua s with the option oftchangind direction:- .,
dUring school or obtaining new trainin and shifting-occupa--
.tions later in life.

,

4

7. Moat students have li tle or no formaW contact with, or pre-
I

,

paration for, the wbrl f work durknI4their elementary or
secondary schooling. .

A

8., In 1970-71 more than 2.5 million'young people left,our schools
and colleges without having received adequate career preiSara-
tion,at a total cost to,the taxpayer,Of some 28 million dollars.,

9.' The,personal,losses suffdrhd'by e tilliona'of dropouts, stop-
outs, and pudhouts, on which we s nt )Dillions of dollars in
past years, are immeasurable.

10. By 1980, 15 million more people, mostly young, will have to
be accomodated in the work force than in 1970, and theSe people
must have adequate preparation for these jobs.

addition, thei thelatively.small'Size of each ofI
e five school dis-0icts in Bingham County prevent the ifhplementation of wide-ranged

(7)
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e

vocational training programs due to cost factois involved for ',facilities
and equipment.comured to student enrollment.

'These, then, are the problems faced by 134gham County sehools,and
/which solutiOns must be sought. Because of the expanded local reso ces

riavailable through cooperation, the five school districts have pre-
viously jointly-organized programs in Adult Basic'Education,'Special
Educatioij, Migrant Education Lnd Vocational Reha:JiIitation. Through -/this multi- district approach it is also hoped 4111 'owe many of the
solutions to thee problems summarized above and 'detailed within the
Project Proposal.

II. Objectives
, .

in order to redirect thelMovement of the educational processes in Bing-
.ham County schools toward the solutions of the probleMs defined above
.with. -the goals of more adequately meeting the needs of all of the students
and .More adequately bridging the gap between eduCationsand the world of
work, the4following Project objectives have been identified:

. ,

' A. Elementary students in grades K-3 will become more knowledge-
able regarding broad ranges of occupations classified into
cluster groups of :Goods" and "Services". Students wiN.
develop a positive self-concept regarding the life-styles of-81eery.

B.,.' Elementary students in grades 4-6 will become more,knoWledge,-
'able'concerning at least five careers in'the following Cluster
areas: In4ustr%mpCommerce,ASocial Audies,.Service and Art.
Students will blrableto lei t et least two relationships be-

. twn interests. and aptitude; in career chaises and will. also
'be able to list at least three values regardIng thla,tworld of
work .

,

,
i

It.

4

C. Studentsin grades 7-8 will participate in six units selected
from, the cluster grcaps of the U.S.D.E. Students will select
one cluster,for indepth career study. Stud is will have at
least three laboratory or hands-on career eax eriences.

D. Students in grades 9-10 will declare their career intention
or participate in one of the following options: .

1. Further exploration in the'career cluster not
covered in grades 7-8.

2. In-depth exploration relevant to their selected
careers.

3. Preparation for a vocational prograM.

12
.(B)



"
E. There will be at. Vleast 10mor students in grades 11-42

participating in vocational educ tion programs designed for
career preparation.

.

F. There will be an increase of at least 15% of all handicap d

students who will'be placed in an employment poeition by
time they aretwehtone years of age.

G. 100% of all exiti,ng students will be placed in one of the
foDlowing:

1. Job

2. Post-secondary vocational/technibal
program

'/ ,3. Baccalaureate degree-grantingprogram

The above represent the primary objectives of the Bingham County Develop-
mental Career Educatioh Project. Many secondary goals and objective
Are included within the scope of procedures and activities required to

`greet these seven major o jectives. The secondary 4*.gectives, for the

most part, make up.the d ail of,the project design as outlined in the

Proposal.

traihing

P'iojeCt Description

In seeking to meet the objectives outlined above, the, f' school.dis-
tricts in Bingham County agreed that a multIdistrice.comb tion of
resources would be the most economical and efficient approach toward so

problem solving. A governing body consisting of the Superint dent and
one designated Trustee from.the Aberdeen,'Blackfoot, Firth, Shelley and

Snake Rivrer School Districts' took responsibility for 'administration of

the Project. The Project Director and other Project personriel are respon-
sible to this body, dow designated the Bingham County Board.of.Oooperative.
Services. Each Superintendent gives direction to the Project implemen-
tation within his.district under the general policy established by the

"Board. Snake"River School District was appointed as fiscal agent fon Lhe
Board, and. as such, maintains-all records and reports required for fiscal
operation of the Project as required by State Department And U.S. Office
of Education policies.

V.,
(V
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In addition, as described in the following chart, a representative
Advisory Committee has been formed to assist the Board in'ma'intaining
contadt with the communities which comprise the five districts. The
Bingham County Advisory Committee for Car er ducation orisists of
two members from each of the five district is with the Project
birector and Board on-a scheduled basis-to provide'input from a variety
of communitlyand sources regarding the patrons' perceptions and desires as
these effect the ,Career Education program activities and implementation.

The staff employed under the Project are:
1. Project Director, responsible iethe Board of Cooperative

Services,.having experience in Vocational Education and
induStry with additional experience in guidanceand as an
edcational leader.

1

2. Career Guidance,Coordinator, responsible to the Direictor,
having experience in guidance at both elementary and secon-
darylevels, and an understanding of the world of work and
the processes of career development.

3. Model Office Teacher, responsible to the-Director, having
experience in offide occupations, supervision, and manage-
ment and. teaching experience in Officc Occupations Education

ti4. 4321. Center Aide, responsible to the Director, having work
experience outside education as a tgacher aide or one.year
of training beyond the secondary level.

. 4

5: Project secretary, responsible to the Director and possessing
experience necessary to the nature of the job's espOnsib,t.li-
ties.

The above description of the Projectadministration and staffing respon-
sibilities is indicative of .he multi - district operations]. procedute

4L_ enabling'a most efficient and bffective approach toward Teeting the
objectives previously noted.

The following chart describes the Stuent population within eachlDis-
trict. .The Proposal directed that 20% of this population be-reached
during the firsyear with an additional 20% during each subsequent
,year oCthe Project's operation.

14
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Figure I'

Administrative Organization.
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1- Figure II

Sho61 District Enrollment

L

SCHOCL OR DISTRICT Grades
1-6

Grades r Grades I. Total
7-S 2 '

Aberdeen School District #58 577 116 '338 1031

glackfoot School District #55
.

2130 . 566 122;

I '

3921

0

Firth School istrict #59

1 i

397

.

150 304

.

851

Shelley Scholol District #60 835 254 589 1678

Total Public Schools 4725
C.1

1378 3036

L

9139.

,

.

St. Margaret's School 80 40
1

120

'ICYTAL

I

4805 1418
1/-

3036 9259

16

(12)



In '6 er to meet the needs of this student population as related to.
the Project objectives the Career Education prOgram necessarily .c tains many integral components representing a scop

tion. Briefly these are as follows

1. Utilize on of ourriculum units and'learning activities
integrat d'.at all grade levels, K-12, within'traditionalN,
subject atter and designed to show students the careerimplicat s of that subject matter as validated in the
world of 'Work.

4

2. Establishment of a developmental.career guidance program< at all grade levels designed to assist students in es-
.tablishing asositive self-concept; evaluating interests,

a aptitudes, abilities and goals related to career decision-
making; and assuming proper placement for all exiting stu-
dents,

or
3. Utilization of two mobile.:ftresource" laboratories to

provide students with intensive short-term career-related
. experiences. As provided in the Proposal these units

provide two experienceS designed mostly for use at the
high school level: .

a. A model office-simulation experience organized
to allow Office Occupations Education students
the opportunity to explore a wide variety of
potential occupations as well as prepare for
actual employment by becoming familiar with
many of the most modern machines and procedures
now in use in the business-labor-industry com-
munity in which they may eventually seek work..

b. A Career Information Center containing the most
recent career information available in a variety
of media formats including sound filmstrip, tape

recording, microfilm, pamphlets and document
"files. It is equipped for use by students indi-
vidually or in small groups and islintended to
provide a comprehensive information system to
eaCh high school which,:wOuld otherwise be impOs-
sible to maintain because of cost.

Expansion of vocational training courses to mord realisti-
cally reflect the needs of our society and economv and to
provide saleable skills for exiting students, Within the
five districts there are vocational training programs in
Industrial Mechanics, Office Occupations, Home Econo 'cs,
Agriculture, and Multi-Occupations Education.

5 Cooperative efforts involving Career Education programs and
special services under the direction of the Bingham County
Program for Exceptional Childrert to assure proper assessment
techniques, and to provide pre-vocational and vocational skill
training for learning-disabled and handicapped students.

(13)/
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A. Procedures and Methods

4

In order to continue implementation of the program described above,
various procedure's were continued during the second operational
year. Each participating school district designated instructiona
staff participants based upon the inter-diStrict pLpil 1.1tio. One
hundred and seventy-five teachers, counselors and administrators, with
the Project Staff, comprised the delivery system personne through
which the Career Education ?roject continued development
five. districts. The procedures for developmen are best ibed
as each related to the five major components f the Career ucation
program.

I Utilization of curriculum units an _Learning
integr'ted at all grade levels K- 2, within

.eUbjca. matter'. As with the first!year, thi
was ini iated by a workshop for one hundred
'counselors and'adminj.strators. During thi
paitcipants were acquainted with the phi
goals,'and objectiyed 61 Career Educeti
proached on a.netiona, tate and focal

I then developedylnits,and activities

I

ac ivities'

aditional
com nent

each rs,

workshop,
sophy,

as it' is

evel.-,The
integrat-

(over)
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ing Career Awareness,'Career Oriendation and Exploration and
Career Prpparation concepts into the individual subject matter
or grade levels of their assignments. As during the first year
these instructional units were implemented by the teachers who
wrote them and by 'other volunteerswwho found. the units compatable
tith their area of responsibility. In order to meet the recom-
mendations of the U. S. Office staff and the third-party evalu-
ators concerning.curei.culum coordination and administrative in'
volvenent, the Project staff implemented a plan during the work-
shop to stimulate local leadership, inservice training programs

and the coordination of participant efforts to implement Project
goals.. This plan provided for the building principal to des-
ignate one staff' member as a "Building Coordinator" towork
with the principal and Project staff to provide for the organ-
ization of a coordinated seguenEUg career education with other
instructional levels in the school district. The role of the
career building coordinator working under the building principal
during this second year was:

a. to coordinate the career instructional program in the
school,'

b. to meet four times during the .school year with the members
of project staff and principals.

c. to organize and conduct seven inservice. lessons for school

staff in the school during the school year.
d. to complete and mail a.monthly activity report to the

project office.

Coordinating the career program in the school consists of:
a. assisting the principal and teachers in planning for

integrating career units with curriculum.
b. %assisting teachers in integrating career activities into

their on7going curriculum.
c. coordinating career audio visual and other career materials

to provide maximum usage with minimum conflict,
d, Serving as a facilitator and motivator for increasing

career education in the school.

In addition, the Project sought anew involvement from each
building principal, expanding his role in the development
/of career education within his building.' The role of the
principal was:

a. to provide leadership in achieving a coordinated, corre-
lated career instruction prograM,

b. provide a career inservice program for school staff during
the year,

c.. serve as a facilitator for career education,
'd. meet four times during the year with project staff and

building principals to review progress and plan for
activities and action.

Ai list of the units developed aid implemented during the second
year is attached. (See Appendix A). Ari analysis of the progress
of this component is co tained in the report of the third party '

evaluator.
19
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2 Establishment of a developmental career guidance program
at all grade levels. As with the first year, this COM-N
ponent-was developed through the use of a workshop. All
junior and senior high counselors from the five partici-
pating school districts were involved in the workshop
designed to acquaint them with the philosophy, goals,
and objectives of Career Education on nationa, state,
and local levels; and to "retain' counselors to better
meet-the needs of all students and assist students in
attaining: (a) a knowledge of the nature of career
development, (b) a knowledge about thd structure and
trends of the force*--i:e., obsolescent jobs, demand .

fields, new occupations, and the effects of automation
and cybernation, (c) skillt. in the process of decision-
making, (d) skills in synthesizing pelf-appraisal data
and career information into a meaningful concept of
self-development.

A strong counseling emphasis was alto placed at the
high school level,*tequiring counselors to meet with
students in both individual and group settings. A key
segment in the Guidance Program is placement, requiring
that all exiting students be placed itt: (a) job, (b)post-
'secondary vocational/technical skill training, or
,(c) a program leading to baccalaUreate degree. The
'counseling and pladement emphasis defined in, the Proposal,
required a reassessment of the-role of the counselor in
\the school and a commitment to action.

Toward this objective a Placement Committee was estab-
lised for each high school which-included Project staff,
school administrittors and counselors, and epresentatives-
irom the Department of Employment.

N
The guid6.nce program at the Elementary level, K-6,
continued to be basically incorporated within the
instructional units and is teacher-centered. Activities
here involve both career-related and self-awareness goals.
An analysis of the progress of the guidance component is
given in the report of the thir4party evaluator.

3. Utilization of maple resource" laboratories to provide
students short-term career-related experiences.

This component consists of two programs or activities
centers, the Bingham Codnty Office Program (BOP, Incl.
housed in one of the two 12' x 45' mobile units,and the.
PACE'Center (Programmed Activities for Career Exploration)
housed in the second unit.

20
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PACE Center

A target group, the 700 tenth-grade students in the
countxr, was identified as the population for which the
program would be'most beneficial. The unit was assigned
to each district on the basis'of this group's population.
Additional time wasso scheduled for each school, again
based on stidentbody size, in order to allow as man
students as possible access to the facility. Darin the
1974-75 school year the Center made two visits to ea
high school,in the county. More than 1300 students part-
icipated in career exploratthon activities within the
center. In addition more.. than 200 junior high students

utilized the resources of the Center during the year.

B.O.P., Inc.

During the second year more than 160 students partici-
pated.in the BOP, Inc. program. Thkt group consisted
mainly of senior students enrolled in the Office cupa-
tions Education programs at the fiVe participating high
schools. This unit wag assigned to partitipating chools
based 9n the number of students to be involved in the
proglam, as only 13 work stations are provided in the
simulation. Students,generally recieved a Minimum of
three-weeks experience in the' lab. In addition to the .

regular similar program, an exploratory simulation
program was designed to allow junior high and pre-

vocational program students. to experience some 'of the work
opportunities in a modern pffice. An analysis Of the
impabt and progrest of VaplemeAtation for eachof these
units is given in the report of the third party evaluator.

0

Expansion of vocational training courses to more realiSt..
tically reflect the needs of our society and'economy.
During the Second operational year this component again
consisted of several segments. As a result of planning
activities initiated during the first year of the Project,
an additional multi-district skill training program began 4
operation during the 1974-75 schdol year. This General
Industrial Mechanics program is primarily the result of
ajoint effort by two districts to develop a program
which would meet the needs of both students and employers
in the ldtal area.

Coordinaeion activities continued to emphasize the
involvement of local program directors in planning and
cooperation 'for development of communication which would
elimilvte overlap and duplication of efforts within
the $utiness community and make the best efforts at the
utilization of all possible resources.

21
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Secondly, since in many ways basic post-secondary
Skill training prOvided by the two area vocational'
technical schools serving the County duplicate

advanced secondary programs, the effort-continaad
to establish a plan in which exithg,students could
enter post-secondary related skill training, programs
and be-given recognition by the training institution
for competencies gained prior to entry. The goal of
this planning and coordination activity included an
effort to establish a more flexible secondary cur-
riculum which woula better meet the needs of all
students by providing students the following options:

a. Participation in a Vocational-Education PrograM
to gain amemplo ableskill.

b. Prepare to attend a peet-secondary vocational/
technical school.4

c. Prepare to attend a college or university lead-
ing toa Baccalaureate degiee.,

d. Attend high school part-time.and participate in
a Cooperative Program on a part-day basis.

e.' Graduate at the end of seven semesters and be
placed.

An analysis of the:progress in implementatiOn of this
component is given in the report of the third party
evaluator.

5. Cooperative efforts involving Care'er Education programs
and special services nnder the direction of the'Bingham
CouRtyProgram for Exceptional Children.-

'Ibis component consists for thp Most part of 000rdin ting
the efforts and resources of these two multi-distric s

programs, to better meet the needs'of the handicapped stu-
dents. In general, during the second operational y
this effort involved planning for use of the resource to
prevent overlap and duplication. buring ere year Career
Education provided materials, qguipment and facilities for
use particularly by students in theqpecial Education
classes. Services provided to students through the
PACE Center were made available to the handicapped on a
small group basis. An analysts of the progress .in
implementation,to this component.is given in the report-
of the third-party evaluator.

B. Materials
,

The Project has relied upon the utilization of materials (multi-
media, audio-visual, etc) developed outside of the Project. In-
structional units for use by the classroom teachers involved in
Career Awareness, Orientation and Exploration phases of Curriculum

.

have been internally developed by teachers working individually

2 2 ,
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of in small groups using available models from Career Education--programs throughout the nation, including the comprehensiveCareer,EdUcation Model.

Commercially available materials were purchased for use byteachers as su'plements to the curriculum units which weredeveloped. The mobile career information center (PACE) madeuse of the most recently developed audio-visual and media mat-erials. The guidance component utilzed mostly resource mater-ials from outside the Project as, guides and also relied heavilyupon commercial media apd programs.

$

N.!

23
(19).

1



'IV Results and accomplishments

The second operational year of the Bingham County
Detre opmental CareerEducation Project resulted in the following major icc" lishments.

A: Teachers involved in the development of curriculum,units oractivities utilized these units within their classrooms Anda report of this process as it relates to the'meeting of thespecific objectives outlined- 1h the Proposal is given in thereport of the third-party evaluator: Some instructional aides,in the farm of media resources games, simulation activities,

(.4

speech kits, etc., were provided teachers o
the Project. It is difficulto,determine,
evaluators, the actual impact of these curr
students as many of the concepts dealt more
cesses than cognitive-information.

a loan basis by
s reported by the
ulum units on the
ith affective pro-

There continues tope little to distingUith beteen the Awareness,Orientation and Exploration phases.at this time as most levels
incorporate heavily the objectives and concepts indentified with"Awareness". As the Project continues to expand students con-tact and build upon the foundations of the first and second years
awareness activities at the upper levels will become less necessary.

During the second-operational year the Project staff Initiat'jd
meetings With Building CoordinatorS,

appointed by the building
principals, to assess the impact of Career Education philosophyand'goals upon local curriculum and to plan for increased
coordination enabled the staff to gain valuable feedback froth
patricipants "in the field".

A ''Guide .for Implementing Career Education in Bingham Count
was extensively revised by teachers, counselors and administrators
during the'year. It is hoped that the guide will now containmore information) to use to local teachers and staff to assi4tin the movement from

'iproject"to "program".

lk
With respect to the curriculum units it is here that the la4est
concentration of efforts in dissemination activities has occured.All unith developed during the summer workshops were duplicateand disseminated, throughout the state of Idaho. Additional. di sem-,ination throughout the year consisted, for the most part, in.,public relations activities.carried on by the staff, and part-,iculularly the Ditector. These included explanatio'sof the Pro-ject goals and activities before P.T.A. and various community,service organizations in the County, and groups of ucatorethroughout Southern Idaho. Visitations, by the publi and by inter-ested eaucatofs, were encouraged although these were quite frequent-

'.1y,confined to the most visable and visitable Project comment, themobile units. Records indicate that more than 125.g ests visited-the Project during'this secqnd year.

(20)
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4oject staff also felt a need 10 acquaint themselves with on-

.

% going programs which might have application to the Project andso visited Career Education progiams in the State and in Suk-I.,rounding states which were determined to be examples of themost promising practices being implemented. This resulted inthe identification of many workable ideas and materials whichmight be transported and integrated within the scope of theBingham County Project at all phases including
Awareness, Ori-entation, Exploration and Preparation. ,

3. With respect to the duidancd Component of the Project,themajority of emphasis placed he%e during the second operational
year continued to be concentrated at the high school level andconcerned, for /the most part,_xneeting the °Diectives related tocounseling and placement. The informational aspect of theguidance services was divided between the counselors in theschools and the PACE Center. Each high school, began the devel-opment-of additional in-house resources for student use whenPACE was not available.

Placement continued to receive major emphasis at the high, schoollevel. Placement file cards.were maintained for all seniors ineach high school. In addition most counseling offices maintainedthe placement file card for students in grades ten and eleven.,

In order to gather base data against which'Project goals could'be
timeisured, a follow-up studey of seniors from the previods year wasundertaken. The five Bingham County high schools had 654 studentsin grade 12 at the time -of the initial

post-graduating PlansSurvey in the spring of 1974. Thig survey was conducted by the'high school counselbt in each of the schools. Data was gathered and ;)identified for three catagories; students planning to seek 4 bathe-Ibr's degree, students planning to seek vocational/technipal or- 'skill training bdt not a 4-year degree and students planning to enterthe world of work: This latter category included those plafining op .

the military service, homemaking, or voluntary church missions.,
6

This survey is summarized on line A in Figure III 'below. It sowsapproximately 70% of graduating seniors planning to attend somd.iypeof post-secondary education or skill training program, with about28% plannihg to enter the world of work.
,

.
1

-.

, *

.
.

,During the first semester of the 1974-75 school rear, follow-up studieswere conducted by the high school counselors in the five districts.

i

Fq the most part the data was =netted from the students or fromtheir iftimediate family. In some cases, he information was provided

with the studentOre only inforMation sought concerned what the

by personal frie r former teachers-who had maintained contact

student was doing at the time of the survey:

The results of this study are summarized on line B of Figure /;Ibelbw. Upon comparison of the two tables it is apparent that a4
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discrepency exists between-"-plans" and "pursuits". In addition-4another category - "unemployed "' - is fOund. Line C of figureillshows the major changes drom plans to pursuits which-occurred, duringthe six months following graduation. At the time of the survey,completion, of students who had planned further education atpost-secondary institutions nearly 15% were not in school; of thoSe si1who were working the increase. was nearly 13% over those who had * 2'7\!planned to work. Unemployment (unplanned) was less than.4% among'local high schotl graduates, considerably less than nationareveregeifor this age group! -

The r ults are summarized on-line D of Figure III. This survey
eil

i Again the' spring of 1975 a survey of senior plans was conducted..

shoWt fewer students plan to attend college and more plan to go.tu.work. These two figures show positive movement toward the placementPercentages of the previous year.

The guidance component At grade levels,4-9 continued to consistalmost entirely of teacher-directed self awareness activitieswhich were;integral with the curriculum units developed at the.elementarylevel (K-4) some emphasis was placed on the use of in-class guidance" activities,
particularly through the use of comm-4ercially.available materials such as DUSO (Developing Understanding,of Self'and Others) and PWAK (Programmed Work Awareness Kit.) ,Teachers in-all five districtS-had an opportunity to become acquaint-ed with the uses of these kits, and one kit was placed in each

elementary school'by the Project.

Figure III

Placement Sumhary
, e . .. Ciff ,.

,
.

, College. Vo/tech. Work Unemployment Undecided Total:IP

UnknownPlan? \ '

.

-

A. ,Spring 54.3% 15.6% 27.7%
2:4% 100% 'I. 1974,

Pursuits
B. Fall ' 46.6%
1.. 1974

/ 'C. Change ,-7.7%
t

Plane -

'D. Spring 48.0%
1975

1 fot students g'raduating Aay 1974
2 for students graduating May 1975 ,1

2b
(22)

8.6% .40.6%

-7.0% +12.9%

16.0% 32!S%

3.7% .5% 100%

+3.7%

3.5% 100'

4.
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, iC. With regard to the utilization of the Mobile resource labor tori
,both operatedithroughout the: 1974 -75 school year.. ,Tiine tmentfor'each district for each unit was based upon student e ro lmentas described above under Prodedures.' During the time in, hick theseunits were Operatedlmore,than

1300 students completed aminimum of 7 '

....three hours program in the,EACE Center,, and mote than 160 students
completed a minimum of twenty houP's in the BOP,InC.' simulation. 'c

The Project Staff designed a guesticTnaire to examine. students'opinions regarding PACE Center Activities, which was given to a.
presentative sample of sophomores. who had completed the.PACE :

Ce4er,actiiities during the first ro4nd of visitations at area.high schools ('see Appendix, Exhibit B). Responses were received )f m 129ttudents
ofain four thigh schools representing about 25%

%v
ll sophomores.who had

thvisited PACE Center at the time of the,\su ey.' Students were selected at random in each school with thetotal number in each school a ratio of the total county-widel
enrgllment.of sophomore students. The results of the survey aresummarized below:

, ....
, ..

.

1. How do you feel about the amount of time you spend in PACE Center?

52% (1) More time was needed/
38% (2) About the right amount of time was provided
4% (3) Had tog muchtime
1%' no answer

2. Would you like to have an opportunity to use phetPACE C6pter again'?

(1) YeS
. 7% (2) No

3. How do you feel atout the helpfulness di PACE Center?

34 (1) Very Helpful
43% 10 Helpful
22% 3) Somewhat helpful
1% (4) Not helpful

.:-

\bi. Have you ever been given
the opportunity to dO activit,ils similar

A
d

to those which you did.i:n the PACE Center?

4

14% (1) Yes
486% (2) .No

If yes, in which grade?

18 students identified with one of three grades 8,9, ,(xe 10.

In which activities did you participate while in the ?ACE Cehter?(check all that apply)

96% look at.filmstrips on several occupations
10% looked through d school or college catalog
45% read.one..or more pamphlets on.job(s)I was interested in.31% took notes on job(s) I was interested in.

(23)
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85%- listened to tape Fs) on occupations.
21% read information in refetence booksen job* or work skills.
I% looked 'at filmstrip on how to get a job
3% looked at filmstrips abodecol.ege,.vocational%technicaY

schoo sr job training programs.
-41% talke to the teacher (PACE Aide) about job opportunities,

schoo , or career fields.
. ,

What suggestions do you have for improving the PAC .Center7

69 responss, were categorized as folloWs:

42% (1), need for more materials
36%1-(2) need for mote time
12% (3)' miscellaneous
10% (4) operation "OKh

ConclUsiods, It s apparent"that the students respohding fe81 that
PACE provides some informatioP\and ctivities which are helpful to
them and that most would like more e or additional opportunities
to use the Center.

The third-party evaluator reports, that "there was evidence that
project students in grades 10 had increased their ability to iden-
tify, locate and utilize resources that contain information about
paid and unpaid work." Inasrauch as this reflects the rjaain intent
of the PACE Center activities, the mobile u t appears effective.

Regarding the BOP., Inc. mobile unit, the third party Bva luation
Report tontaini a substantial evaluation, The Ev4uation Report
copcludest "the Mobile Vans appear to goals and ob-
jectives for which they were, established."

D. With respect to the expansionof vocational skill training programs
within the five districts, the Project continuecb to serve as a focus
fQr plane' d coordinating' activities. With the completion of
an extensiye Fea ibility Study to determine the practicality of building,
r nting orlleasin a centrally located skill-training,facil ty
w would accomodate students from the five districts dur g
th first yeat, the Bingham County Board of Cooperative Sery ces
*ap rov a plan for thee development of a multi-district voca iona1

aining center to be located near Blackfoot .and serve all
five sc ool,districts the County' Before this plan can be
pleme ted, the di trio must submit the question of financing
their, patrons.- 'This aFtion was scheduled ,for the spring of

19 but was postponed..

As previously noted, a new skill- training program for the BlackfoOt/

Snake River districts was implemented during the 1974-75 school
year. This program was housed in off-campus facilities leased Ok
for the purpose and all components of the program met the require-
ments;of the Idaho State Board for Vocational Education. This
program involved about 36 students in grades 10-12 in General

'Industrial Mechanics and related skill training.

(24)
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During the first half of this p ject year, meetin s were initiated
'with representatives of the two Area Vocational/Te hnical Schools
wi hich serve Bingham County in an\effort to improve articulation.
Representatives of.theseschoolsjand teachers in the `made and Indus-
trial Education programearePredently working on'skiOraining
analysis at the secondary level in order to establish minimal!
criteria for granting credit for skills attained in high school.trair
ing programs.

)
1

.
, ,,

Additionally, the. Project cooperated with the Idaho State University
School of vocational /Technical Education Division of Business and
Office Education to establish a pilot program in which Office Ovt
cupationS Edtcacion 'students in the five area high schools could
be granted credit by examination or exemption for skills gained
at the secondary level Which are required for completion of the
post-secondary. Office Occupations program. Morettpan thirty seniors
in area high schools took the competency exams forlpossible'creditif they should desire to enter the I.S.U. program%

Er Cooperative efforts involving Career Education,prograns d special
services under the direction of the Bingham Co ty Pr for
Exceptional Children consisted, for'the most p t dux g the second
operational year, of planning foruse of resources tck prevent ove -
lap and duplication. As during the first year, Career Education
provided materials, equipment and facilities for use particularly
by students in Special Education classet% Services provided to
students through the PACE Center we made available on.a small
group basis. The Progiawkor Exce/Ptional Children has shared Some
of its equipment and informative materials with Project in order to
expand the resources available through PACE. It is/anticipated that
in the future further cooperation and coordination will take place.

In addition, these tlwo programs initiated a skill-training of
high school students `in Blackitoot and Snake River shcool districts
identified as havin , "special needs."

Administration of the program is directed by the Program for Excep-
tional Children udder a grant from the Idaho State Board for
Vocatiopal Education. Facilities.are Included in General Industrial
Mechanics building leased by the Blackfoot and Snake River districts.
This program involves sixteen students in-gradek B-12. An instructor
is provided and works cooperatively with GIM instructor. Training
involves units an small-engine repair, motorcycle repair, bicycle repair,
automotive servicing and reconditioning, and general industrial
equipment servicing, maintenance and repair.

29
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Final Evaluation Report

Bingham County Career Education

-. Project

Submitted by the Third

Party Evaluatiott-ream

Dr. Laverne, darcum, Chairman

Or. Bane
Dr. Steven Feit

rir. Harold Garbett-

Dr. Richard Willey
Dr. John Zaugra

.1

.

Director's d(4e:
.

Some `of the Conclusfions reached by the third party

evaluation team appear tia be based on incorrect informa-
tion or a lack of sufficient in-depth research to gain

data heeded. It a1 appears to the project director
that a Certain member of theevaluatiOn team functioned
ifi a prejudicial manner:.
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INTRODUCTION TO THE FINAL REPORT

This report represents the final assessment for the 19'14-75 school yeall of the

\

4

Bingham County Career Education Project (BCCEP) Ln KnghaM County, Idaho. Broadly
14

-speaking, it represents an evaluation of career education procedures, practices,

processes, and outcomes in the fie (5) school districts particip ting in the project.

These school districts include: Blackfoot School District # 55, erdeen School

District 58, Snake Rive Schol District ,.' 52, Firth School Distr ct # 59, and

Shelley school District = 60.- Each school district has participated in the project ,

for a period of two years'hith the '19-4--5 school year representing the second year /
, -

of a three year federally funded project. Grades K-12 in all project schools generally ,

were invo'ved with awareness, e;:plora ion, preparation, and placement activities and

/

programs_ Nbre,sioecifically, this report is an assessment of the seven (7), career

education objectives concerned hqh the project. These seven objectifies include:

(1) Objective # 1 At least 40% of all elementary grade students inGrades

K-.3 will )D-come knowledgeable regarding broad ranges of occupations clast-

ified into two cluster groups of goods a2>rtices.- Students will develop,

I

t

a positive elf-toncept regarding the life style of careers. A test will

measure the career awareness and improvement of sell- concept of the strdents.
i

(2) Objective :.' 2t--- Forty percent of all elementary students in grades 41-6
1

\

.

will become rilore knowl dgeable concerning at leSst five careers in the

following cluster areas: indust.q, commerce, social studies, services and

1

art.
\
Stu& is will be able Ito ligt at least two relationships between

interets d apelitudes in \career choices and hill also be able 0 11 t at

least three values regarding the world Of hork The increased kn tide ge and

positive at etude based in the tie listed dusters will be measure y a

Ipost -test;

Ob ective 3 an Forty percent or a a 1 students in grades 7-1

1
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.participate in at least six of the twelve mini-course units selected from the

cluster group of twelve. Forty percent of the students will select One

cluster for an in-depth.study. In addition, 40% of-the student will have

tat least three laboratory or hands-on-career explortibn and or entation

experiences. Forty percent of all students in grades 9-10 will declare. -

.14

their career intention and participate in one of the following options:.

a further exploration in the 12 career clusters not covered in

grades

b. in -depth exploration and career o1 nIftron relevant to their

selected careers and

c. preparation for a vocational,education pro9.am.

(4) Objectii,V,,, There.:will be at least 10% more studentS 1n grades 11-12,

I

participating in voca ronal.education,prograns designed fort career pre-

paration.

(5) Objective 6 There will/be an increase -of at least 15 percent of all

handicapped students who hill be placed in an employment position by the time

they are 21 years ofage. The employment experrence shall either be a

4.

shelte ed workshop or an'actual employment po ition.

,(6) Objective :: One hundred percent of all exiting students pafticipating

. ,-.

!

in voc tionalleducatiln will be placed in one of the Tollowing areas: ,

v
a job I

/

h. post secondary occupational program, 'and
\,

c. baccalaureate\program.

\
\lso

,
selected kareer ealcation.processes were evaluated! the numerous pro-

mcesses.evaluated ue e the foil lng: inserice trainir prog ams for both.ieachers ana

i

counselors, coordin tion of school career` education ac ivities with local state employ-
\ \<,

ment agencies arld f deral manpower Ngencl'es',\vocatfOna performance diplomas', and
\

,

, 1
various cooper'a ive education p ograms. A detailed 11 tiny of the career educa ion

.j

processes evalu to alre idOntif ed begi ingion page

0(
I\

/
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The objectives and processes were evaluated during the month of April in 1975,

with all assessment data collected by April 24th. Data were alialyzedi in early May,

19'5. The fina laitten report for the BCCEP was drafted in late May *It was accepted

for approval on July 14 19'5; and subMitted to the director of the BCCEP for accept:

ance.on that same date.

For ease in preparing an4 writing this report, it has b6en divided into the fol-

lowing maioi sections:
I

1. An ove iyietc of the Bingham 6unty Career Education Project;

Descrijot on of.the evaluation design and procedures followed;

3. -aluation of goals, questions, activities, and processes addressed and

discussed;
....

4. Implications and recomkndations for program modific ion.

A presentation and discussion of each major section follows.

A



SECTION I

4

"Overview of the Bingham Codnty Career Education Project

Thfive school`districts in Bingham County,.IdahO,, were involved, in anexemplary
.

career.education project. The project was funded through the U.S. Office of Education,

under Part D of the Vocational Amendments of 1968. The general goal of the project was

to promulgate career awareness, exploration, and preparation activities in grades K-12

throughout selected school districts.

In order to accomplish this generic goal, one-hundred fifty teaers, counselors,

and administrators were personnel used to implement the five major program components

of the project. These components were,:

A. The utilization of curriculum units and learning activities /were inteAtated

at all grade levels (K-12) within the traditional sUbdect matter. The major

thr,Ust' off" this Pomponenit was to,identi.fy for students the relationship

between subject matter and the world of work.'

B. The establishment of a developmental career guidance program for all grade

levels which was designed to assisestildents in developing positive sel

concepts, self-enhancing work values, interests, aptitudes, abilities, an

goals as they are related to career development, decision making, and

vocational placement.

C. The use of two mobile "resoirce" laboratories to assist high school studenls
.1

with in-depth short term career education experiences:

1. A model office-simulatign experience organized to allow Office Occupations

1

_

Education students the opportunity o explore a wide variety of potential

occupations as well as prepare for ctual employment by becming familiar
) i

rwith many of the. most modern Michi s and procedures now in use in the

business-labor-industry community which they may eventua lly seek work.

2. A Career Information Center containing the most recent career info#lation

available in variety of media formats and equipped for students use

individually or in small groups. It is intended to provide a comprehensive

37
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information system to each high school which would otherwise elimpossible

to maintain becaus of cost. .

D. e expansion at the gh school lev 1 of vocational skill.tr courses

o assist students in, implementing eir career choices and in t ining

malletable life -time, skills.

E. The Bingham County Program for Exceptional Children, cooperat closely with

existing carder education programs to provide pre vocational counseting and

vocational skill training needed for learning-diSabled and handicapped

1

students.

The preceding represents the five major components of the Bingh County Career

Education Program used to implement its objectives.
1

IThe project involve five staff meters responsible for develop ng and implementing

the project throughout five school dist4ts. The stalf members include: a.director,

a guidance.coordinator, an office simulation instructor, a career information aide; and

a secretary. /

These staff membrs

1/
\

/

rk closely with building coordinatorsof each school involved

hewith the implementation of projec !s goals. Building coordinators are specifically

responsible for disseminating career information to school personnel and for wTitang a,

onthly career education report about t4e schools' career educa6.on

II 38
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SECTIO II
i

Des/iption of the Eval tion Design and Procedures

Experimental su jects for all grades considered were drawn from *e Blackfoot
/

School District. s was done simply due to the factthat it was determined that of
,

all schools partici ating in the Career Eduation Program, Blackfoot schools probably

had the most tliker ity in student background. Students in Blackfoot High School,

Blackfoot Junior fjigh and Stoddard'Elementary School were drawn as intact groups.by

clashes for the pUrpose of examination. It was felt that students in Pocatello High

School, American all High School (ninth gra ), and Syringa Elementary'School in

Pocatello corresponded well in terms of backg and and environmental circumstances to

Blackfoot group ,by respective\grade levels s rutinized. Intact classes by grave

level were the efore drawn from ese schools for servic as the frame of contrast

for students from Blackfoot school

Statistical Methods Used

For all -sts employed and all id ta generated, experimental and control, F tests

were run init ally to determine the e istence or absence of homogeneity of varience

within groups. All groups contra d were homogerlious with fespect to specific con-

7/
trasts considered, Subsequent to the homogeneity questior(, t-tests were utilized,

i

testing the proposition that if career education had an impact sensitive to measurement

by the devices .e loyed, experimental group means should differ significantly from

respective control group contrast Teans in a manner favoring the experimental group

mean, .(a one-tailed consideration). ,In instances where control group means suggested

better performance than its correspondant experimental group nean,, analysis was

terminated forthwith. In cases where,the experimental group excelled the control group,
r A

even marginally,, the t-test was compl ted and fesults'have been repqrted with the pio-
/

bability level at Which the difference was s ificant.

Testing Instrul6ents Used

A geiletal1Nescription of each s andardized testing instrument used in the evaluation

off pleiacCEp follows: r
1
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. Self ?Observation Scales *:
ill' _

,

,,

//

. the Self Observation Scales (SOS) is a self-ireport, group administered
/ .

instrument used to ascertain the degree to which 'students perceive themselves

in relationship to peers, teachers, and school. It/is an ihstrument4ased to

,ex ine the affective development.of chi ren in the primary grades.

The primary level of tfr SOS for gr et K-3 was the specific form.° the

'instrument used for the evlaluation pro ures. This instrument assess

five dimensions of a child's selficoncpt.. These dimensions and brief

descriptions of them 'follow:.'

A. Sale I Self Acceptance

Children scoring high on this dimensi,on view themselves as happy, important',

and competent. Low scorers olcale I identify childreg.who are unhappy,
.

undesirable, and non-important. An example of-,a statement which meas e

this dimension of the SOS Was: Do you feel good about yourself most-
. ,

the time

B. Scale Social Maturity

ehildren scoring high on this scale view their relationships wf/th other

people as being positive. 'High scorers are independent, persistent, d

sensitive, to the needs of Others,. LoWk rs view themselves as quitters

and loners. An'dxamplesof a statement from the 80s assessing this

dimension was: Do other children do things better than you ?1

C. Scale III --School Affiliation'

Children scoring high on this scale view school as having a positive

influence upo them. Low scorers perc ive school as being an,unhappy,

place. Low co ers also perceive that
!

school is not an important place

to be. An exampkof a statement froffi the SOS assessing this dimension

was Is schoo, a happy place9...

1.

D. Scale Iv Sel Security

Chijdr//en scoririg high
S

s scale are confO nt in themselves and in

4 0



se

4-

the people with whom they come in co

4

ct. High scorers are, confident

with what they are trying to achieve or to accomplish. Ldw scorers are

insecure, anxious, and depressed. New experience's are frustrating since

there. is a great deal of uncertainty about

ment fvom the SOS assessing this dimension

school?

E. Scale V Achievement Motivation

them. An example of L state-.

was: Do yclu get nervous at

Children sCoring.high on this scale are,thosekwhc probably achieve..well

in chdol and low scorers' are c ildren who probably do not

in s eo1.11/This sCale is*prAe tly undergoing validatipn and should be
,

viewed a experimental.

.

achieve well

ti

0

-* Administration Manual
Self Obervation Scales, Primary Level
pg. 3-4.
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2. Career Education Questionnaire,' 'Form A, Grades K-3:

The t.a7,r.,,Fclucat

9 -

Quesmonnairlo4EEQ) s 'i'dlteCt, self ;scoring,

picture inventory o the world of work. CEQ attempts to asiertain the

degree to which students can.demanstrate their knowledge ofthe training

requirements; job skills, duties, and retards of OccupatiOns classified as

goods-producing and 'service-pfmiucing industries. The format of 'the

inventory requires students to identify from a grouping three ictures for

reach'of thirty,' different questions appropriate.resporises. An example of

a statement and/or question from the CEQ was: 'Identify the picture of a

Worker who enforced the law. The test yiel one, overall score.

. Career Education Questionnaire, Form A, Grapes 4-6:

The Career Education Questionnaire (CEQ) is a direct, self-scoring,

multiple choice and matching inventory designed to assess a student's

knowledge about the world of work. Job skalls, job requirements, work .

tasks, and rewaras,are.areas in which the CEQ assesses students knowledge

of work'. The CEQslormat,requires a student to select from one of four

possible answers to multiple choice quize Di to identify,matched state-

ments.' There/are a total of 5() questions filu thelfEQ, Grades 4-60Inventory.

The 'Test yields one, overall score.,

4. Career DevelopmentInventOry:
1,

The - 'Career Development Inventory.(CDI) is a self-directed. ipventory

#

measuring the general Concept of vocational MatuYity. The CDI has been

designed for use by students in grades 9 thru It yields thee scores,

two of which arT,attitudinal and one of which r4 cognitive. The three

scaled scares are: (A) planning orientation, (B) resource for exploration,

and (C) information and decision making.- The questions hive been purposely

designed for both boys and girls.

4,
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5. CareercEducation Concept Relationship Questionnaire

A locally constructed survey form designed to determine if students can

demonStrate in writing the degree to which they could identify relationships'

among interests, and values, and the world of work. The instrument consisted

of two open-ended quetstigis.
.

6. A two-part questionnaire was constructed to assess the relationship among

interests, valUes, and the world of work. See Appendix E.

Testing Procedures Followed:
-

All standardized tests used 'in the evaktion of the BCCEP were administered

accOrdirw to the instructions outlined by the authors of the various .test manuals.

Individuals administering the inventories consisted of one master degree candidate

in guidance and counseling who has had several courses in testing and measurement and

two assistant professors of education who have had extensive background in testing,

measurement,-statistics, evaluation, and test construction.
01.

All
4
test administrators attempted to be consistent with the manner in which they

administered the standardized tests to both the control and experimental student groups.

Management Plan:

,The Evaluation Team developed a plan for managing the many act vines provided

for in the project. This plan will be found In Appendix A.,

. Treatment Group pea Matrix

This matrix will be found in Appendix B and provides a visual picture of the

activity (or treatment) for each objective and the grades, groups or individuals

participating.

,t



SECTION III

Addressment of Goals, Questions/
4

Settion III of the final report addresses itself

and Activities

to the processes, practices,

= 11

and prOcedures of the BCCEP as they were implemented and evaluated in the schools

participating with the assessment proceedings.

All,objectives of the project were presented in total without any part of them

being omitted. Following each objective, a description of the nature of its dis-

po sition was presented. Specific questions'as they related to the projects objectives

'Were presented Ind discussed.

Table , charts, and frequency distributions were used to assist in presenting

and inte retIng statistical data.

I. ation of Ob'ectives

OBJECTIVE 1 At least 400 of all elementary grade students in Grades K-3 will

become more knowledgeable regarding broad ranges of occupations

\,classified into two cluster groups f Goods and Services.'

Students will deyelop a positive self-concept regarding the life.

style of careers. A test will measure the tamer awareness and

improvement of self-concept,of the students.

Evaluation Process:

For this objective, the evaluation prOtess consisted of two stepg. First,

Grade K-3 level student's were administered the Career Education Questionnaire,

primary form. The CEQ is an inventory used toassess career education knowledge

about occupations and in general the world of work. The second step of the

evaluation process was the administration of the Self Observation Scales, an

inve tory evaluating the self concepts of students. Both standaildiied tests

were inisvered to'students during the same testing period.

44
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Activities:

,

(1) Self concept and life styles of careers

,Sample Table (SOS)

I.

. TABLE I

I

12

Self Observation Scales, Grade 1

NUMERICAL
SOURCE VALUES

Experimental

Control.

DIFFERENCES t SIGN

At the time this report waS due at the office of BCCEP Director, the

members of the evaluation team have not received the scored standardized

inventoriesfromoia national scoring service. Once the SOS inventory has
I

been returned to us, anaddendui will follow this report.

Self-Concept:

.

0

Discussion:

(1) Have students increased their ability to describe (1)-

their own current interest and values?

(2) Dd students display more positive attitudes

toward themselves?

(3) Have students increased their ability o describe

their own current abilities and limitations?

(4) Haye students increased their recognition'

that social, economic, educational, and
..

cultural forces influence their develgpment?

(2)

(3)

(4)

Again, once the SOS forins have been returned to the evaluation t am, the above

questions will be addressed in the addendum.

45



(2) Career Knowleages

TABLE If

Career Education Questionnaire, Grade 1

- 13

SOURCE NO. I SE of Diff. t Sign.

Stoddard (E) 17 12.12

tSyringa (C) 2.6 10.00

1.118. 2.12 . p <.05

Table II identifies a significant difference at the .05 level of confidence

between mean scores on the Career Education Questionnaire for first grade, students

at Stoddard Elementary School in Blackfoot and at Syringa Grade School in Pocatello,

,Idaho. Seventeen
tw

grade one students at Stoddard obtained a mean score of 12.12 on

the CEQ, while twenty grade one students at Syringa Grade School obtained a mean

score of 10.00. The difference in mean scores was 2.12. This mean score difference

produced a t Value of2.12 with a standard error of difference of 1.118. Since the

t value was significant at the .05 level of confidence, it suggests that the career

education program at Stoddard Elementary School cannot be attributed to a chance

factor. Data implies that meaningful career education cognitive and effective

behavior change has occurred at Stoddard Grade School with grade one students.
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TABLE III

4

4

- "
Career `Education Questionnaire, Grades 2 and 3

Source No.. of Students 7 Scores

Grade 2

Stoddard ( 29, 14.93

Syringa 22 15.18

Grade 3

Stoddard 24 14.75

Syringa 27 16.96 .'

14 '-

*
For grades two and three, there were no significant differences between mean

scores favoring the experimental group. In fact, students-at Stoddard Elementary

Stool obtained lower X scores than the students at Syringa. One factor that might
1'

account for the higher X scores by tie control group is that since these students,

reside in a moderately large metropolition area, Syringa students might have been

eposed indirectly (neighborhood,'church, and community agencies) to a wide variety

6i' career education processes than those students (Stoddard) who reside in essen-

tially an agriculture environment. A second reason accounting for the differences in

7 scores favoring the control group is that living in a metropolition area, indiv\duals

are exposed to a wide variety of different,life styles. Both of these hypotheses need

further investigation, but they might in part account of 5r score differences.
,

47



Sodrce

TABLE IV continued.

No of Students X .Scores'

Grade 4

Stoddard

Syringa

26 25.61

25 24.84

Grade 5

Stoddard 28 25.18

Syringa f 19 28.10

I-

Grade 6

Stoddard 25 28.00.

Syringa 28 27.07

For grades four, five, and six there were no significant mean score difference;,'

favoring the experimental students (Stoddard School) even though at grade level 4

and 6 the experimental students obtained higher mean score values'. These higher X

scores were attributed to the career awareness processes that Stoddard School students

expeRiented. At the fifth grade level, Syringa students obtained a higher X score

than those fifth grade students at Stoddard. Again, residing in a moderately large

metropolition area, might in part account for X score differences here.

i

ti 8
9

r
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Specific Questions

AmccuPi -naYlhowledge

(1)

v

re students increased their know-

ledge regarding the major duties

and required abilities of different

type of paid and unpaid work?

(2) Have:students increased\their know--

ledg of differences in 1\rork con-
\

ditio and life styles associated

with ifferent types of Paid-and

unpaid work?

(3) Have students increased their know-

ledge of entry requirements for

major types of loid and unpaid

work?

(4) Have students increased their know-
,

ledge of the impact of Social and

technological change in paid and

unpaid work'

(5) Have students increased their know-

ledge of the important factors that

affect work success and satisfaction?

49

I'

I

Discussion:

t1),(2), (3), (4), (5)

As the CEQ is a career education

knowledge test,'It assesses the,know-
%

ledge of students as relate'S to

occupations. Questions are'con-
,

cerned with the duties and require-

ments of work, different career work

life styles, entry job requirements,

technology with its accompaniecl

influences on society-and work

satisfaction factors. Since there

were of any initial c reer know-

ledge test data avail le on students,

it was assumed that structured .

.

interventions career education pro-

cesses have.had a moderate-positive.,

effect bn students in the BCCEP.

Field trips, hands-on experiences,,.

career. speakers: identification of

the relationship between school and

. work, and similar CE processes have

helped students to gain insight,

'understandings, and values concerned

with the world of work. Therefore,

it is assumed that students have

increased their knowledges about



Specific Questions continued''

t 17 -

pisdussioni- contin ed

, work,valuds, Cupational

a t tudes, j,01) clust r,s, and the

ge al nature of cazfeer education

corit t . However, o e must

er that this assumption isrem

limited to some of the

*restactionsaimitations of bdth

the BCCEP and the evaluation

design.

OBJECTIVE II'- Forty percent of all elementarytudents in gra es 4-6 will I

become more knowledgeable concerning at least ive careers

.in the following cluster areas: industry, comilerce, social

studies, service and art. Students will be ableto list at

least two relationships between interest and aptitudes IR

career Choices and will also be able to list at least three

values regardift the world of.work. The increased knol'aledge

and positive attitude basery the five listed clusters tall

be measured by a post-test.

Activity One:

Forty percent of all elementary students in grades 4-6 will become more

knowledgeable concerning at least five careers in the following cluster areas:

industry, commerce, social stuthes,hservice and art.,

59
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Evaluation Process:

19

An attempt t)as made to evaltite this portion of the objective by assessing

/---tpe data identified in TAW V, 1

/ . CAREER EDUCATION CURRICULUM

INFUSION MATRIX

A close observation of th preceeding matrix prokides one with the following-
.

data:

/
.

1. *Springfield-Grandview Grade School: .

r

It is reasonable to assume that 40% of the upper primary giade'level Students

at Springfield- Grandview Grade School were exposed to career education concepts.

There were only 60 4-6 grade level students enroldd in school (4t1i of 60=24).

A,total of 550 upper grade level students Aqicipated in career education pro-

cesses. Naturally, many students repeatedly participated an various project
4

activities Fie different teachers developed 14 career curriculuM activities

and participated in 4 career education inservice training programs. Five monthly

careel education reports we submitted to the project director.

2. *Johnston Elementary School:

It isreasonable to assume that 40% of the upper, primary grade level students

At Johnston Elementary School were exposed to career education concepts. There

(were a total of 191 4-6 grade level students enrolled in school (40% of 191-76).

A total of 1,0,25 upper grade level- students participated in the career education

process Naturally, many students repeatedlyipartacipated in various project

activities. Five different teachers developed 48 career curriculum activities

and participated in 13 different Career education rose rvice training activities.

Seven monthly career education reports werq sUltted to the project director.

3. *Aberdeen Elementary School:

It is reasonable to assume that 40% of the upper primary grade level students at

Aberdeen Elementary School were exposed to career education concepts. There were

a total of 163 4:6 grade level students enrolled in school (40% of 163=65).

520
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A total of 962 upper grade leve/students participated in career education pro-

cesses:. Naturally, many students repeatedly participated in career education 0

o

pro ses. Five different teachers developed 84 career education activities ,activities

for implementation intothe existing curriculvM,,and participated in eight

carper inservice training programs. Eight monthly career education reports were

submitted to the project director.

4. *Shelley Ementary Schoof:

Ittis reasonable to assume that 40% of the upper primary grade,level students

5.

at Shelley Elementary School were, exposed to career education concepts: There

were a total of 350 4-6 grade level students enrolled in school (40% of 350=140).

A total of 430 upper/trade level students participated in career education

activities. Naturally, many students repTedly look part in project activities.

Nine teachers deyeloped 67 career education activities for curriculum infusion,

acid participated in 64inservice training programs designed specifically for career

educatiOn: 'Seven monthly career education repoxt were submitted to the project

director.

*Groveland Elementary School:

It is reasonable to assume that 40% of the upper primary gradedevel students

at Groveland Elementary School were exposed tO career education concepts.. There
4

were a total of 130 4-6.grade level students enrolled in school (401 of 130=52)..

A total of 150 students participated in career education activities. Naturally,

many students repeatedly took part in the project's activities. Three teacbeis

developed 3 career, educatiOn activities for curriculum infusion, and participated

in 1 xnsery training program designed specifically for career education.

Two monthly career education repots weie submitted to the project director.

6. *West Center Elementary School: 401-

It is reasonable to assume that 40% of the upper prmfary grade level students at

hest:Center Elementary School were exposed to career education concepts. There
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,

were a total oc179/44 grade level students enrolled in school (40% of 179=52). -

..

40 total of 1/00 upper grade level students participatlin career education

activities. Naturally,.many students repeatedly participated in the project's

activities. Eight teachefs developed 48 career activities for curriculum infusicil,

and participated in 5 inservice training programs designed specifically for

:career education. Seven monthly career education reports were submitted to the

project director.
7

7. *Fort Hall Elementary School:

It is reasonable to assume that 40% otf the upper'primary grade level students

at the Fort Hall Elementary School were exposed to career education concepts.

There were id total of 129 4-6 grade level students enrolled in schocil
2 .de

(40% of 129=52). A total 1.'758 upper grade level students participated in

career education activities., Naturally, many students repeatedly took part

'
in profit activities. Four teachers developed 16 career activities for

4 0
curriculum infusion, and. participated in 6 inservice career training programs.

Six monthly career education reports were -submitted to the project director. 4'
8. *Stoddard Grade School:

It is reasonable to assume that 40% of the Upper primary grade level students

at the Stoddard Grade School were exposed to career education concepts. There

were a total of 225 4-6 grade levelstudehts enrolled in school (401 of 225=90).

A total of 1,025 upper grade level students participated in career education

activities. Naturally, y students repeatedly participated in/project

activities. Nine teachers developed 50 career activities for curriculum infusion,

and-participatedin 5 inservice training programs designed specifically for

career education. Five monthly careen education repirts were submitted to the

project director.
.61.6

. Because of the constraints placed'on the evaluation to , it was impossible to learn

the quality of career knowledges of elementary school students in grades 4 thru 6 who

5 1
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41 . b .
) .

22.

were involed with the 7(11-.P. Pre-test data were not available and therefore it was

impossible for the evaluation team to measure the effect of the project concepts on

these students as that 'effect was related to activity one of the second objectiNe.

. Howevel, bne May'hYpothesi'ze andstate that if 4-6 grade level students are coil-
'

tinuously,being explosed through field trips, career sleakers, hands-on experiences,

group processes, films, and in general career education knowledzes over a nine month

period/of that such Students should indirectly and directly become familiar and

,,knowledgeable about occupations and the world of work.

a

t

4

e.ti

t,

,

11,

4

*Student enrollment figures were obtained from lie l973--4 Idaho Education
Directory.

4.
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.

Activity Two:

Students will be able to list at-least two relationships between interests and

aptitudes in career choices and will also be able to St least list thue values

regarding the world of work.

(1) Two relationships between interests and aptitudes in career choice.

Evaluation Process:

A locally constructed questionnaire was used to assess this activity. See

IL-Appendix C. The specific statement was: Please list two relationships between

interests and aptitudes,,ln carper choice. To answer this stat4ment, students first

identify.theirsinterests by, uTiting or identifying what they liked to db, and

second students' then attempted to identify in writing how their liking for specific

activities or objects might be.related to a career choice., The resultg of this

portion of the questionnaire follow:

Statement: Please list two relationships between interests and aptitudes In

career choice. -

TABLE VI

INTERESTS AND CAREER CHOICE

STODDARD GRADE SCHOOL 1

Grade
Numberk
of Students

t

Interests Values

4 261* 1 No rspOnse 3 No response

5 28 4 No response 4 No response

6 25 0 1 No response

Gr. Lev 1 4:

Table VI identifies for fourth grde studentst Stoddard Grade School that of

26 students responding to the above evaluative process statement only one student

was unable to Create a -response to it. All other students were able to identity

'their likes and show a relationship in writing as to How"their interests were

related to career choice or the,wold of work. One reason explaining why some

5j
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students experienced difficdlty in responding to the statement was that some just'

didn't comprehend the concept of "an interest" or "career choice". It was

significant to observe in the, responses of fOurth grade students that six of

them expressed *a likirfg for school subjects such as math, reading, spelling and

social studies; and tried to explain how such a liking of subject matter is related

in part to career choice. It appeara here that some concentrated effort is being

mAtle by teachers'tb demonstrate to students the relationships between school and

work. This suggests that teachers are attempting to bring the world of work into

their class rooms to make school in part more meaningful to "some students all of

the time" and to "all students some of the time.

Occupation's identified by fourth grade students at Stoddard Grade School

Include:

law

agriculture
ranching
welding (--
nursing

professional sports.
horse,training
house keeping
truck driver
teaching

.

A listing of these occupations suggest in part that the students are being

exposed tooa wide variety of occupations involving different job fasks, levels of

responsibility and interest. A total of 15,different occupational fields were'

identified by fourth grade students. (!ee Appendix D.)

Grade Level 5:

Table VI identifies for, fifth grade students at Stoddard Grade School that of

.S students responding to the preceding evaluative statement only.4 students were

unable to create a response to it. All other students were able to identify their

likes and show a relationship in writing as to how their interests were related to

career choice and the world of work. Most fifth grade students identified a wide

variety of occupations in relation to their potential career choices. These,

occupations Included:

outdoor activities nursing . bookkeepers
, agriculture

ranching
teaching
medicineA

helping relationships gun repair
airplane pilot
horse trainer '

,
D 7 machine operator
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In total, 22 diffeent occupations were identified by fifth grade students as

,potential career fields. The above occupations suggest in -tart that tlxse fifth

grade students have been exposed and are aware of a hide variety of occupations

as they might be related to their interests.

Grade Level 6:

Tabth VI identifies for sixth grade students at Stoddard Grade School that of

25 students responding to the above evaluative process statement only 3 students
ti

were unable to create a response to it. All other sixth grade students were able

to identify their likes in relation to the world of work. Most sixth grade

students identified in writing a wide variety of occupations in-relation to their

interests and potential work environments. Jobs identified by students included

agriculture machine repair aero space
carpentry construction secretary
711161C teaching horse trainer
ranching nursing took
sports forest 'ranger \.waiter

. .

Inftotal, 2- different occupations were ,identified by sixth grade students at

Stoddard Grade School. Data impliesthat thee students are beconiing aware of

their interests and are beginning to understand in part the relatfonship between

interests and the world of work.

(2) Three values regarding the world of work.

Evaluation Process;

, The evaluation process for'this portion of Objective No. 2 was similar

to Objective No. 1 under Activit; Two. With the aid of a questitnnarre,

(see Ap ,pendix C), students were asked to respond to the following state-

ment: Please list three values regarding the world of work and life. _§

To respond to this statement students were asked first to identify in

writing three things that were important to them as those things were

related to work and life. The results of this portion of the questions ire

follow:

53 .
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Grade Level-4-

Table VI identities for fourth grade students at Stoddard Grade School that of

26 studen responding to the above evaluative process statement only three

4..ients were unable'to respond to it. The 23 other students were able to identify

those things, objects, and persons which were important for them; and then they
,

were able to show in 4Titinget.hOse important factors were related to the world of

-
work. Important values for these students included:

doing work on time
earning money
being good at reading
wild life conservation
being in school

In total, 18 different values were

Data suggests that these students ar4

and how this concept might be related

Amer can Flag

working.with dad
hazing fertile soil
good weather

having close friends

described by these fourth grade students.

becoming aware ofithe concept of "values"

ti work. Students have identified their

values and haxe.related them to potential career fields.

Grade Level 5:

Table VI identifies for afth grade students at Stoddard Grade School that of

students responding to the above evaluative process statement only four students

were unable to respond to it All other students were able to identity rn writIng

those things, objectives, and people who were important to them. They further

demonstrated in writingrelationships between their values and the world of work.

Important values for these students included:

4 being able to help people
earning money
taking care of -ople
helping animal- e well
being a homemake

taking part in my church'
living
school work
math
being a teacher

rn total, 25 different values re identified and related to potential career

fields. Data,suggests that these students are learning why values are so

'important and II& they influence the kinds of work society does.

5
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OBJECTIVE III and IV:

Forty percent of all students in grades 7-12 will participate in at least

six of the twelve Mini-Course Units telected from the cluster group of twelve.

Forty percent of the students will select one cluster for an in-depth study?,

In addition, 40% of the students will have at least three laboratory or
. _

Hands-on Career Exploration and orientation experiences. Forty percent of

all students' in grades 9-10 will declare their career intention and par-

ticipate in one of the following options:

Fufther exploratioik in the 12 career clusters not covered in grades

I

and 8; .

2. In -depth exploration and-career orientation relevant to their

selected,Caree;

3. Prepareation,for a vocational education program.

Evaluation.Procedures:

A questionnaire was developed to collect the information from the teacher's

regarding the accomplishment of the objective. The instrument consisted of 5

items and copy may be found in Appendix E. Participating staff was surveyed. -

4

three times during the year- December 31, rs74, March 30, 1975 and May 20, 1975.

Of the '8 individuals participating in the career education project, 64 were

classroom teachers. There was:Am average of 58 teachers who returned the survey

over the three periods, This was a 90% returnon the survey.

Activity One:

Students in grades '-12 will parki,eipate in at least 6 career cluster units

or activities.

An enrollment report flied with the State Depaitment of Education on Selitember 1,

19-4 showed a total student enrollznt in the five schools of Bingham County totalled

4,610. Forty percent of this total enrollment would be 1844 students. Teachers
4m.

also repoiked 10,112 career education units or activities had been taug t during

60
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the year or an average of 5,5 Units for'each student. The number of students doing
t,

more than one career eduction unit was not investigated; therefore, this average -

may not reflect the duplicatio4 of students taking career education with more than

one teacher. Further, the 10,112 students participating it career units represents

2 8 -

only 90% of the teachers repoiIng while the 1844 is 100% of the 40% of the

enrollment. This fact could increase the 5.5 units per pupil well over the 6

required in this objective.

Activity Two:

--)
Students in grades --12 will select, one occupational cluster, interes or job,

for in-depth study.

The survey showed that 1225 students selected units, interests or jobs for

in -depth study. This was about .-0 per student and was short of meeting the goal of

one per student enrolled.

Activity Three:

Students in grades -12 will participate in at least 3 lab or hands-Oii7

exploration and orientation experiences.

Table VII shows the number of students participating in hands-on experiences

during the three survey periods.

TABLE ViI

STUDENTS PARTICIPATING IN HANDS-ON EXPERIENCE

Number%
- of

Experiences
N SURVEY PERIOD .

First Second Third . Total

0 , "'148 25 "257
. --;--

1 1061 '49 880 2690
,

'. 3'4 299 , 2$9 962

3 475 955 468 1898

TOTAL . 1910 2003 1637 5550
0

4

1.
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Table VII shows a total of 5,500 students participatingin hands-on a tivities.

There were 2690 that had one experience; 962 hl.two experiences and 1898 had

three experiences. These figures reflect an accumulated number and not different

students; therefore, it seems evident that the required 1844 students participating

f/ in hands-on experience would not be met.

Another variable also was at work in the above results. Students in vocational

type classes all received hands-on experiences and in most instances extended

beyond the ;I required while academic classes showed many without any hands-on

activities being provided. ,

ata
Activity Four:

Ap

Students prom grade 10 will decire their career intention and participate

in one of the following options:

1. Further exploration in the 1`2 carder clusters not covered in grades 7

and 8.

2. In- depth` exploration and career orientation releant to their

selected career.

3. Preparation for vocational education program.

All 10th grade level students participated in the PACE Center referred to in

ObjeCtive V. All students declared a career intention in this process and was

recorded on the records on file with the PACE Center and/or the students'

cpunselor.

Teachers reported 10,112 students participating in career education units or

activities. Fifteen (15) percent of this group were determined to be 10th grade

students or 280 students., These students participated in 1517 (item 1) career

education units. The survey showed that 1225 units were explored in-depth by

students in grades --12. Of this number, 10th grade students participated in

ty184 or less than one unit per grade.

The objectie'requires that the 280 10th grade students participate in any one

of those options. The above seems to support the accomplishment of this phase of

the objective. 62
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SUNkRY:OF THE TEST RESULTS FOR ASSESSMENT OF CAREER- DEVELOPMENT

For Means, Standard Deviations and t-values for the ACD for

Occupational :n4qledge (OK), Preparation Required' (PR) and

Career Planning (CP) for ninth grades,Experimental and Control.
. A -

. . X SD
Soure ' OK OK

t-value ,X SD
OK*. PR PR

Experimental .31.86 7.16 5.84

control > control >
experimental => . experimental =>

7 no differenCe no difference

, .

t-value X SD t-value
PR CP CP CP

24.66 5.46 /

-Control 34.68 8.47

X
Source OK

Experimental 49.45

Control 28.69

. 10.64' 2.70 23.2 5.63

*not significant, \

,

TABLE VIII continued

For Means, Standard Deviations and t-valUes for the ACINo:

Occupational Knowledge (OK), Preparaon Required (PR) and

Career.Planhing (CP) for tenth grades, Experimental and Control.

SD 't- value, X SD - t -value X SD 't-value
OK OK PR PR . PR CP CP CP

.87*

4.706

5.25

12.77 1.68 26.04 4.52

13.40** 3.523** 1.88***

23.08 4.128.38 1.44

** significant at p < .01
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Discussion:

Apparent within the data is the fact that tenth grade pupils in the experimental

group received a much broader exposure within the program to issues attending the
.

acquisition of knowledge regarding occupations, preparation requisite to undertaking

different occupations, and capacity for planning' a career. One might be tempted to

assert that the ninth 'grade control was simply populated with subjects who''s general

capabilities exceeded those of members of'the expprimental class. This possibility

.spems negated by the fact that in one of the three instances (perfortnAnce on the career

planning scale) the experimental mean did excell the control mean, and for other scales

the means and standard deviations were veYy close to equivalency.

/
This, suggests to the writers that the groups were, in distributed characteristics,

very much alike and that probably the impact of the program was negligible on the

\

experimental subjects. Quite the contrary was apparently the case for tenth grade .

subjects. Here there seems to exist a real difference in career related skills which

suggests that exposure to a rather extensive career education program accrued foi: the

experimental group a marked superiority in aspects of their general ability to deal with

_51e question of career choice and knowledge appropriate to initiating career related

activities. From information elsewhere available in this report, it is reasonably evident

that subjects at the tenth grade level enjoyed the greatest effort by administrators and

, teachers in exposing them to the career education concept.

Specifit Questions: Discussions:

(1) Have students increased their ability (1) FroM data available for the ACD for

to associate their on abilities and preparation required for career

limitations with posible success in

present or future paid and unpaid

work?

6 i

decision making, it is safe to ,say

tenth graders in the experimental

group have increased their ability

ninth graders probably have not.



'Specific Questions = continued

, (2) Have students increased t1eir ability

totrelate(their personal p_nterests

_____j,and values to types of paid and

unpaid work and their associated,

life-styles?

(3) Have students increased their ability

to (a) identify, (b) locate, and

(c) utilize sources of infoipation

to solve career decision-making

problems?

(4) Have students increased their ability

to determine the otential fot

future advancement personal growth

in work of their choosing?

(S') Have students. increased their

knowledge of the steps to be taken

and the factors to be considered

in career planning?

*
(6) Nave students increased their

active involvement in ,career

decision-making:;

-32-

Discussions continued:

(2) From data available for the AO 'for

occupational knowledge, again it
0

can be said that tenth grade-program

participants have increased their

ability, ninth iraderi have not.
rg

(3) .From the career planning scale of

the ACD, tenthiraders have increased

their ability, ninth graders have

p_
not.

(4) Again, from the career planning

scale of the ACD, tenth graders

have' comparatively greater potential,

.ninth graders do not.

(5) The career planning index of the

ACD suggests tenth graders'have

(6)

6 3

increased their knowleNeerninth

graders have not.

The overall trend for the three

ACD scales considered suggests

tenth graders have increased

their active involvement, ninth

gradeis probably have not.

t
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OBJECTIVE V:

There will be at least 10% mores tnts in grades 11-12 part,icipating in

Vocational Education Programs,deSigned for career preparation.

The figure's below are comparing the enrollments in 1973-74 and 1974-75 for highI
schdol students in the 11th and 12\ grades to find the number of students enrolled in

the Vocational programs in proportion to the total number of students in the schools.

t

Aberdeen

Blackfoot

Firth

Shelley

Snake River*

TABLE IX

ENROLLMENT INFORMATION Grades 11 and 12.

Enrollment
Vocational
Enrollment

1973-74 1974-75 1973-74 1974-75

158 154 95 79

471 513 252 328

135 140 106 105
,

25,3 263 212 , 206

270 246 394 344,

,

*Duplicate Count includes hands-on classes in such areas as
Industrial Arts, Home Economics, Shop ClIksses
of all kinds, etc.

Discussion:

(1) Mobil Vans

The vans seemed to.b a very successful and well received part of theCareer.

Education Program. See. ppendix F.

(2), Leasing Facilities

There were two facilities leased, one In Blackfoot and one in Shelley.

(3) Retraining of counseling

Only 50°,5 'Or'the counselors employed in 1974-75 attended the CaNnselor Retraining'

WOrkshop. Thus the role and function of the school counselor in a Career Education

program was a major issue through the first two years of the program far half of

the counselOrs. See Appendix G. 6 6
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(4) Adult Basic Education

Does not appear to be any direct relationship between this program and Career

EdOcation. See Appendix H.

OBJECTIVE VI:

There will be an increase of at least 15 percent of all handicapped students

whe"will be placed in an employment position by the time they are 21 years of age. The
4--

employment experience shall either be sheltered workshop or ahactual employment

position.

CORRECTION OF OBJECTIVE STATEMENT:

The objective statement was changed by approval of the Project Director io

read ".15 percent of all exiting handicapped students . . ." Exiting d ined to

mean graduates and those who,dropped out before completion of graduation require-
.

ments.

ActiVity One:

The services
.
of this proj (Career Education) and the Bingham County Program for

Exceptional Children will be coordinated. Special emphasis will"be Rlted on handicapped

studerits receiving pre-vocational education in order to assess abilities and place

students where they will obtain adequate training and experience to be considered

employable.

General Information:

Programs for the handicapped students in the geographical area of the Career

EducationProject'are operated by the Bingham County Program for Exceptional Children,

(BCPEC). These programs ai funded from monies received via school district_ budgets,

,state agencies and the federal government.. The Director of the BCPEC is employed

bly_the same Board that operates the Career Education Project. However, his staff

and budget are separate from that for Career Educatiorr The cooperation derives from

meetings between the two Directors.

6
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This activity was evaluated by conferencing with the two project directors and the

'superintendent of schools The minutes of the meetings of the Bingham County Board of

4 .

Cooperative Services was reviewed.

Findings:

The minutes of the meetings of the Cooperative Board provided little evidence of

coordination actilities. Each Directoropre'sented information about his own programs

and it would be assumed that overall coordination was accomplished'at this.levef:.

(There was no official written evidence of the coordination going on between the

Directors. Conferences did indicate that some discussions had:been held, but the degree

to which this objective was accomplished was more dependent upon the ovngruency of the

goals of the Bingham County PrOgram for Exceptional Children with the Career Education'

Project rather trin On the levels of support and influence from this pioject.
lit

The BCPEC does place special emphasis on pre-vocational education to provide an

opportunity to assess abilities and assign students to the proper programs for further

experience and training

Activify Two.:

The Vocational Rehabilitation COunselar and Director of the Bingham County Program

for Exceptional Children shall serve as committee members of the Advisory Committee for

Handicapped Children.

Evaluation Procedures:

Conference with the Directors and Superintendent of Schools of the agent district.

Findings:

Membership has been accomplished.

Activity Three:

When, the student's handicap is of such a nature that ife or she ).s unable to profit

from-on-the-job training experience in a work zperience situation, they will have

/,opportunity to gain 1 rk experience in a sheltered workshop experience. Specific

ININow)1 68
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Tiestions to be inswered for this objective are ineluded in the section on findings.

Evaluation Procedures:

Representatives of the'Evaluation Team held conferences with the Director of the

BCPEC. Instruments' for cellecting information uere designed. The BCPEC staff com-"\
..411-Ext0 the survey instruments. 16

Data Analysis:

- f

Upon, the completion of the survey, the.data was analyzed and the following Tables

reflect,the results.

n.

4

TABLE X

4
'NUMBER OF STUDENTS IDENTIRED WITH HANDICAPS

. IN BINGHAM COUNTY SCHOOLS 1974-75. ,

44-7
u

H.VDICAP OR DISABILITY

SCHOOL EKR , L.D. , TRAINABLE'. ? TOTAL

Snake River ..39, 8o 4' 2 '94
.

.

Firth 0 15 257 1, 41

Shelley 21
.

58 79

t

Aberdeen t,., 18. 10 0 28
i

Blackfoot .53 66 4 '123 '

Total '139 " 219 - -- 365

-...P N

CABLE XI

-NABER OF EXITING STUDENT,S WITH CAREER PLANS
4F,

mg ARE ACED IN EMPLOYMENT PbSITIONS.
. 19'4-"'5

MITION EAPLOYESCHOOL ,, EXITING CAREER
. STUDENTS -PLAN Paid Unpai

AP- -

di!
-Snakes River ---- 4* 4 *
1'\

4 .

1 drop out.

Firth 1 0 1 i
.

* 1 with severe handicap and not able to develope a career flan

- 6
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}endings and DiscussiONP:

workshops, multi-district vocational programs and part-time employment

opportunities were made available to students during the 197-1--5 school term.

Of the number EMR and LP students in Table X, the survey indicated twenty from

-;naKt_ and thent-.from Blacl.foot were participating in the multi- district vocational

edocation program. The survey shows that there 'were no students in the EMR and LI)

.4 T,xceptionalities hho here enrolled in the multi-district or district sponsored prO-

grams.in vocational education.,

The surNey reveals that of-,the 358 students in the'five diStricts classified as EMR

or LP none are enrolled in school district sponsor4d and operated programs in vocational

education. Only forty students were participating in a Multi-district program.

Table X shoes there are 365 students clasSified as handicapped in Bingham County.

Of this number, only two districts reported eight exiting students.

Specific questions to be answered to further verify accomplishment the degree to

which.this objective was accomplishedare as follows:

QueStion 1 Rau many students have been placed or are engaged in further

education and how does this compare witl)cprior yeark":

First, there were no records kept for 'prior years to make any comparisons.

.

Information compiled in Table XI indicates thats,;ix.of the
/
eight persons had

.

been plaCed'in an employment position five paid and one unpaid~. One

additional person Lad dropped out and was enlisted in the Army.

Question 2 How many studentshave been place'Np a paid occupation, and

how does this compare with prior rs?

Six of the eight exiting students had been placed in p itions with pay.

There w nog history of previous,years for comparison.

Quest' 3 7.-"those placed in further education-and employment how many

consider the.pleMgt to be consistent with their career

plans?

) 70



38 -

Four of the eight students reported career plans. Of this number, three were

placed in employment and the position was considered congruent with the students

career plans. One student without career plans dropped out 'and joined the

armed services. The Director reported this action to tNe in accordance with his,

career plans.

Question 4 Of those not placed in further education or in a paid occupation,

how many; are engaged in unpaid work consistent with their career

plans, and how does this compare. with prior yeirs?

Only one exiting student was placed in an maid pos n. Her plan was,to be

, a housewife and she was thus employed. There wa' no prior hiStory with which

to make comparisons.

Summary:

The project did not keep records of handicapped students from precious years who

had been placed inan employment position: therefore a 15 percent increase as stated,

cannot be substantiated. If accurate recoil are kept'of students participating n
;

programs for the handicapped for the next three or four years, then it uculd be more

practical to expect to measure increases of employment of students when they become,

- twenty one years of age..

Of the eight students exiting this year from two of the five high schools,.87 per-
.

. cent were placed in employment positions; however, this raises an important question
mr

which should be investigated another year. Why only eight exit* students out of

365 who were classified as handicapped by td0e several school districts in the county?

Ate students dropping out which'are not accounted for? What is the reason for such a

large numberof handicapped students in the county and such a small number Who graduate .

or drop out?

.

71
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One hundred percent of all exiting students will be placed in one of the following:

1. JOb;

2. Post-secondary occupational program';,

3. Baccalaureate program.
ti

2.1".

TABLE XII
As

POST GRADUATING PLANS CLASS OF,1975

.Bingham County High Schools..

Total Coll. V/T- W.K.
Home.

Making Milt. Mi.ss.
3

Und.

Aberdeen S5485 43 s 9 16 8 5 4

Blackfoot 260
4'

106 42 69 15 13 5 10

Firth 65 -29 13
N1- 1.

1 2

Shelley
4

144 84 26

4,.

26 1 4 1 2

Snake River, 129 63 16 34 3 .6

Totals : 683 325 10- 162 29 30 6 24

%/Total 100% 48% 16% 24% 4') .6: 3.5°.,

Discussion:

1. Includes community and 4 -near` institutions.

2. Includes Vo-Tech, Busirress,\,Barber and Beauty Schools.

3: Missionaries of the Church oi Jesus Christ of Latter Day Saints.

4. Includes data on non-attenders and/or non=gradUates.

or-

MIL can be seen from the abo ble, 3.E of those students exiting from Bingham

County Schools were not "placed" n one of the prescribed categories. Though this.

percentage does not meet the general objectives, .it does indicate that 9,6.5', were

placed. Perhaps'part of the 3.5% might be explained in th eCtion dealing with

special education

72
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Specific Questions:
1

(1), Have students increased their

ability to (a) identify,

(b) locate, and (c) utilize

sources that contain

information about paid and

unpaid work'

(2) Have students increased their

level of skills required in

(a) applying for and (b)

- accepting work?

11,
r3

-40-

Discussion:

(1) Experimental grOUp (Career Ed)

was significant in 2 out of 3

-scales on the Career Development

Inventory as compared with the

control group.

(2) Scale:

( A t3 = 4.83 sig. at .01 ,

Experi-(
mental ( B t2 = 1 not sig.

(

t
1
= 3.11 sig. at .01

4



44-*

Actpity:

(1) By April 10, 19-4, all teachers in the five participating school districts will

SECTION IV

Evaluation of Processes ".

41 k-

have been notified of the Career WoEkshop.

(2) By April 29, 19-4, seventy-five teachers from the five participating school

districts will have been selected and notified of their acceptance to7the

career orkshop. In addition, all principals and counselors will have been

notified of acceptance.

(3,1 By July 1, 19-4, pre-workshop materials will have been mailed to workshop

participants.

(4) . BY July 25? 19-4, the Career Workshop hill be in operation.

(S) By August 1, 19-4; the -5 participating teachers will have determined what

career activities ale .currently in use in the five school districts and will

have reviewed these its'apd ac ivities. ''.

t

(6) By August 9, 19-4, e ch teacher n,the workshop will have written three career

activity units for the grade level they teach.

FININGS Of, (2), (3), (4), (5), (6):

Nineteen teachers (K-3), twenty teachers (4-6), twenty-one teachers (7-9) and

eleen teachers (10-12) were contacted, regisered and participated in the Bingham

Count,'.1( Developthental Career Education Workshop held Ju4 25 through August 7, 1974.

Ten school principals and ten counselors also were contacted, registered,,and

participated in the Workshop. Some aspects of the Workshop were held in common-

across groups identified above; other sessions were held' specifically fOr each res-
t

pective constitue4 (see Exhibit I appended).

Sessions were randomly drawn foi attendance by the evaluation team. Counselors ..

were monitored in their discussion of "fob seeker's kits", strategies for procuring a

position, strategies for choosing the appropriate occupation, and self-appraisal
, .

. 74
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techniques Plans, n an individual basis were generated for placing students in pro-

grams leading to a job, a post-secondary occ anon, or a baccalaureate program. It

can be observed that fhis.statement is perhaps more an observation on the status quo

than it is a projected ap*oach for student placement. Still, it-must be said that

even b> the end of the horkshop, counselors were unable to stipulate with precision

exactly whit steps %Ould be followed to assure 100°, student placement in the respective

post-secondary op.tiorisc Rather, they feel that the process will need to he develop-
/

mental ate: the course of the first half of the upcoming year.

art additional type of 'concern for, counselors was the issue of how best to assess

the impact of career: information on students. Several devices were considered. Only

one has felt adequate as well as parsimonious-for the task, and these only for upper

grade levels

if
During meetings of the principals attended by the team, the prime subject of

concern was generation of alternatives to the'conventional high school diploma. 'there-

as consensus was not reached as f the termination of the*Orkshop, much discussion

was directed toward the possibility of providing certification of competency in various

areas which ge together to form the general curriculum. Precisely hoW to administrate
Ap

the change-over to a certific d competency program (at the county, district, or

community level) remained unsettled. t

-.n additiot to corPider'ation of alternatives to the conven 1 lona/ diploma, principals

constructed and submitted a 'yefirly career plan: including inservice programs for the

year. killitionall,, In this regard, those persons amont the constituencies identified
..

aboie who were dessignatqd "iiilding coordinators" all submitted inservice plans.

The teachers in their individual sessions had as their goal the development of

three career activit unitsappropriate to their
A

respective grade levels. By the

termanaxion of the Itiorkshop, eight of the eleven grade 11k2 teachers had submitted ' the

requi" three while two turned irrmore than
C
Olat was required (four and five units,

respectixelv) Of the nineteen teachers in grades K-3. fourteen turned in four units,
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one Kined in six, and the remainder had not ti.irned in any as .of the rmination of the

sessions hith twenty grade 4-6 teachers participating, twelve submitted four units, one

submitted fike, and one submitted nine units. In the grade 4-6 group, six had not sub-

mitted-their units as of the t.ime of audits. For the last category of teachers, grades

-9, fifteen turned in four units and one submitted seven. Of those who hacrnot sub-

mitted any unitc, as of the audit, it should be said that stipends were withheld pending

ltbmission of the number of minimally rewired units; a fact which should increase

substantiall> the number of participants ultimately satisfying the requisite. This

subject u111 be addressed in a later report Further, it should be stipulated that

submission of units does not presuthe efficacy of the materials. Again, nnly further

inquire 1 / in the year will provide information adequate to the task of assessing

quality of the units, as opposed to quantity of the units.

Participants competed the "Workshop Reaction Sheet" consisting of 19 items.

Responses were recorded on a five point scale by grade level, i.e., K-3, 4-6, 7

10-12_ Responses for principals and counselors were separate. The results from

evaluation inst nt uere complied, analyzed and reported'in the December 20, 1

quarterly report.

4

The results indi.lated that generally the workshop did provide participants uith

a clearer understanding ci the meaning of career education and felt, overwhelmingly,

that the eperience would be of value in the future. Less emphatic positive response

tended to generate itself La areas dealing kith application of new techniques. More-

cper, it appears that as one tends away trom grades K-3 toward upper grade levels

counselors and principals, the more participet6 tended'toward qualified negatiAe feelings

regarding that uhich they acquired and its promise for generalization.and application.

This tendency seemed apparent in open ended statements as.well. For example, a comment

from the K-3 category reads "I believe, -)t least on the elementary level, that more

teachers uillsemphasize career education in their classrooms uhereas prior to'thi's feu

have." This typical response in the early Oades is somewhat in.contrast to a typical

reflection in the grades 10 -12 category which said "It put across the theory of career

7u
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_ education quite well, but only began to introduce how to (Emplement) it." And again at

the 10-12 level, ".. stimulated my. interest a grqat deal but failed to follow through!."

Criticisms in the upper grade levels dealt with the choice of textual materials,

the idealistic, theoretical nature of content presented and problems with underlined

jargon. There also appeared to be concern over the organization of the workshop from

the standpoint of utilization of the partichipants' time.

In sumMation, the workshops did appear to contribute to the participants' attempt

to gain usable information. Still, there seemed to be a greater need fdr structure,
4

pragmatic suggestions dealing with imiplementation of concepts and effective use of time

_ ailoc.ated to the sessidPs

Activity:

(-) By August 9, 1934-1, each school counselor in.the five participati chool districts

will hake dev*ped an operational plan for 100'a placement of "exiting" students.

FINDINGS:

,Eight high school and two junior high school counselors participates iii the summer

Careef Education Workshop. In:as-much as this objective, was considered to deal with

sen.or high school students only-, the juniof high counselors were not required to

complete this plan. All senior high counselors completed the pan and tiled copies with

the Project Director.

Activity:

(S+ No August 5, 19-1, a building career coordinator win' have been appointed iof each

administratixe building unit. 411 1

FINDINGS:

The principal made the selection and the district superintendent gave final approval.

All were appointed and attended the workshop in July.

77
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(9) By August -, 19-4, each teacher and counselor will have a plan for involving the .

community in a minimum of.three career actixities with the students during the

year.

'FINDINGS:

This item was included by mistake. No actiity intended.

'.Actixrtv:

(10) By Augut 9, 19-4, each building principal and building coordinator will have

developed a "Yearly Career Plan" and an Insemice Program for the year

FINDINGS:

Plans developed.

Actixitv:

0

,

(11) By August 9, 19'4, altyjor high and senior high counselors in the five par-
r-,

ticipaiting districts of Bingham County will have participated in a two week

workshop. The objective of this workshop wal be to retrain counselors to assist

students to develop skills in wise careerdeoislons. At the completion of

the workshop each counselor should be awth of the Developme,Approach to Career

Guidance and should possess the competency to assist students to attain the fol-

lowing knowledges and skills.

(1-) By December 31, 19-4, each teacher, counselor dministrator will have attended

I

at least three (3) career inservice lessons.

(18) By March 30, 19-5, each teacher,'courAlor and administrator will have attended six

career inservice lessons.

(19) By gay 10, 19'5, each teacher, counselor and administrator will have attended

seven (") inservice lessons or experiencgs planned by the Byilding Career, Coordinator

and principal with each lesson or experience being at least one hour in length.
\ 4

78 , .
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FINDINGS (11)(1-)(18)(19):

Data available suggests that each teacher, counselor, and administrator did not

attend at least three (3) career inservice lessons by December 31, 1974; nor did theY all

attend six (6)rby March 30, 1975; nor seven (7) by May 10, 1975. Records indicate

seven (7) of twent-one (21) schools participating satisfied the firsygoal on time,

three (3) of the twentyf one (21) satisfied the second objective on time,and tour (4)

of the twenty-one (21) attended the requisite seven (7). sessions by the May 10 deadline.

In fairness, it must be mentioned that for mei of-the schools, no record of sessions

(or record of failure to 11J.d sessions) was submitted on a monthly basis. For seven (7)

of the schools, report sheets for at least some of the months were submitted, but blank.

It would seem that one or more possibilities exist in explaining what occurred:

(1) Participants in some stools didn't know they were to submit reports or didn't

know when to submit reports,

(2) some sch9ols didn't care to submit reports even. though they knew they were

required, a

(3) they had nothing to submit and therefore did not submit as oppOsed to

acknoWledging failure,

(4) they deliberater refused to submit to the report.

it would 'eem further that either communication or rapport (or both) has broken

down between pr ect staff and participant schools. It would seem advisable to

ameliorate prcb,lem through professional negotiation prior to undertaking the upcoming

year's effort

i/

(11""ecember 31, 194, 40°"t the students have received at le4tf°1)

career units or actix luny'

(13) By March 30, 1975, 40% of the students wi hay eceived at least seven (7)

4'

chreer;,units or actiities.
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(14) By May 20 19'5, 400 of the students will have received nine (9) career units

or activities.

FINDINGS (12)(13)(14):

The December 31 period for grades 7-12 showed 2.2 career units per pupil in the

project, The second evaluation period 3,5 and on May 20th the final number of units
4

was 5.5.

See Career Education Curriculum -Infusion Matrix,Table V for specific rnformation

for grades K-6. It is reasonable to asstIme:that from this information, that these,

three (3) procesgoals have been achieved.

Activity:

(15) By March 15, 19'5, all participating Guidance Counselors will have met,4t-least

three times in an individual or small group basis with p11 students participating

in the vocational programs. The objectives of the counseling sessions will be to

counsel students in the options available, and in post secondary plans.

FINDINGS:

Counselors were requested to document this objective bytthe Project Director.

Most counselors attempted to do this, however since the target group, "students par-

ticipating in ovcational programs" was not clearly identified the documentation

evidence is inconclusiv. In the schools with small enrollments, co elors held

a mip,imum of three meetings with every Itudent. In those schools with large enrollments

and high pupil-counselor ratio, counselors did not document this objective in a measur-

able way. However, in the large schools, vocational instructors provide many career

guidance experiences,

Activity:

(16) By April 30, 19'5, all high school students will have options for vocational.

education.

41.)

I
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FINDINGS

All participating high schools offers at least tour vocational education programs

for students, and all districts are attempting to pass a mill levy to construct a

central vocational facility.

Actikity
4

(20) By May 30, 19'5, each Building Coordinator will have sent nine (9) monthly reports

tP

to the Project Director of units and activities that teachers have presented to

their students. Each report will be mailed to, the project office by the 5th of

eachrmonth (except the last month) commencing October.5.

FINDINGS:

Grades 1-6:

For grade levels 1 thru 6, nine grade schools. participated in the BCCEP. All

elementary schools submitted\monthly career education reports with Aberdeen, Johnston,

Shelley and West Center primary schools submitting a total of 29 reports and with

Springfield-Grandview, Fort Hall, and,Ssoddard primary schools submitting a total of

16 reports' Moreland and Groveland Grade Schools submitted a total of &reports.

Data suggests that several scbools made a concentrated effort to complete all reports,

while other schools made little, if any, attempts to complete all4eporting on career

,education programs. A total of 49 monthly reports were completed by the nine project

grade schools.

Activity:

(21) By May 30, 19-5, each Building Coordinator will have reported to the.Project

Director on the monthly report, listed in # 20 above, asummary of each of the

seven (71tinservice activities provided for the teachers in their building./

FINDINGS: \

Grades11-6:

For thee nine' career education project grade schools, a total of 50 anservice
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training programs were conducted for elementary school teachers. Schools having /t least

5 career education inservice training programs included: Stoddard, West Center, Fort Hall,

Shelley, Aberdeen, and Johnston. The, major focus on these training programs focused on:
("ft

career education concepts, How to do career education?, self-awareness, and school andv

work- relationships. Moreland, Springfield-Grandview and Groveland developed a total

of career. education inservice training programs.

Activity:

(2_')- By March 15, 19'5, a memorandum of uriderstanding'will have been developed with the

Vocational-Technical School located at Idaho alls. The memorandum of under

1 standing will list all of the vocational educarn offerings in the five

,participating districts and Will list the performance skills high school students

' will acquire which will be part of the vocational-technical performance skill

required foi graduation.

FINIDINGS:

ComMitiees of instructors, from Bingham County Schools and the Area Vocationai

Schools which service Bingham County are in the process of determinipg acceptable

Performance skills levels for the issuance of a high school "Performance Certificate"

and which may additionally be used in the articulation of high school vocational

students to pbsr econdary programs. ilkhen perturmance skills are developed then

additional mem randa of understanding for credit and articulation.

Activity:

(n) By March 15, 19'S, all activities of the project will be coordinated with, all

Manpower Agencies. Members of the State Employment Agency, the employing agent

for the local manpower programs, will serve as members of a committee designed to

coordinate all activities betweeethe public schools and manpoNer agencies,

and to provide schools with information regarding manpower programs.
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Since the
.

after ?be Priposa.

and 1Nel 'schoj

Most of th
, .%

st

irai9n of laws which provide for various manpower agencies took Place
.

411

was approved, parts of this,objectiie are unattainable. The'Project
4.

make use Of all existing resources available at the present,time.
'

.

..--'
. .

resources are constituied in the Department of Employment and Vocational

,. Rehabll-tion Reprtsentatives. these .agencies serve on advisory boards and meet
.

I.. .

;%ithivjg.ct zchooperspnnel as needed. Limitations have been placeloythe kinds
.

k :and numbeT,, ,-..- actnitle.; in which these ,agencies can participate through agency.
t ,4 ti. . .

, teiations. In-as-much as possable and practacal this Objective is being met.
.
1

ActtIrty:

''e i

'41 19-1;", a deterunation,w111 be made regard
itA -

whether to continue their
. ,

.ribblje vans as currently..in use.ppr fo emodel and uc'e a new ,program.

FINDINGS:

li . .=...

mane'
,

.

. , A lecisi.on was' by the Projeft staff and.0* Board of Cooperative Serxices to
. .

.. '
.,

4cent;nue the use of & 8.0:P, Inc.Kile office striation unit for the 1975--6 sclool
. ,

\

.r

i
.. .0

tear. It ua,cdecided that the operatint.4..LALCenter, a.m6bile careertntormation
.# c '. .

. Ott uguld ha discOntinueogd6 a new program instituted. The ,PACL Center mAterials and
,..

.

programsuilI'becom i parr ofekh Itagh,school's Career Information Center. In its

- ,--
plzve, a 4-ork samples experience. ,far` retth gnedestudentscuill be implemented in the

NoFzie 1.111.4 t .

a

.
..,L , t tl 4,.., ;.. A4sIvity": . , -,,

, 4 t

)"By Mara 39, 19'5, an'tn-depAh study' of the types of graduation presented
*". 4 * )

.4:.% ti graduateuill have een corxhicted., OHIstlidy cormiljttee will be organized to
. .

%
.

. .

.

.

deelop a raduate certificate pxesenteddito students on the basis of ?errormance f ''

. ,

''skills Joquired. Students will be ellAble"to receive a'certificate of per-
t

..

..formatce uhenevfr they twe attained a,5pecifted leve4 of lilerformarice.

*IC :
1 tv li 3., ., 0 .

,

4 / . q .. i * .

----- --'--... *
,

. ."
.
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(26) By April :)0, wilMave been made on the Vocat/onil

Performance Certificate.

F.&INGS (25(26):.

Beginning kith tke first month or the 1974--5 school year, the P.roject staff held

regular meetings filth the counselors andprincipa f the Live high schools. On gf

. the purposk or these meetings Vas to'rqvieh the criteria for issuing high school

,1ililomas anJ to determine n'ged for issuing certificates based on performance'skiIls

,Acquire2. Earl\ consensus uas established that the Project should,not and.could of

undertake the task of rising graduation requirements fr)bm the separate schools,

addinon, it uas determined that a "certificate of performance" should be deeicped

students .orpleting skilPtrarn-programs. The certificate would.identify the aea of

0 skill delelppment and 11-tight additionally include an evaluation of competencies gaftle4 In .

specific job,relateditasks. The'first step in developing this type of certificate to

identify the skill de'velopedkhrough training and establish krating system: It uas.

decided that those !chools invol-ed in Trade and industrial types of programs could

inii
\l,
ate deyelopment of certificates as part of the program Cf, articulation with

post-sepridary trailing institutions.
.

.i
, . . I

'. l.

,

`4,

.l
ACtIV1tC.: . .

.

.

. ,

(-) This proposed project has the goal of making education as relevant as'possible.
Y

- I'

..Every attempt Uill'be made' fo,txpancl the existing sooperttive-program tfice
. .AOccupations, Multi-ciccupataon, Agri-Business, etc.) to assure as udent

as possible ofigairiing diitet.ed itork experience., By the end of the first
opetational year a co-related program of cooperative setvie.es on a multi-district

1 . .

t-'

basis i;111 hale been developed. p,

FINDINGS:
4

For the 19;4--S sch6o1 year, n.neu
1.cooperative ork program in Office Occupaton.-.

"\

Wuckion Nasijoinjlv initiated by the :Snake River and lackcoot High Schools. rhe
4
e.

8
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program places thlve to eighteen students per year in ;_ooperatlEve work experience stations

directly related to office eddcation. Every effort is made to coordlnate'the activities
.11

of all cooperative wortexperience programs within the County. At present, littli -

,
difficulty is encountered due. to the diversit of pork stations sought by each pAgam.

.7,

`Activity:

(25) By Nmember 15, 19-4, members of the_Executive BOard and Project Director will

have reviehed the recommendations of the Feasibility Report, the State

Vocational Education ersonnelnd tIltrecommendations of an external

evaluation teain'relative to-the need for more vocational education offerings.

.Those programs having highest priority hillbe given first consideration. As

many \bcational Education CourseS as possible will be implemented.

4FINDINGS:

As a result,of the Feasibility Study Conducted during the first operational year
-

the Bingham Coupty,Board for Cooperative Services approved'a plan for the develop-
.

ment of a multi-district vocational-skill training center.' District level expansion

of vocational edupatIon,offerings will be postponed until a determination or programs
,r,s

to be conducted in the pfoposed Center is completed.

tiwity:

(9) By January, 1E., 19-5, pending the recomiriendations listed in the aboI paragraph,

the Project"Diitctor will determine the. availability , leasing faci/ities to

accOmmodate 1S1itional vocationa). programs.' Student from each participating.

high school y.111 have equal opportunity to participat 'in the vocational programs.

FINDINGS:'
,

,

It was decided by tie Bingham County'Borrd for Cooperative Services to pursue a
0

building prograN for the development cf.additional multi district xo44ctional prograry.
. ,

. .
.

rather-thanlease existing.facilities. 'The proposed multi-ditrict vocational center.

is scheduled for completion of Phase I buildi.t.tby ginning 97inning of the 16--T school
i'

the b 4
. ,year,' ,

. ,.1

.. r
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(30) By March 10t 19-5, the ExedutNe Board,will have adopteci.a 5 year

The plan as preseritly developed, consists only of the following:

FINDINGS:

REVENUE PLAN UNDER 33-31- COOPERATIVE SERVICE AGENC' LAW
.

THF. BINGHAM COUNTY VOCAAONAL FACILITY WILL BE CONSTRUCTED AND OPERATED ON A FOUR
PHASE PROGRAM. AS THE MONTY IS LEVIED AND RAISED THE BUILDING WILL BE s,
CONSTRUCTED Al) TIIE/ROGRA,1 EXP.ANDED.

WITH ABERDEEN, BLACKFOOT, FIRTH, SHELLY'AND SNAKE RIVER DISTRICTS PARTICIPATING
ON A I IXT MILL BASIS, THE REVENUE RAISED EACH YEAR WOULD BE 52-8,945.16'.

PROPOSED PLN

PHASE ONT,1

19-5 SEPTEMBER, LEVY

19-6 SEPTDEER LEVY
COST OF PHASE ONE

PHASE TNO

197 SEPTEMBER LEVY
19-8 SEPTEMBER LEVY

PHASE THREE . .

19-9 SEPTEMBER LEVY'
1StT SEPTEMBER LE'C
1981 SEPTEMBER LEVY ,

PRASE FOUR

1982 SEPTEMBER LEVY
1983 SEPTEMBER LEVY
1984 SEPTRIBER LEVY

TOTAL COST

THJS REXTNUE APPROACH IS SiMILAR TO
RHIN UNTIL THE 'MONEY IS RAISED FROM

'PAID SUCH AS IS REQUIRED FOR A BOND
CONSTRUc4TION OF 'THE BUILDING XS WELL

S278,945
278,945

5557,890

, $278,945
278,945

$557,890

5'78,945
2-8,945
2-8,945

8836,835

$278,945

278;945
. 278,945

$836,835

.$2,789,451

AA "PA\ AS YOU GO": CONSTRUCTION WILL NOT
THE MILL r LEV) . NO INTEREST WOULD
ISC9. THE, AMOUNT RAISED 10111:1-1 BE I
AS .QUIP:EN-r AND SUPPLIES.

8 ti

Va,
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Activity:

(a) Whenever additional Vocational'Education Programs'Aze implemented, the standards

established by the Idaho StatI Department of Vocational Education Reimbursement

and Certification shall be complied with so that the programs will qualify for

state reimbursement.

FINDINGS:
40

The General Industrial Mechanics Program initiated by Blackfoot and Snake River

Hig hools, e Auto Mechanics Program initiated by Shelley High School and the

Cooperative Office Work Experience Program initiated by Blackfoot High Schobl meet'

the requirement of the State Board for Vocational Education and are ieceiving state

reimbursement for which tfiey are eligible.

Activity:

(32) All adult education programs shall be cArdinated with this .project. Educationli

facilities shall be made available for adult education programs. Part F funds

- for disadvantaged rograms will be utilized.

FINDINGS: C
All educational facilities of the Project are made available tc, .dult education

programs coordinated through the office of Community Education Programs, The facilities.

of B.O.P. Inc., a mobile office sliiitulation unit, have been used during the 1974--S

Community Education program.

At this time all five school districts are utilizing the. available programs spon-

sored by the State Board for Vocational Education under Part F.

Activity:

(33) By. April 30,1a9-4, a random sample of the 40', of the participating Career Awareness,

Exploration and Preparation teachers classes will receive a test to determine

differences between them and control student groups outside of Bing am County

87
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that hake had little or no exposure to Career-Educatlop.

FINDINGS:

Grade 1-6:, 4

Standard'tests measuring career education concepts, knowledges, attitudes, and

values, were administered to both 'the experimental group of students (in project

schools) and the control gro (out of project sChools). Students in grades-12°6 at

Stoddard Grade School in Blackfoot serve as the experimental while 1-6 grade level
s.

. .

students 'at Sy.ringa Grade School in Pocatello serte as the control group.

Activity:

(54) The Third Party Ekaluator4tContractor) will design and direct experimental-

control testing.

4r,

FINDINGS:

A third party evaluation team from the College of Education at Idaho State

University in Pocatello, Idhao, served as the third party evalugtoi for the BCCEP.

Members of the evaluation team included: Drs. R. Laverne'Marcum,\Chairran,

William,Raller, Stephen Felt, Richard Willey, and Jo :ongra. Al-=o, serving on. the

team was Mr- Harold Garbett. All members of the team hay had prckiJus experience

as third party-evaluators.

Activity

(35) Ry April 10, 1975, applications will be available for teachers desiring to apply

fore the third ear summer workshOp.

(36) By April 19, 1975, app,lication:for the r%orkshop will be returned

(57) By April 30,;1975, letters of acceptance to successful career applicants will4

haVe beemmailed.

1 PNDINGS05)(36)(57):

The applications.were not avapable
it
til May 15, 1975 due to failure or school

/ 83
s
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'U

../

_
dlsflict t' establish school starting dates. Applications-here returned * 30, 1975

)

of acceptance were issued to successful applicants on JUne 14, 19-5.and lett

kkshop dates couldn't be determined since they her to be set as close to

August 1Z as possible to coincide kith Dr. Ken Hot's visit,

I

e

-71
a.

4
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(
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The final valuation of the objectives for this project was undertaken during

the month of April, 19-S, and all data collecting has completedin the month of May,

19-S The follohing--* the project outcomes as determined by the Evaluation,TeaW.

1 The objective for Inc: of the students-1n gr'ades 7-12 to in 6 mini-
d''

course units 1short by .5 units.

Students in radet -:12 were to select one job, interest oractixity for

in-4pth tud>. Survey results indicate .-0 participated in this activity or

.30 sho/ of the goal.

Student' n glades --12 were to particinate in at least three (3) lab or hands-on

exnioration J e;:periences. .le that on fie aerne,

every stud, t party..:; ate. In at least two ex-erloceS". Only halt of the

'st udents' ad a third experience.

The'survey revealed that all 10th grade students declared their career option

and on, the average participated in at least one of the options, i e., (,Ti:uation

.n career clusters, units or activities; on in-depth exploration Jr preparation
4

to/ ocatiOnal\education program.

S. 4 Results ^of experimental,c:.ontrol contrasts for pertormance on the Assessment of

.

Career Development indicated tenth grade program participants had acquired sig-

nificantly mote information regarding careers than did awn- control group

counterparts. Ninth grade contrasts suggest there exIsts no differ6nce between

program particip is and others not participating in a career education program.

6. Ahistory from pfevious years of exiting students in programs for the handicapped

has not mailable, therefore, it wasimpossible to determine a 1S increase as

provided in thobjective. Only two of the five school districts reported

exitirig students from prOgrtms for the handicapped. Of these two districts, only

$. student6 here listed as exiting. Seven of the.e,ight was employed in actilzr1

. 9,1
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S U M M-A R 1 continued .

jobs or in sheltered workshops. logr of the eight ilad career p ans:

self-concept 'mentor:). and a career education knowledge tes

58

ere used to

assess Objectne \o. 1. As of this writing, the evaluation am Chas not received

ig
the shored forms of theself-concept inventory from a nation scoring service.

)

lOnce this-data has been returned, an addendum will follow this rep explaining

the effets of the BCCLP on self-concept. A career education knowledge test

indicated that cn the first grade level experimental students significantlY%

excelled control group students. Data also reealed that there wee no signi-
.

ficant differences favoring the experimental student"; fiver the control students

in grades two through three:

' A locally consttucted.value and interest questionnaire'and a standardized career

'education knowledge test were used to assess Objectixe No). 2. Data demonstrated-

,

. . , .

demonstrated no significant differences iii career knowledgeS lortween ale experC-

mentill students and the control studentsrn grades four, tr\e, and -ix.'
I , ,

.,

J , ,

The,ONCrall -mpression of the BCCEP effects on students in grtldes 1 ,through 6
,)

J 4
is that ,tuderfts are being continuously exposed to career educationconcepts ffliough,

,awareness apd exploration action. The project ha, had,a postive aflQ(ton students.

that fou1rth, fifth, and sixth grade p-rpject students were table to identity the:r

interests and values 1111,r-elation to the world of work: Standardized test data

o

Primar\- garde level students seem to he enyoying project actixities,-and seem to

.

he oining the. background esintial and Cri,tical for eventual self-understanding,.N 'r ,

. .
.

.de6sion making, ,career planniu.and 61aceme6t. .

(,' I
44

S. (f the exiting students from the five high schools in the County, ninety-sixpsdnt
.

I.
;r.! %.. ,

file (06.5)'Tercept were placed in jobs, post-secondalv oeupafional T11,
.: .- 0 .

. .1 .

. , ', i l C a laureate prog,i xiis .1 - , .
.

.

4
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S U M M A R continued ..'.

The Career Dexelopment Invenfory has administered to students in grade from

so.
experimental td control schools. There were significant differences tound in

out of 5 schools in increased ability to identify, locate and utilize sources

JP
that contain inromation about paid and unpaid work.

10. The *mobil vans werer a very successful and hell received phase of the career

educat ion. program

11." the project leased tho faCilities for students partpating in \ocational
,

eduLation prIgrams.

12. Only'5( offthe counselors employed during 19-4--5 attended retraining and

.upgradirig horkshops.

15. There has very little support Or cooperation between the Career Education pro-

ject aid Basic Adult Education programs in the"county.

a

e

,

:3

;
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C ONCLIOIONS
!

The Evaluatlion Team sets forth the following conclusions:

s

60

1. Counselors do not have their roles properly. determined, clearly stated in

writing and`there is evidence of considerable role /on ict., This conflict

provides in part reasons why the career education activities have not

eceived wide-spread commitment from phis group.

2. Th the Project has had a positive effect on students in grades 7-12 by pro-

vid ng mini course units, in-depth study and han n or exploration and

orientation experiences to most of those students whose teachers pa4icipated

in the project.

There was some confusion in the meaning of in-depth study and hands-on /,>

experience by some teadhers reporting their,activities in mini-course units.

5. It was evident that the-10th grade students in'the project schools showed

significant gains in career education concepts as shown:by.the Assessment

of Career'Development Questionnaire and other emperical data-collectedr by

the Evaluation Team.

4. It appears Administrators rely on Counselors for vast amounts of paperwork

and other extra-counseling responsibilitips'which detracts from providing

greater assistance'to teachers and students in the are careers and career

education.

apThre is a lack of minimal professional training for so&colifiselors in the

projectiA -,
'k

t ..

.6. The Career Educayn Project appears to have provided only minimal suppOrt awl

'J

cpordi.nation with programs for,th6 handicapped, Basic AdulfEduo.4tion and
.

,...

Comunity Education. . ,,, .
,

.0
-. There was a lack of commitiwt by some teacherslato the objecties of the pro'

,
1

.4
ject as evidenced Fly t1;(1 failure io fbllow through with operational programs

1" I

and evaluation requests. ;

.
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CaNCL US T ONS continued

61

S. The building representative lacked tine and resources (human and matAial)

be e.ff ct e in helping teachers with development and implgmentation

clrns as /she might have been.

ere was no prior history on the percent of students exiting from programs

for the handkcapped; therefore, the 15, increase,was not determined. There

. seems to be a loss of student accountability between those identified titiifh

handicaps and thosxiting fvorri the five school districts.

1 There was limited.evidence of Project Staff assisting u?tedeveioping Career ,

plans for students identified with handicaps.

t ,

.. 11. The ,mobil vans appear to fill the goals and oNeCtives for which they were,

ostablisheI
;.. r

.12. The BCCt ' s had a mcwleratelykpositive effect on students in grades one

through, six. Students are gaining'first hand experiehces throughtfiqld trips

and. career speakers about the world of work 'These experiences should enable

students in part to gain knowledges and 'understandings about the wortf of

work. .,Such experiences further well eventually enable students to become
- . .

.*

aware of occupations' arid job,s

- '-I'S. Students are becoming aw are orhow; therr ishterests and values may eventually' -fr

be used in fhe'career decision.making pro&ss atict how interests and ualues are

5j

%I
teat&I to the wculd of work. This icarentcarers eventually will form Ale basis

Ak, ,

-. for career ditferentation0PCrystall zation, and specifi. Lion. These three

Pfactors are'critic41 for making psyaologically.sound c erdeczsiOns.

11 Students in grades one through' six are beyng thorc+igilly exposed to career

education concepts and processes. (See CApe Educttiori"Curriculum infusion

Nlatrix,Table.V, page "T8).
If is.

'IS. Students in grades one.through;,sia;"6re gaining thy background needed to aid
'".

them in "general self:understanding is both essential and critical for c reer
):

, . . I . ,
1 4

.
identification and career decision-making.

4
!r

..
. A

. .c.9a ,..).- .- .m. .
:... ..%

z..
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C6NCLUSIONS continued, ...

i6. Students in 'grades one through six are learning these various career activities

of the relationship between school an he world of work., Too often, this

relat ionshi0 has not been identified for students.

1'. Conceited effoits hgd been made to place 96.5P, of the exiting students from

the project schools 'pi one of the three areas deiignated for placement..

18 :, Thcrc 1,as evidence that project students in grade 10 had Increased theme

abitlLty to identify, locate and utilize resources that contain information

about paid and unpavd w(Sik.

19. Counselor fai ,eo receive the retraining efforts provided for in the pro-

sect application.

Project Staff made significant progress in providing leasedfacilities for

vocat konal. programs .

,f

-

9

4

I

et,
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RECOMMENDATIONS

It is recommende:

63

.. 4

1. That'to the outcome for experimental control contrast, and 7.ceeding from

the discussion in the,context of the report regarding these contrasts, it
1

.

is recommended that A better selection processbe .adapted .for teachers who

will take part in the program during the ppcoming year. cificall, it iy

dfelt that members of the eva tion team might prov valuable as a source of

input, to school superintendents involved with the program regarding the
,,,

importance of careful deliberation related to choosing of teachers -to be

incorporated in the career education process.

That the building representative be provided greater support in time and

gi
resources to promote and evaluate career program; in his/her building.

3. That a clear definition be provided to participating schools concerning

idaat is included in in-depth study and lab orhands-on.experiences

4. That a greater commitment be made by teachers to the areas of in-depth study

A
and hands-dn experiences especially in the academic subject?.

S. That the.Career Education projcct work closer with the Trogrart for

,Exceptional Children to develop career plans for students and assist in pro-

vfding instruction in career options and opportunities for exceptional

children.' That both project study the reasons for such low numbers of exiting

students i vlew of the high number reported enrolled

6. That pre-tests be administereato students evenually followed by post tests

to deterhane quantitively the effect Of career education on studehts in the

project.

Thatteachers,and counselors design decision-making exercises to teach students

a rational process of decision-making in grades K-6.

8. That those schools involved withBCCEP, not doing anything in a substantial

manner be encouraged to becomean active participant:

91



NPATI O N S continued ... 64,

1:4t school counselors hork closer with:teachers to design and to implement

career guidance actiritiesein classroom for students.

141. That counselors involved in the program should meet to discuss and ecide what

ipart of 'their job should be 'dedicated to career education. ,A
.

11. That clerical assistance be provided to assist counselor? and building

representatives to develop, implement and evaluate career educAidn pro-.

grams at the building level.

12. That the c;ounselors role be more clearly defined to remove hostility toward

career edvation and promote increased effectiveness in their pelformanee

in all areas of responsibility. Also, the participating school districts

should develop policies and procedures which promote and encourage counselors

to cor-mete the minimum profesSional training and/or upgiide AirT and

c7petencies in the areas of their assignment.

liat mobile vans programs be continued and enhanced.

.

11. That Adult Basic Education and Cooperative PrograKs receive greater support ins

coordination 4in.the future or be dropped as part of the project effort,

1:;. That:the-seventh objective concerning lOW: placement of all exiting students .

wens unrealistic, especially in view of the lack of support c1 Special

Education students, This object Is worthwhile only as a soa.1. A more real-

-

lstic number seems to be 95-9V.

It

9 *

1-+.
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c
a
r
e
e
r
.

e
d
u
c
a
t
i
o
n

i
n
s
t
r
u
c
t
i
o
n
a
l
 
u
n
i
t
s
?

s
p
e
c
i
f
i
c
 
q
u
e
s
t
i
o
n
s

i
n
c
l
u
d
e
:

(
2
)
 
h
a
v
e
 
s
t
u
d
e
n
t
s

i
n
c
r
e
a
s
e
d
 
t
h
e
i
r
,

k
n
o
w
l
e
d
g
e
 
o
f
:

(
a
)
 
M
a
j
o
r
 
d
u
t
i
e
s
 
a
n
d

r
e
q
u
i
r
e
d
 
a
b
i
l
i
t
i
e
s
 
o
f

4
i
f
f
e
r
e
r
t
y
p
e
s
 
o
f

p
a
i
d
 
&
,
u
h
p
a
i
d
 
.
1
N
1

r
 
k
 
?

(
b
)
 
D
i
f
f
e
r
e
n
c
e
s
 
i
n

t
h
e
i
r
 
w
o
r
k
 
c
o
n
d
i
t
i
o
n
s

a
n
d
 
l
i
f
e
.
 
s
t
y
l
e
s
,

a
s
§
o
c
i
a
t
e
d
 
w
i
t
h
 
d
i
f
-

f
e
r
e
n
t
 
t
y
p
e
s
 
o
f
 
p
a
i
d

1
0
3
1
q
,
C
u
n
p
a
i
d
 
w
o
r
k
?

;
4!

'

(
c
)
 
D
r
i
t
r
y
 
r
e
q
u
i
r
e
M
e
n
t
s

f
o
r
 
m
a
j
o
r
 
t
y
p
e
s
 
o
f

'
p
a
i
d
 
a
n
d
 
u
n
p
a
i
d
,
w
o
r
k
?

M
i
d
y
e
a
r
 
a
n
d

K
-
3
 
g
r
a
d
e

y
e
a
r
'
-
.
e
n
d
 
t
a
k
l
y
:

t
e
a
c
h
e
r
s
.

(
a
)
 
P
O
s
t
-
t
e
s
t
:

S
t
a
n
d
a
r
d
i
z
e
d

C
a
r
e
e
r
 
E
d
u
-

c
a
t
i
o
n
 
T
e
s
t
,

e
x
p
e
r
i
m
e
n
t
a
l

&
 
c
o
n
t
r
o
l
.

A

(
b
)
 
S
a
m
e
 
A
s

-
a
-
 
e
x
c
e
p
t

e
m
p
h
a
s
i
s
 
o
n

w
o
r
k
 
c
o
n
d
i
t
i
o
n
s

a
n
d
 
l
i
f
e
 
s
t
y
l
e
s

l
e
v
e
l

(
a
)
 
K
-
3
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s

a
t
 
p
r
o
t
j
e
c
t
 
a
n
d

c
o
n
t
r
o
l
 
s
c
h
o
o
l
s
.

1
(
b
.
)
 
S
a
m
e
 
a
s
 
-
a
-
1
.

(
-
c
)
 
S
a
m
e
 
a
s
 
-
a
-

(
6
)
 
S
a
m
e

e
x
c
e
p
t
 
e
m
p
h
a
s
i
s
e

o
n
 
e
n
t
r
y

r
e
q
u
i
r
e
m
e
n
t
s
.

a
s
 
-
a
-
.

A
t
i
d
i
t
t
 
f
o
r
m
.

(
a
)
 
C
a
r
e
e
r
 
e
d
u
-

c
a
t
i
o
n
 
a
c
h
i
e
v
e
-

m
e
n
t
 
t
e
s
t
.

at
, (
b
)
-
S
a
m
e
 
a
s
 
-
a
-
.

(
c
)
 
S
a
m
e
 
a
s
 
-
a
-
.

A
l
l
 
t
e
a
c
h
e
r
:

o
f
 
e
x
p
e
r
i
-

m
e
n
t
a
l

c
a
r
e
e
r
t
e
d
u
-

c
a
t
i
o
n

g
r
o
u
p
s
.
-

(
a
)
 
R
a
r
n
d
o
m

;
a
m
p
l
e
 
o
f

3
x
p
e
r
i
m
e
n
-

r
a
l
 
&
 
c
o
n

t
r
o
l

u
d
e
n
t
s
.

d
a
m
e

F
r
e
-

J
o
h
n
 
Z
a
u

q
u
e
n
c
y

d
e
s
 
-
'

t
r
i
b
u
t
e

(
a
)
 
R
a
n
-

d
o
m
i
z
e
d

g
r
o
u
p

d
e
s
t
i
g
n

w
i
t
h
 
4

s
i
n
g
l
e

d
e
p
e
n
d
e
n

m
e
a
s
u
r
e
.

(
b
)
 
*

c
o
 
*
v
.

0,



"
1

1
I

4
0

'

(
N
I
 
-
P
U
N

S
t
u
d
e
n
t

O
u
t
c
o
m
e

A
r
e
a

R
e
l
a
t
e
d

E
v
a
l
u
a
t
i
o
n

'

Q
u
e
s
t
i
o
n
s

,

D
e
'
s
i
g
n

S
P
e
c
i
t
\
c
,

N
D
a
t
a

'
,

(

S
o
u
r
c
e
s
"
\

:
.

I
n
c
,
t
r
m
e
n
t
a
t
i
o
n

0
.

S
a
m
p
l
b

p
a
t
a

A
n
a
l
y
s
i
s

E
v
a
l
u
a
t
o
r

D
e
s
i
g
n
e
e

4
 
D
a
t
e

. .
.

I
n
c
r
e
a
s
e
d

S
e
l
f
-

A
w
a
r
e
n
e
s
s

,

.
.

.
,

,

(
d
i
 
T
h
e
 
p
i
p
a
c
t
 
o
f

s
o
c
i
a
l
 
a
n
d
 
t
e
c
h
n
o
-

,
l
o
g
i
c
a
l
 
c
h
a
n
g
e
 
i
n
 
p
a
i
d

a
n
d
 
u
n
p
a
i
d
 
w
o
r
k
?

(
e
)
 
T
h
e
 
i
m
p
o
r
t
a
n
t

f
a
c
t
o
r
s
 
t
h
a
t
 
a
f
f
e
c
t

w
o
r
k
 
s
u
c
c
e
s
s
 
a
n
d

\

s
a
t
i
s
f
a
c
t
i
o
n
?

.

.
(
3
)
 
H
a
v
e
 
K
-
3
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s

-
d
e
v
e
l
o
p
e
d
 
p
o
s
i
t
i
v
e

s
e
l
f
-
 
c
o
n
c
e
p
t
s
,
 
i
n

r
e
l
a
t
i
o
n
 
t
o
 
l
i
f
e

s
t
y
l
e
 
c
a
r
e
e
r
s
?

S
p
e
c
i
f
i
c
 
q
u
e
s
t
i
o
n
s

i
n
c
l
u
d
e
:

H
a
v
e
'
 
s
t
u
d
e
n
t
s

i
n
c
r
e
a
s
e
d
 
t
h
e
i
r

o
:

t
a
b
i
l
i
t
y

(
a
)
 
D
e
s
c
r
i
b
e
 
t
h
e
i
r
 
o
w
n

c
u
r
r
e
n
t
 
a
b
i
l
i
t
i
e
s
 
a
n
d

l
i
m
i
t
a
t
i
o
n
s
?

,
l
e
c
t
s

.

.

.

(
d
)
 
S
a
m
e
 
a
s
 
-
a
-

e
x
c
e
p
t
 
e
m
p
h
a
s
i
s
 
*
a
-
,

o
n
 
s
o
c
i
a
l
 
a
n
d

t
e
c
h
n
o
l
o
g
i
c
a
l

c
h
a
n
g
e

.
 
-

(
e
)
 
S
a
m
e
 
a
s
 
-
a
-

e
x
c
e
p
t
 
e
m
p
h
a
s
i
s

o
n
 
f
a
c
t
o
r
s

a
f
f
e
c
t
i
n
g
 
w
o
r
k

s
u
c
c
e
s
s
 
a
n
d

s
'

s
a
t
i
s
f
a
c
t
i
o
n
.
,

(
3
)
 
P
o
s
t
-
t
e
s
t

l
a
s
e
 
o
n
 
S
.
O
.
S
.

t
e
s
t
 
o
f
 
c
a
r
e
e
r

s
e
l
f
-
c
o
n
c
e
p
t
;

3
x
p
e
i
i
m
e
n
t
a
l

I
n
d
 
c
o
n
t
r
o
l
.

(
a
)
 
Y
e
a
r
-
e
n
d

r
e
p
o
r
t
 
b
 
y
 
e
 
k
-

)
e
r
i
m
e
n
t
a
l
 
s
u
b
-

d
e
s
c
r
i
b
i
n
g
i
r
o
l

,
e
l
f
-
c
o
n
c
e
p
t
s

a
n
d
 
c
a
r
e
e
r
 
l
i
f
e

,
t
y
l
e
s
;
 
s
e
l
f
-

.
o
n
c
e
p
t
 
f
o
r
m
s

(
d
)
 
S
a
m
e
 
a
s
 
`
1
1
-
.

(
e
)
 
S
a
m
e
a
s
 
-
a
-
.

,

.
 
.

(
3
)
 
K
-
3
-
g
r
a
d
e

_
.

l
e
v
e
l
 
s
t
u
d
e
n
t
s
 
a
t

,
)
r
o
j
e
c
t
 
a
n
d
 
c
o
n
-

t
r
o
l
 
s
c
h
o
o
l
.

.
.

.

.

.

.
.

.

.

C
a
)
 
K
-
3
 
g
r
a
d
e

L
e
v
e
l
 
s
t
u
d
e
n
t
s
 
a
t

i
r
o
j
e
c
t
 
a
n
d
 
c
o
n
-

s
c
h
o
o
l
s
.

_

.
.

(
d
,
 
S
a
m
e
 
a
s
 
-
a
-
.

(
d
)
 
S
a
m
e
.
a
s

-
a
-
.

,
-

\

-
.
,

.

(
e
)
 
S
a
m
e
 
a
s
 
-
a
-
.

(
e
)
 
S
a
m
e
 
a
s

-
a
-
.

.

N
.
,

s
,

.

.

,

.

.

(
3
)
 
S
.
O
.
S
.
 
(
S
e
l
f

(
3
)
 
R
a
n
d
o
m

l
b
S
e
r
v
a
t
i
o
n

s
a
m
p
l
e
 
o
f

i
o
a
l
e
s
)
 
p
u
b
l
i
s
h
e
d

e
x
p
e
r
i
m
e
n
t
a

)
y
-
t
h
e
 
N
a
t
i
o
n
a
l

a
n
d
 
c
o
n
t
r
o
l

r
e
s
t
i
n
g
 
S
e
r
v
i
c
e
,

s
u
b
j
e
c
t
s
.
.
.

'
k
r
r
i
n
g
t
o
n
,
 
V
a
.

.
.

.

(
a
)
,
 
S
e
l
f
-
-
r
e
p
o
r
t

(
a
)
 
'
R
a
n
d
o
m
,

c
a
r
e

s
a
m
p
l
e
 
o
f

f
o
r

e
x
p
e
r
i
m
e
n
-

t
a
l
 
&
 
c
o
n
-

`
t
r
o
l
g
r
b
u
p
.
,

\
,

.
J
1
d
e
x
.

.
1

(
a
)

*

,

(
e
)

*
,

-

(
3
)

-

-

=
r
e
q
u
e
n
c
y

l
i
s
t
r
i
b
u
-

i
o
n
 
c
o
n
-

-
e
p
t

f
l
a
.
=
-

.

.
'

. .

,

,

,

, '
- .

.

.

a
.



A
P
P
I
N
D
1
X
 
A

(
p
a
g
e
 
3
 
o
f
 
1
0
)

M
A
N

S
t
u
d
e
n
t

O
u
t
c
o
m
e

A
r
e
a

R
e
l
a
t
e
d
,

E
v
a
l
u
a
t
i
o
n

Q
u
e
s
t
i
o
n
s

D
e
s
i
g
n

S
p
e
c
i
f
i
c

.

.
-

D
a
t
a

1
1
.
.
.

S
o
u
r
c
e
s

I
l
n
i
z
t
r
u
m
e
n
t
a
t
i
o
n

,
.

S
a
m
p
l
e
s

D
a
t
a

A
n
a
l
y
s
i
s

E
v
a
l
u
a
t
o
r

D
e
s
i
g
n
e
e

&
 
D
a
t
e

.

.

.

.

.

.

.

,

.
.
.

(
b
)
 
D
e
s
c
r
i
b
e
 
t
h
e
i
r

c
u
r
r
e
n
t
 
i
n
t
e
r
e
s
t

v
a
l
u
e
s
?

,

(
c
)
 
D
i
s
p
l
a
y
 
m
o
r
e

p
o
s
i
t
i
v
e
 
a
t
t
i
t
u
d
e
s

t
o
w
a
r
d
 
t
h
e
m
s
e
l
v
e
s
?

(
d
)
 
I
n
c
r
e
a
s
e
d
 
t
h
e
i

'
r
e
c
o
g
n
i
t
i
o
n
 
t
h
a
t

s
o
c
i
a
l
,
 
e
c
o
n
o
m
i
c
;

e
d
u
c
a
t
i
o
n
a
l
a
n
d

o
w
n

d

'

(
a
)
 
c
o
n
t
i
n
u
e
d
.
.

e
v
i
e
w
e
d
'
b
y

e
a
c
h
e
r
s
 
f
o
r

-
u
m
m
a
t
i
o
n
 
a
n
d

n
t
e
r
p
r
e
t
a
t
i
o
n
.

3

(
b
)
 
s
a
m
e
 
a
s
 
-
a
-
.

.

,
c
)
 
S
a
m
e
 
a
s
 
-
a
-
.

,

1

d
)
 
,
S
a
m
e
 
-
4
-
s
.
-
a
-
.

,

_
_

-
-
-
-
.
.
,
_
_
_
_
_
_
.
-

.

'
.

.
'

(
b
)
 
S
a
m
e
 
a
s
 
-
a
-
.

.

t
.

(
b
)
 
S
a
m
e
-
a
s
"
-
a
-
.

.

,

:

(
c
)
 
S
a
m
e
 
a
s
 
-
a
-
.

(
d
)
 
S
a
m
e
 
a
s
 
-
a
-
.

k
(
d
)
.
S
a
m
e

,

,
.

,

.

.
.
.

,

(
b
)
 
S
a
m
e
 
a
s

-
a
-
.

.
.

(
c
)
 
S
a
m
e
 
a
s

-
a
-
.

a
s

.

,

.

.

.
;

-
.

.

.
.
 
p

*

.

,

,

.
.

.

.

.

,
.

,

(
c
)
-
S
a
m
e
 
a
s
 
-
a
-
.

.

1

(
d
)

a
m
e
 
a
s
 
,
s
-
a
-
.

s
s

.
.
.

.
.

_
-

c
u
l
t
u
r
a
l
 
f
o
r
c
e
s

i
n
f
l
u
e
n
c
e
 
t
h
e
i

d
e
v
e
l
o
p
m
e
n
t
?

O
b
j
e
c
t
i
v
e
 
I
I

(

(
1
)
 
H
a
v
e
 
4
-
6
 
g
r
a
d
e
 
l
e
v
e

s
t
u
d
e
n
t
s
 
i
n
c
r
q
a
s
e
d

t
h
e
i
r
 
k
n
o
w
l
e
d
g
e
 
a
b
o
u
t

5
 
o
c
c
u
p
a
t
i
o
n
a
l
 
c
l
u
s
t
e
r
'
s

(
1
)
 
Y
e
a
r
-
e
n
d

e
v
a
l
u
g
t
i
o
n
,

p
o
s
t
-
t
e
s
t
:

s
t
a
n
d
a
r
d
i
z
e
d

c
a
r
e
e
r
e
d
u
-

c
a
t
i
o
n
 
t
e
s
t
.

E
x
p
e
r
i
m
e
n
t
a
l

g
r
o
u
p
 
v
s
.
 
t
o
n
-

t
r
o
l
 
g
r
o
u
p
.

(
1
)
 
4
-
6
 
g
r
a
d
e
.

l
e

1
 
s
t
u
d
e
n
t
s

a
t

r
o
j
e
c
t

s
c
 
o
o
l
s
 
v
s
.
.
 
c
o
n
-

t
r
 
1
 
s
c
h
o
o
l
s
.

.

.

,

.
.

(
1
)
 
S
e
l
f
-

c
o
n
s
t
r
u
c
t
e
4
,
c
a
r
e
e
r

e
d
u
c
a
t
i
p
n
 
c
l
u
s
t
e
r

t
e
s
t
.

.

.
.
.

-

-

(
1
)
 
R
a
n
d
o
m

s
a
m
p
l
e
 
o
f

e
x
p
e
r
i
-

R
e
n
t
a
l
 
g
r
o
u
p

a
n
d
.
c
o
r
i
t
r
o
l

g
r
o
u
p
.

.
i

-
. .

)

I

*
.
, .

-
"
I
k
-
D
i
a
n
e

D
i
a
n
e
 
S
o
m
s

6
-
1
-
7
5
.
.

.
.

r ,
.

-

,
I

.

.

4
-

>
,
-
-

I
I



:A
PP

! 
V

);
 X

P
t
x
.
-
i
g
e

m
A
:
\
 
%
G
E
:
1
E
%
1

1,
\I

S
t
u
d
e
n
t

O
u
t
c
o
m
e

A
r
e
a

,

R
e
l
a
t
e
d

.

E
v
a
l
u
a
t
i
o
n

Q
u
e
s
t
i
o
n
s

-
1
-

-
.

D
e
s
i
g
n

.

S
p
e
c
i
f
i
c

D
a
t
a

S
o
u
r
c
e
s

.
I
n
:
.
,
t
1
,
-
 
n
e
n
t
a
t
i
o
n

N

\
,
 
,

.
.
.

,
s
l
e
\

D
a
t
a

A
n
O
y
s
i
s

E
v
a
l
u
a
t
o
r

D
e
s
i
g
n
e
e
,
'

&
 
D
a
t
e

I
n
c
r
e
a
s
e

S
p
e
c
i
f
i
c
 
q
u
e
s
t
i
l
i
o
n
s

i
n
c
l
u
d
e
:

H
a
v
e
 
s
t
u
d
e
n
t
s

i
n
c
r
e
a
s
e
d
 
t
h
e
i
r
 
k
n
o
w
-

l
e
d
g
e
 
o
f
:

(
a
)
 
M
a
j
o
r
 
d
u
t
i
e
s
 
a
n
d

a
b
i
l
i
t
i
e
s
 
o
f
 
p
a
i
d
 
a
n
d

u
n
p
a
i
d
 
w
o
r
k
? _
_
_
_

.

.

(
b
)
 
W
o
r
k
 
c
o
n
d
i
t
i
o
n
s
 
&

l
i
f
e
 
s
t
y
l
e
s
 
a
s
s
o
c
i
a
t
e
d

w
i
t
h
 
d
i
f
f
e
r
e
n
t
 
t
y
p
e
s

o
f
 
p
a
i
d
 
&
 
u
n
p
a
i
d
 
W
o
r
k
?

.
.
.
.
.

.

p
)
 
E
n
t
r
y
 
r
e
q
u
i
r
e
m
n
t
s

f
o
r
 
m
a
j
o
r
 
t
y
p
e
s
 
o
f
 
p
a
i
d

a
n
d
 
u
n
p
a
i
d
 
w
o
r
k
?

(
d
)
 
S
o
c
i
a
l
 
a
n
d
 
t
e
c
h
-

n
o
l
Q
g
i
c
a
l
 
c
h
a
n
g
e
 
i
n

p
a
i
d
 
a
n
d
 
u
n
p
a
i
d
 
w
o
r
k
?

,
.

.

0
.

,

(
a
)
 
P
o
s
t
-
t
e
s
t

b
a
s
e
d
 
o
n
 
c
o
n
-

s
t
r
u
c
t
i
o
n
 
o
f

c
a
r
e
e
r
 
e
d
u
-
-

c
a
t
i
o
n
 
c
l
u
s
t
e
r

=
t
e
s
t
;
 
e
x
p
e
r
i
-

m
e
n
t
a
l
'
 
v
s
.
,

c
o
n
t
r
o
l
.

'
(
b
)
 
'
S
a
m
e
 
h
s

-
a
-
 
e
x
c
e
p
t

e
m
p
h
a
s
i
s
 
o
n

w
o
r
k
 
c
o
n
d
i
t
i
o
n
s

a
n
d
 
l
i
f
e
 
s
t
y
l
e
s

'
a
s
s
o
c
i
a
t
e
d

w
i
t
h
 
p
a
i
d
 
a
n
d

u
n
p
a
i
d
 
w
o
k
.

u
n
p
a
l
.

(
c
)
 
S
a
m
e
 
a
s

-
a
-
 
e
x
c
e
p
t

e
m
p
h
a
s
i
s
 
o
n
 
j
o
b

e
n
t
r
y
 
r
e
q
u
i
r
e
-

m
e
n
t
s
 
.

_
_

,

(
d
)
 
S
a
m
e
,
 
a
s
 
-
a
-

e
x
c
e
p
t
 
e
m
p
h
a
s
i
s

o
n
 
t
e
c
h
n
o
l
o
g
i
c
a

,
c
h
n
g
e
.

,
.
_

(
a
)
 
4
-
6
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s
 
a
t

p
r
o
j
e
c
t
-
k
h
o
o
l
,

v
s
.
 
C
o
n
t
r
o
l

s
c
h
d
o
l
. ,

(
b
)
 
S
a
m
e
 
a
s
 
-
a
-
.

,

.

C
c
)

S
'
.
'
a
m
e
 
a
s
 
-
a
-
.

,
(
d
)
 
t
m
e
 
a
s
 
-
a
-
.

.

N

,

-
-
-

\
\

(
a
)
 
S
e
l
f
\
c
o
n
s
t
u
c
-

t
e
d
c
a
r
e
e
r
 
e
d
u
c
a
-

t
i
-
o
n
 
a
c
h
i
e
v
e
m
e
n
t

t
e
s
t
.

\
 
\

(
b
)
-
 
S
a
m
e
 
a
s
 
-
a
-
.

\
.

.
.
.
\

(
c
)
 
S
a
t
e
 
a
s
'
 
-
a

.

'

.
(
d
)
 
S
a
m
e
 
a
s

.

4
t
a
l

.

-

\
.

.

(
a
)
 
R
a
n
 
o
m

s
a
m
p
l
e

f

e
x
p
e
r
i
m

v
s
,

c
o
n
t
r
o
l
.

\

s
t
u
d
e
n
t
s
.
\

, '
,

(
b
)
 
S
a
m
e

a
s
\

-
a
-
.

.

.

(
0
 
S
a
m
e
 
a
s

-
,
a
.
-
.

e
,

.
.

(
d
)
 
S
a
i
t
e
'
a
s

/
.

.

\ . (
a
)

(
b
)

r (
c
) .

(
d
)

\
,
.

1
'

.
.
,

\
*

_
. '
.

*

;
\ \

.

.

.

, ,
t

-
i
.

r

,

.

i,
' '
-
''

.

'

.

,
.

-
.

a
w
a
r
e

s
 
o
f

a
n

q
 
e
 
g
e

a
b
o
u
t
 
w
o
r
k
.

-
-
-
-

,

. -
 -

--
--

--
'-'

--
--

5
.

_
-

.

-

,

,

s I.
.

,

.
.

.. 4

.

.



r
co

11
%

<
A
P
P
E
N
D
I
X
 
A

(
 
a
g
e
 
'
5
 
o
f
 
1
0
)

M
A
N
A
G
E
M
E
N
1
 
P
L
A
N

S
t
u
d
e
n
t

.

O
u
t
c
o
m
e

A
r
e
a

.

R
el

at
ed

,

-
E
v
a
l
U
a
t
.
1
.
.
o
n

,
Q
u
e
s
t
w
n
s

.

.

-
_
,
,

.

-
.
.

.
 
D
e
s
i
g
n

S
p
e
c
i
f
i
c
-

D
a
t
a

S
o
u
r
c
e
s

.

,

o
r

I
n
s
t
r
u
m
e
n
t
a
t
i
o
n

.

S
a
m
p
l
e

. D
a
t
a

A
n
a
l
y
s
i
s

E
v
a
l
u
a
t
o
r

D
e
s
i
g
n
e
e

&
 
D
a
t
e

.

.

. ) 0

,

(
e
)
 
F
a
c
t
o
r
s
 
a
f
f
e
c
t
i
n
g

w
o
r
k
 
s
u
c
c
e
s
s
f
a
n
d

s
a
t
i
s
f
a
c
t
i
o
n
?

,
.

-
-

_

(
2
)
 
C
a
n

,

4
-
6
 
g
r
a
d
e
 
l
a
e
l

s
t
u
d
e
n
t
s
 
a
e
m
o
n
s
t
r
a
t
e

t
w
o
 
r
e
l
a
t
i
o
n
s
h
i
p
s

,
t
a
l
l
y

b
e
t
w
e
e
n
 
i
n
t
e
r
e
s
t
s
 
a
n
d

w
o
r
k
?
 
.
'
.
.

.

(
3
)
 
C
a
n
 
4
-
6
 
g
r
a
d
e
 
l
e
v
e
l

s
t
u
d
e
n
t
s
 
d
e
m
o
n
s
t
r
a
t
e

t
h
r
e
e
 
r
e
l
a
t
i
o
n
s
h
i
p
s

b
e
t
w
e
e
n
 
w
o
r
k
 
a
r
i
d
 
l
i
f
e
?

.
.
.
,
-
.

(
e
)
 
S
a
m
e
 
a
s
 
-
a
-

e
x
c
e
p
t

q
m
p
h
a
s
i
6
 
o
n

j
o
b
 
a
d
j
p
s
t
m
e
h
t
.

-

(
2
)
 
Y
e
a
r
-
e
n
d

e
v
a
l
u
a
t
i
o
n
;
-

m
e
t
h
o
d
. .

(
3
)
 
Y
e
a
r
-
e
n
d

e
v
a
l
u
a
t
i
o
n
;

t
a
l
l
y
 
m
e
t
h
o
d
.

,

.
.

'
(
e
)
 
S
a
m
e
 
a
s

.

t
.

.
 
.

/

-
(
2
)
 
4
-
6
 
g
r
a
d
e
.

l
e
v
e
l
/
s
t
u
d
e
n
t
s

i
n
 
p
r
o
j
e
c
t

.
s
c
.
l
x
i
o
l
s
;
 
a
u
d
i
t
'

f
o
r
m
,

'
'
'

(
3
)
 
4
-
6
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s

g
i
n
 
p
r
b
j
e
c
t

s
c
h
o
o
l
s
;
 
`
a
u
d
i
t

/

f
o
r
m
.

\
,
.

i

i
e
)
 
S
a
m
e
 
a
s
 
-
a
 
-
.
'

.

(
2
)
 
T
e
a
c
h
e
r
s
 
t
a
l
l
y

s
t
u
d
e
c
i
t
_
a
c
h
i
e
 
e
-

m
e
n
t
s
.
r
e
l
a
t
i

t
o

i
n
t
e
r
e
s
t
s

w
o
r
k
.
.
t
u
d
e
n
t
s
.

(
S
e
e
 
q
u
e
s
t

n
n
a
y
r
e
,

A
p
p
e
n
d
i
x

.
)

,

(
3
)
 
T
e
a
c
 
e
r
s
/
i
a
l
l
y

.
s
t
u
d
e
n
t
 
,
a
c
h
i
e
v
e
-

m
e
n
t
s

e
l
a
t
l
i
v
e
 
t
o

W
o
r
k

d
 
b
i
t
e
.

(S
ee

e
l
t
i
o
n
n
a
l
r
e
,

A
p
p
e
n
 
i
x
 
B
.
)

(
e
)
.
 
S
a
m
e
 
a
s

.

.

(
2
)
 
A
l
-
/
-
4
-
-
6

r
a
d
e
 
l
e
v
e
l

r
o
)
e
c
t

.

(
3
)
 
A
.
1
1
-
4
-
6

r
a
d
e
 
l
e
v
e
l

r
o
j
e
c
t

,

.
t
u
d
e
n
t
s
.

.

.

.
(
e
)

*

.

(
2
)
 
F
r
e
-

q
u
e
n
c
y

d
i
s
t
r
i
b
u
t
i
m
.

-
.

(
3
)
 
F
r
e
-

q
u
e
n
c
y

d
i
s
t
r
i
b
u
t
i
o
n
.

.

-
.

4
-

.

.

-
;

.

.

O
b
j
e
c
t
i
v
e
s

.

I
I
I
 
&
 
I
V

(
1
)
 
H
a
v
e
 
7
-
1
2
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s
 
p
a
r
-

t
i
c
i
p
a
t
e
d
 
i
n
 
a
t
 
l
e
a
s
t
 
s
a
u
d
i
t

n
i
n
e
 
c
a
r
e
e
r
 
c
l
u
s
t
e
r

,

u
n
i
t
s
?

(
2
)
 
H
a
v
e
 
7
-
1
2
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s
 
s
e
l
e
c
t
e
d

o
n
e
 
o
c
c
u
p
a
t
i
o
n
a
l
 
c
l
u
s
t
e
l

f
o
r
 
i
n
-
d
e
p
t
h
 
s
t
U
d
y
:
P
i

.

(
3
)
 
H
a
v
e
 
7
-
1
2
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s

(
1
)
 
Y
e
a
r
-
e
n
d

e
v
a
l
u
a
t
i
o
n
;

s
t
u
d
e
n
t
s
'
.

,
.

(
2
)
 
Y
e
a
r
-
e
n
d

e
v
a
l
u
a
t
i
o
n
;

a
u
d
i
t
 
,
.
.
_

;
 
s
t
u
d
e
n
t
s
:

-
-
-
c
a
r
e
r

(
3
)
 
Y
e
a
r
-
e
n
d

e
v
a
l
u
a
t
i
o
n
;

.
.

.

.
.

.
.
.
.
-

O
A
 
7
-
1
2
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
'
s

i
n
 
p
r
o
j
e
c
t

s
c
h
o
o
l
s
;
 
a
u
d
i
t

f
o
r
m
.

(
2
)
 
7
-
1
2
'
g
r
a
d
e

l
e
v
e
r
 
s
t
u
d
e
n
t
s
 
i
n

p
r
o
j
e
c
t
 
s
c
h
o
o
l
s
;
,
'

e
d
u
c
a
t
i
o
n

i
n
s
t
r
u
c
t
i
o
n
 
p
r
k
4
s

(
3
)
 
7
1
1
2
 
g
r
a
d
e

l
e
v
e
l
 
s
t
u
d
e
n
t
s
'
i
n

(
1
)
 
E
v
a
l
u
a
t
i
n
g

t
e
a
m
 
t
w
i
l
l
 
a
u
d
i
t

7
-
 
1
2
-
g
r
a
d
e
 
1
6
V
e
l

f
u
o
j
e
c
t
i
s
c
h
o
o
l

s
t
u
d
e
n
t
4
.

(
2
)
-
E
y
a
l
u
a
t
i
o
n

t
e
a
m
 
w
i
l
l
 
a
u
d
i
t
 
7
7
-
0
-
I
-
p
r

7
-
1
2
 
g
r
a
d
e
 
l
e
v
e
l

,
.

p
r
o
j
e
c
t
 
s
c
h
o
o
l

s
t
u
d
e
n
t
s
.

,
(
3
)
 
e
v
a
l
u
a
t
i
o
n

.

t
e
a
m
 
w
i
l
l
 
a
u
d
i
t

;

(
1
)
 
S
a
f
f
i
p
l
e
#
(
1
)

a
l
l
 
p
r
o
j
e
c
t
q
u
e
n
c
y

-
-
.

s
t
u
d
e
n
t
s
.
.
-
-

,

.

.

(
2
)
 
S
a
m
p
l
e

j
e
c
t
q
u
e
n
c
y

s
t
u
d
e

s
.

(
3
)
 
/
S
a
m
p
l
e

a
l
l
,
p
r
o
j
e
c
t
,
q
u
e
n
c
y

.

F
r
e
-

.

l
i
s
t
r
i
-

'
)
u
t
.
t
o
n
,

4
2
)
 
F
r
e
-

-

l
i
s
t
r
i
-

'
.
.
u
t
i
o
n
'

(
F
r
e
-

-
-

i
p

B
i
l
l
 
B
a
n
e
]

L
a
v
e
r
n
e

M
a
r
c

.

6
-
1
-

.

.

.
.

0
.
,

_

,

r

,



o1 N

,

A
PP

E
N

al
 X

 A
.
.
(
p
a
g
e
 
t
)
.

of
()

)

:L
X

:\A
S

1 
!A

N
.

S
t
u
d
e
n
t

O
u
t
c
o
m
e

A
r
e
a

R
e
l
a
t
e
d
'

E
v
a
l
u
a
t
i
o

Q
u
e
S
t
i
o
n
t

D
e
s
i
g
n
-
-

S
p
e
c
i
f
i
c

.
.
,

D
a
t
a

S
o
u
r
c
e
s
'

,
,

I
n
s
t
r
u
m
e
n
t
a
t
i
o
n

.
-

s
a
m
p
l
e

1

l
e
w

,
E
v
a
l
u
a
t
o
r
 
!

D
a
t
a

A
n
a
l
y
s
i
s

D
e
s
i
g
n
e
e

&
 
D
a
t
e

'

I
.

-
-

-
-
,

-
)

'

I
n
c
r
e
a
s
e
d

(
3
)
 
c
o
n
t
i
n
u
e
d
.
.

,

_
c
o
n
t
i
n
u
e
d
.
:

'
 
1
2
 
g
r
a
d
e
 
l
e
y
1

p
r
o
j
e
c
t
 
-
s
c
h
o
o
l

s
t
u
d
e
n
t
s
.

.

(
4
1
 
E
v
a
l
u
a
t
i
o
n

t
e
a
m
 
w
i
l
l
 
a
u
d
i
t

-

9
-
1
0
 
g
r
a
d
e
 
l
e
v
e
l

s
t
u
d
e
n
t
s
.

(
S
e
e
 
A
p
p
e
n
d
i
x
 
C
)

,

-
(
a
)
 
E
v
a
l
u
a
t
i
o
n

t
e
a
m
 
w
i
l
l
 
u
s
e
 
A
C
D

i
n
s
t
o
u
m
d
n
t
 
p
u
b
-
,

f
i
s
h
e
d
 
b
y

,
.

H
o
u
g
h
t
o
n
-
M
i
f
i
l
i
n
.

(
b
)
 
S
a
m
e
 
a
s
 
-
a
-
.

"
'

%
.

,

4
c
)
 
S
a
l
l
i
e
 
i
s
 
-
a
-
.

,

f
t

,

(
3
)
 
c
o
n
t
i
n
u
e
d

r
.

s
t
u
d
e
n
t
s
.

.

(
4
)
 
R
a
n
d
o
m

s
a
m
p
l
e
,
o
f

p
r
o
j
e
c
t
 
&
.
 
-
d
i
s
t
r
y
-

c
o
n
t
r
o
l

s
t
u
d
e
n
t
s
.

c
.

s

(
a
)
 
R
a
n
d
o
m

s
a
m
p
l
e
 
o
f

p
r
o
j
e
c
t
 
a
n
d

c
o
n
t
r
o
l

s
t
u
d
e
n
t
s
.

(
D
)
 
S
a
m
e
 
a
s

.

-
a
-

(
E
)
 
S
a
m
e
 
a
s

*

,

-

(
3
)

c
o
n
t
i
n
u
e
d
.

d
i
s
-

t
u
b
u
t
i
o
t
.

.

:

(
4
)
 
F
r
e
-

q
u
e
n
c
y

b
u
t
t
o
n
.

t

i
.

(
a
)

*

t
,

.

(
b
)

(
c
)
.

*

,

.

.
.
.
.
.
=

:

.
.
,

,

.

.

-
.

.

_

(
3
)
 
c
o
n
t
i
n
u
e
d

.
.
.

p
a
r
t
i
c
i
p
a
t
e
d
 
i
n
 
a
t

l
e
a
s
t
 
t
h
r
e
e
 
h
a
n
d
s
 
-
o
n

c
a
r
e
e
r
 
e
d
u
c
a
t
i
o
n

_
(
3
)
 
c
o
n
t
i
n
u
e
d
.
,

-
-
-
-
-
-
-
-
,
-
 
-

a
u
d
i
t
 
s
t
u
d
e
n
t
s
.

.

p
r
o
j
e
c
t
 
s
c
h
o
o
l
s
;

i
d
e
n
t
i
f
i
c
a
t
i
o
n

o
f
 
s
t
u
d
e
n
t
-

s
e
l
e
c
t
e
d
 
c
a
r
e
e
r

e
d
u
c
a
t
i
o
n

(
4
)
 
9
-
1
0
 
g
r
a
d
e

l
e
v
e
l
-
s
t
u
r
k
p
t
s

i
n
 
p
r
o
j
e
c
t
 
v
s
.

c
o
n
t
r
o
l
 
s
c
h
o
o
l
s
.

(
a
)
 
9
-
1
0
 
g
r
a
d
e

l
e
v
e
l
'
6
j
e
c
t

A
p
r

a
n
d
 
c
o
n
t
r
o
l

s
t
u
d
e
n
t
s
.

,
(
D
)
 
S
a
m
e
 
a
s
 
-
a
-
.

-

(
c
)
 
S
a
m
e
 
a
s
 
-
a
-
.

.

a
c
t
i
v
i
t
i
e
s
?

\
,
,

- \
.

,

(
4
)
 
9
-
1
0
 
g
r
a
d
e
 
.
l
e
v
e
l

.
p
r
o
j
e
c
t
 
s
t
u
d
e
n
t
s
 
w
i
l
d
,

d
e
c
l
a
 
e
 
o
n
e
 
o
f
 
t
h
r
e
e

c
a
r
e
e
r
 
p
t
i
o
n
s
.
s

S
p
e
C
i
f
i
c
 
q
u
 
s
t
r
%
n
s
,

i
n
c
l
u
d
e
:

H
a

s
t
u
d
e
n
t
s

i
n
c
r
e
a
s
e
d
:

,
-
.
\
\

(
a
)

A
b
i
l
i
t
y
 
t
o

,

s
s
o
-

c
i
a
t
e
 
o
w
n
 
a
b
i
l
i
t
i
 
s

w
i
t
h
 
p
a
i
d
 
o
r
,
 
u
n
p
a
i
d

w
o
r
k
?

.
,
'

,

(
b
)
 
A
b
i
l
i
t
y
'
 
t
o

a
s
s
o
c
i
a
t
e
 
p
e
r
s
o
n
a
l
 
L
i
f
e

s
t
y
l
e
 
w
i
t
h
 
w
o
r
k
'

(
c
)
 
A
b
i
l
i
t
y
 
t
o
 
i
d
e
n
t
i
f
y
,

l
o
c
a
t
e
,
 
a
n
t
i
 
u
s
e
 
o
c
c
u
-

.

p
a
t
a
o
n
a
l
 
i
n
f
o
r
m
a
t
i
o
n
 
i
n

d
e
c
i
s
i
o
n
 
m
a
k
i
n
g
.
?

,

.
-
.

-
\
-
-
-
-
a
c
t
i
v
i
t
i
e
s
.

_
_
-
-
.

(
4
1
-
Y
e
.
a
r
-
e
n
d

e
v
a
l
u
a
t
-
i
-

a
u
d
i
t
 
s
t
u
d
e
n
t
s
.

'

\

(
a
)
 
P
o
s
t
-
t
e
s
t

e
v
a
l
u
a
t
i
o
n
;

e
x
p
e
r
i
m
e
n
t
a
l
 
v
s
.

c
o
n
t
r
o
l
.

,

-

S
a
m
e
 
a
s

"
'

(
c
)
 
S
a
m
e
 
a
s

c
o
m
p
e
t
e
n
c
y

.

i
n
 
c
a
r
e
e
r

d
e
c
i
s
i
o
n
-

m
a
k
i
n
g
 
s
k
i
l
l
s
.

-
-
-
\
-
-
-

-
4
, 7

.
.

.



A
P
P
E
N
D

Ii
i

A
.(

 P
ag

e 
7 

o 
f

Il
l )

11
_1

:\
.

S
t
u
d
e
n
t

.
-

l ,
,..

..
,
J
e
e
l
a
t
e
d

-
S
p
e
c
 
i
 
f

it-
''

.
-
-
-
l
'
E
v
a
l
u
a
l
t
o
r

.
.

,

O
u
t
c
o
m
e
.

E
v
a
l
u
a
t
i
o
n
'

D
a
t
a

.
D
a
t
a

D
e
s
i
g
n
e
e

A
r
e
a

Q
u
e
s
t
i
o
n
s

.
D
e
s
i
g
n

S
o
u
r
c
e
s

I
n
s
t
r
u
m
e
n
t
a
t
i
o
n

,
.
-
e

.
S
i
m
p
l
e

'
A
n
a
l
y
s
i
s

&
 
D
a
t
e
 
.

.

-
-
c
a
)
 
A
b
i
l
i
t
y
 
t
o
 
d
e
t
e
r
-

(
d
)
 
S
a
m
e
 
a
s

`
'
(
d
)
 
S
a
m
e
 
a
s
 
-
a
-
.

(
,
d
;
 
s
a
m
e
 
a
5
 
-
-
a
-
.

(
a
)
 
S
a
m
e

(
d
)
 
,
*

.
m
i
r
i
e
.
s
e
l
f
-
p
o
t
e
r
)
t
-
v
a
l
_

'
-
a
-
.

r
a
s
 
-
a
-
.

,

_
_
-
-
-

f
o
r
 
a
d
v
a
n
c
e
m
e
n
t
 
i
n
 
w
o
r
k
.

-
.
,
.

.
-

,
.

(
e
)
 
A
b
i
l
i
t
y
 
t
o
 
o
f
a
e

(
e
)
 
S
a
m
e
 
a
s

(
e
)
 
S
a
m
e
 
a
s
 
-
a
-
.

(
e
)
 
S
a
m
e
 
a
s
 
-
a
-
.

(
e
)
 
-
S
a
m
e

(
e
)
-
 
*

5

-
 
n
e
c
e
s
s
a
r
y
 
s
t
e
p
s
 
i
n

.
a
s
 
-
a
-
.

'
.

c
a
r
e
e
r
 
p
l
a
n
n
i
n
g
?

.
-

,
.

,

.
.

.

(
f
)

A
b
i
l
i
t
y
-
I
n
_
c
a
r
e
e
I
_
 
(
f
,
)
 
S
a
m
e
 
a
s

(
f
)
 
S
a
m
e
 
a
s
 
-
a
-
1

(
f
)

S
a
m
e
 
a
s
 
-
a
-
)
.
 
(
Y
)
 
S
a
m
e

(
0

.

d
e
C
i
s
i
o
n
 
m
a
k
i
n
g
?

-
a
 
-
.
.

-
.

5
a
s
 
-
a
-
.
.

/

.
.

%
.

.

.
,

O
b
j
e
c
t
i
v
e
 
V

k

(
1
)
 
H
a
s
 
t
h
e
r
e
 
b
e
e
n
 
a

(
1
)
 
Y
e
a
r
 
-
-
e
n
d

(
1
)
 
C
o
u
n
s
e
l
o
r

=
(
/
)
 
T
h
e
,
 
e
v
a
k
u
-

(
1
)
 
A
l
l
 
1
1
t
1
-

(
1
)
 
F
r
e
-

S
t
e
v
e
-
F
e
i
t

1
0
%
 
i
n
c
r
e
a
s
e
 
i
n
 
t
h
e

a
u
d
i
t
 
o
f
-

r
e
c
o
r
d
s
 
o
r
 
s
t
u
-

a
t
i
o
n
t
e
a
m
 
w
i
l
l

&
 
1
2
t
h
 
g
r
a
d
e
 
q
u
e
n
c
y

H
a
r
o
l
d

I
n
c
r
e
a
s
e
d

,
n
u
m
b
e
r
 
o
r
 
1
1
t
h
 
&
 
1
2
t
h

s
t
u
d
e
n
t
 
r
.
e
g
i
s
-

d
e
n
t
 
r
e
g
i
s
4
7
;
-
-
-

a
u
d
i
t
 
a
l
r
e
a
d
y

l
e
v
e
l
 
p
r
o
-

d
i
s
t
r
i
:

G
a
r
b
e
t
t

'

c
o
m
p
e
t
e
n
c
y

g
r
a
d
e
 
l
e
v
e
l
 
p
r
o
j
e
c
t

-
 
t
r
a
t
i
o
n

f
o
r
m
s
.

t
r
a
t
i
o
n
 
.
f
o
r
m
s
.

e
x
i
s
t
i
n
g
 
f
e
g
i
s
-

s
e
c
t
 
s
t
u
-
(

b
u
t
i
o
n
.

6
-
1
-
7
5

,

i
n
 
d
e
 
i
s
i
o
n
-

s
t
u
d
e
n
t
s
 
p
a
r
t
i
c
i
p
a
t
i
n
g

`
,

r
a
t
i
o
n
 
f
o
r
m
s
.

r
y
 
A
d
e
n
t
s
.

,
n

i
n
 
v
o
c
a
t
i
o
n
a
l
 
e
d
u
c
-

.
5

5

.
a
t
i
o
n
 
p
r
o
g
r
a
m
s
 
d
e
s
i
g
n
e
d

'
4

r
.

.

f
o
r
,
 
c
a
r
e
e
r
 
p
r
e
p
a
r
a
t
i
o
n
?

I
.

.
.

.
.

r
.

.

t
2
)
 
H
o
w
 
a
r
e
.
m
o
b
i
l
e
 
v
a
n
s
 
(
2
)
 
Y
e
a
r
-
e
n
d
_

(
Z
)
 
E
x
a

,

m
i
n
a
t
i
o
n
'

.
(
2
)
 
T
h
e
 
e
v
a
l
u

(
2
)
 
A
1
1
.
1
1
t
Y
 
(
2
)
 
F
r
e
-

.
-
I
.

,
d
s
e
d
?

E
f
f
e
c
t
 
o
n

a
u
d
i
t
 
o
f

.
o
f
 
v
a
r
i
o
u
s
 
t
r
a
i
n
-
 
a
t
i
o
n
 
t
e
e
n
 
w
i
l
l

&
 
1
2
t
h
 
g
r
a
d
e
 
q
u
e
n
c
y
'

s
t
u
d
e
n
t
s
?

v
a
r
i
o
u
s
 
m
o
b
i
l
e

i
n
g
 
o
p
p
o
r
t
u
n
i
t
i
e
s
4
e
y
a
l
u
a
t
e
 
t
r
a
i
n
-
:

l
e
v
e
l
 
p
r
o
-

d
i
s
t
r
i
-
,

_
.

r
-

v
a
n
 
s
e
r
v
i
c
e
s
;

o
f
f
e
r
e
d
;
 
s
t
u
d
e
n
t

i
n
g
 
p
r
o
g
r
a
m
s

,
s
e
c
t
 
s
t
u
-

b
u
t
i
o
n
.

5
.

y
e
a
r
 
-
e
n
d

a
p
p
r
a
i
s
a
l
 
o
f

a
n
d
 
w
i
l
l
 
d
e
s
i
g
n

d
e
n
t
s
.

.
.
,

r
.

.
.

t
s
t
u
d
e
n
t
 
a
p
p
-

t
r
a
i
n
i
n
g
 
p
r
o
:

a
 
q
u
e
s
t
i
o
n
p
a
Y
t
e

_

-
,

r
a
i
s
a
l
 
o
f

g
r
a
m
s
.

,
'
t
o
 
o
b
t
a
i
n
 
s
t
u
d
e
n
t

.
.

'
.

m
o
b
i
l
 
v
a
n

e
v
a
j
u
a
t
i
o
h
.

,
c
.
:
.

'
.

.
.

.
t
r
a
i
n
i
n
g
 
p
r
a
-

.
.

.
,

1
.

.
t
o

.

.
g
r
a
m
S
.

.
.

/
v

-
r

4
.

.
.

.
.

.
-

..-
--

,
.

.
.

."
.

ill
'

r
*

-
; "

^
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C
V

 1
N

I

A
P
P
E
N
D
I
X
 
A

(
1
1
:
1
S
i
c
-
8
 
o
f
 
H
O
)

N
A
N
A
t
4
l
a
.
N
T
-
1
1
,
V
:

0
-
-
-
-

S
t
u
d
e
n
t
'

O
u
t
c
o
m
e

A
r
e
a

2

R
e
l
a
t
e
d

.

E
v
a
l
u
a
t
i
o
n

.
,
!

Q
u
e
s
t
i
o
n
'
s

'
.

.

D
e
i
g
n

S
p
e
L
i
f
i
c
-

D
a
t
a

S
o
u
r
c
e
s
'

.

.

,
,

-

J
n
s
t
r
u
m
e
r
s
t
a
t
i
o
n

,
- S
a
m
p
l
e

.

_

D
a

A
n
a
l
y
s
 
s

E
v
a
l
u
a
t
o
r

D
e
s
i
g
n
e
e

&
 
D
a
t
e

.
n
.

"
 
,

.
1
.

.
1

.

.

.

,

.

.

u

.
.
, .

. ,

. \

.

.
. .

.

/ I

_ f
_
_
_
_
_
_
_
_(
3
)
 
H
o
w
 
a
r
e
 
f
a
c
i
l
i
t
i
e
s

o
f
 
s
c
h
o
o
l
 
l
e
a
s
e
d
 
t
o

c
o
m
m
u
n
i
t
y
 
g
r
o
u
p
s
?

(
3
)
 
Y
e
a
t
-
e
n
d

a
u
d
i
t
 
o
f
 
p
r
o
j
e
c
t

s
c
h
o
o
l
s
:
'

.
.

'
:

'
'
'

(
3
)
 
S
c
h
o
o
l
 
b
u
s
s
-

n
e
s
5
,
 
r
e
c
o
r
d
s
.
'

-
-
\

.

.

.

(
4
)
.
 
Q
u
e
s
t
i
o
n
-

n
a
i
r
e
 
d
e
s
i
g
n
e
d

f
b
l
-
 
e
v
a
l
u
a
t
i
o
n

o
f
 
c
o
u
n
s
e
l
o
r

w
o
r
k
s
h
o
p
s
.

(
S
)
 
H
i
g
h
 
s
c
h
o
o
l
s

t
h
r
o
u
g
h
o
u
t
 
t
h
e

.

c
o
u
n
t
r
y
.

_
.

(
6
)
 
T
e
a
c
h
e
r

o
b
s
e
r
v
a
t
i
o
n
 
o
f

s
t
u
d
e
n
t
s
 
i
n

c
o
o
p
e
r
a
t
i
v
e

e
d
u
c
a
t
i
o
n
 
p
r
o
-

g
r
a
m
.

4
.

-
.

(
7
)
 
A
d
u
l
t
 
e
v
e
n
-

i
n
g
 
s
c
h
o
o
l

s
t
u
d
e
n
t
s
.

.
\
-
-
q
u
e
s
t
i
o
n
n
a
l
e
.

,

.

(
3
)

1
1
i
e
)
P
v
a
l
6
:
-

a
t
i
u
n
 
l
e
a
r
n
 
w
i
l
l

d
e
t
e
l
c
p
,
.
a
n

,
.
i
n
k
i
p
l
v
e
d

7
,
i
p
p
l
o
p
r
i
a
t
e

.

a
u
d
i
t
 
f
o
r
m
,

(
4
1
 
C
a
r
e
e
r
 
e
d
u
c
-

a
t
i
o
n
 
q
u
e
s
t
i
o
n
-

,

.
n
a
i
r
e
 
f
o
r
m
.

.

(
5
)
.
 
S
u
r
v
e
y
 
o
f

s
e
l
e
c
t
e
d
 
c
o
r
n
-

*
.
S
c
h
o
o
l
s

p
r
e
h
e
n
s
i
v
e
.
c
a
r
V
-
r
-
h
r
o
u
g
h
o
u
t

e
d
u
c
a
t
i
o
n
 
h
i
g
h

s
c
h
o
o
l
s
.

-

-

.
.
*

(
6
)
 
A
s
s
e
s
s
i
n
g

c
a
r
e
e
r
 
d
e
v
e
l
o
p
-

m
e
n
t
 
(
A
C
Q
)
,

r
a
t
i
n
g
 
s
c
a
l
e
s
.

.

.

(
7
)
 
S
c
h
o
o
l
 
b
u
s
-

-
i
n
e
s
s
 
r
e
c
o
r
d
s

;
t
d
y
l
t

.

.
.

(
3
)
 
A
l
l
 
p
r
o
-

j
e
c
t
`
s
c
h
o
o
l

w
i
t
h
 
B
C
C
E
P
.

.

(
4
)
 
C
o
u
n
s
e
l

o
r
 
o
f
 
p
r
o
-
'

s
e
c
t
 
s
c
h
o
o
l

p
a
r
t
i
c
i
p
a
t
-

i
n
g
 
A
n
 
w
o
r
k

s
h
o
p
.

(
5
)
 
S
e
l
e
c
k
e
.

t
h
e
 
c
o
u
n
t
r
y

,

.

(
6
)
 
R
a
n
d
o
m

s
a
m
p
l
e
 
s
t
u
-

,
t
e
n
t
s
 
i
n

v
o
o
p
e
r
a
t
i
v
e

e
d
u
c
a
t
i
o
n

.
'
s
.
 
n
o
n
-

,
:
o
o
p
d
r
a
t
i
v
e

e
d
u
c
a
t
i
o
n

s
t
u
d
e
n
t
s
.

7
)
 
R
a
m
d
o
m
'

s
a
m
p
l
e
 
O
f

e
v
e
n
-

n
g
 
s
c
h
o
o
l

s
t
i
N
l
e
n
t
s

(
3
)
 
F
r
e
-

q
u
e
n
c
y

d
i
s
t
r
.
'

b
u
t
 
i
o
n
.

.
,,

.

(
4
)
 
F
r
e

q
u
e
n
c
y

.

d
i
*
t
r
i
-
,

b
u
t
i
o
n
.

.

(
5
)

'
(
6
)

*

.
e .

(
7
)
 
F
r
e
-

q
u
e
n
c
y
.

l
i
s
t
 
r
i
-

u
t
i
o
n
.

.

.

;

'

. -

.

r
) . .

- . .

-
-
-
.
.
.
.

_ .
.
.
.
.
. .

-

,

-
-
-
-
,

.
.

(
4
)
-
 
H
a
v
e
 
c
o
u
n
s
e
l
o
r
s

b
e
e
n
 
r
e
t
r
a
i
n
e
d
 
t
o
 
u
s
e

c
a
r
e
e
r
 
e
d
u
c
a
t
i
o
n
 
c
Q
n
-

c
e
p
t
s
.
 
w
i
t
h
 
t
h
e
i
r

m
e
t
h
o
d
o
l
o
g
i
e
s
?

.

(
5
)
 
A
r
e
 
t
h
e
r
e
 
a
l
t
e
r
-

n
a
t
i
v
e
s
 
t
o
 
t
h
e
 
c
u
r
-

r
e
n
t
l
y
 
u
s
e
d
 
h
i
g
h

s
c
h
o
o
l
 
d
i
p
l
o
m
a
?

,
\
r
e
s
p
e
c
t
i
v
e

.
,

.
-

.

(
6
)
 
R
o
w
 
v
a
l
u
a
b
l
e
 
o
r

a
f
f
e
c
t
i
v

e
 
c
o
-

o
p
e
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TREATMENrGROUP._ AREA TABLE
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13

.

0

2

00

_d

No..I

X
,t\eCtivel. Curriculum Infusion:

yresentation of career educatioh units.

2. Curriculum Infusion:
Career knowledge. , X

3. Curriculum Infusion:
Career self-concepts X

q
. .

Objective No. 2

X

,

.
.

.

.

1. CurriCulum Infusion:
Career knowledge .

.

2. CUrriculum Infusion:
Fiel tri sf guest speakers, special materials

.

X .

,

3. Curri ulum Infusion:
,

Field trips, guest speakers, special materials X
,

,

.

-:--)e

Objectives No. 3 & 4
.

,

.

X

%

../---

a. Curriculum Infusibn: ,>

9 career clustet units .
,

2. Curriculum Infusion:
l'in-depth cluster unit . X

3. Curriculum Infusion:
3 hands-on exploration units

.
_ X' . 4

4. Curriculum Infusion: .

Career exploration

,

X
.

/
r.

1 10
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3. Work experience: Sheltered workshops,
on-the-job training, work study programs.

'

X

.
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-----
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1., Placement

.
..,

2.
,

'Vocational eduCation programs, workstUdy, '
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o At Firth, Blackfoot, Snake River, Shelley,' Abe'rdeen
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APPENDIX C

r

,

RELATIONSHIPS BETWEEN INTERESTS AND APTITUDES

IN CAREER CHOICE ,

AUDIT FORM

77

Name of student

Grade level

School

Name of teacher

Date

Q
1. Please list two relationships between interests' and the world

of work:

a.

b.

2. Please list 3 values regarding the world of iuork and life:

a.

b.

1

1

112



APPENDIX Q

LISTING OF OCCUPATIONAL FIELDS

78

Below isa listing of the occupations identified by fourth, fifth, and si
'grade students at StoddarL Grade School. These occupations represent the resp es
of Stoddard students relative to their perceptions of the relationships among
interests, values, and th world of work.

Stoddard fourth- rade stud ts:

Welding
Football player
Art
Gardening
Radio

Airline hostess
Driver .

Coach
Health

Dishwasher
Mowing the 'lawn

Riding horses
Wildlife.
Farming
Boxer

Miner
Math
Working with science

Stoddard fifth-grade students:.

Boxing
Ride horses
Hoi-se judge

Nurse
Raise animals
Vet
Computers
Wo-rk with cars

Family

Doctor

Teacher
Machine worker
Fly airplanes
School

Horse trainer
Cook
Maps
Money

Stoddard sixth-grade students:

Dairy farmer
Drum player
Pro gymnastics
Vet
Music
Fix things
Cook
Banker
Bike repairman

Carpentry
Raising cattle
DraWing
Architect
Horse riding
Astronkt
Rancher
Forest, anger
Designing magazines

113

Singer
gPlaxing ball

Electricity
Becoming a teacher
College
Forest ranger
Doctor
Hoisekeeper
Policeman

1

Take care of people
Housewife
Farmer
Music
Newsman
Restaurant owner
House builder
Health
Animals

Taking care of animals
Basketball
MotorcyCles
Film director
Nurse
Waiter
SeCtetary.
Farmer

Boxer

.11



. ,3rd- Survey

.7\March
30, 1975 to

May ZO, 1975

Teacher
Subject

This is the 3rd
the, Career Educatio

which will not taus
answer all question
Thanks.

Evaluatl

1. Total number o
class(es) durip

2. Number of caree
have participa

No. of units o
No. of student

3. Number df your
area or job fo
Note': 'If you

Comments:

7

APPENDIX .E ``,. ,
,QUESTIONNAIRE FOR DATA ON CAREER UNITS

. 1974-75

f

School

Grade

79,

final of three'surveys necessary to collect information n.
units being taught in your classroom. Hopefully you have ecords
you undue hardship to complete the questi9ns below. Pleas
and return to your building coordinator for Career Education.

n Team

SURVEY aUESTIONS
students participatng in Career Education activities in your
the dates of'this Sigvey period?

education activ ties or "cluster units" in which your students
d during the'periaci, of this survey?

act\lrities 0 1 2 3 4 S b 7 8 9,10
part cipating

students who have seleCted an "occupational cluster", interest
in-depth study during this period?

ve not done this then list as zero.

4. Number of you students who have participated in one (1) to t ree (3) hands-on
experiences d ring the time. of the 3rd survey?

No. of experiences, No. of stud nts
0

1'

. 2

3

S. Two m thods of teaching career education concepts are by 'separate units" or by
"fusi " tegration) the concepts into the student's regular subject areas.

Please inkic to the methods br methods you are using'to teach career education
concept to our students (underline the appropriate response)

a., I us tha "separate unit" method
4

(all he time ) (most of t4e time) (part of the time) (none of the time)

b. I use ha "fusing" method to teach career educat4sconFepts!

(all t t4me) - (most of the time) (part of the time) "(none of the time)

WE WELCOME YOUR NEWS

Use reverse side
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APPENDIX F (page 1 of 4 )

EVALUATION OF BOP, INC. EVALUATION SHEET

Che Bingham County Career Education Office Occupations Simulation Program

(BOP, INC.) completed its second year of operation using a mobile van as a train

facility. The,training van moved from schoolbto school covering all 5 schools d ring

the 9 month school year; The purpose of sim lation-wa defined the project

I

"our purOse of simulating an office is to g.t you, the potential office worket Used

to working in an office., You (the student) are a pap of a real office organi ation,..
.

simulating'offers some exciting avenues of office learning."

We requested Lela Morris, BOP, INC. instructOiVo furnish us with copies of the

evaluation sheets returned by students in the Blackfoot and Aberdeen high schools at

the comil&tion of this year BOP experiences. A'copy of the evaluation sheet is

enclosed. The following is a brief summary of the evaluations:

SELF-EVALUATIONS:

Most ofthe students seemed to answer in a very positive manner. Here are so

the typical answers:

Question 1 HOW DO YOU REACT TO STRESSFUL SITUATIONS?
4

'I get upset sometimes, most of the time I am calm." "Calm myself and then

handle the situation." "I take them and try to,be calm, cool.and collected

and get the job done." 'r

2 HOW DO YOU REACT TO UNDUE CRITICISM?

"I try to take it, and then I try to improve." "Take it without letting it bother

me." "Try to be as calm and nice as possible."
1/4

3 HOW DO YOU REACT TO PRAISE?

"Modestly." "Thank the person giving "Embarassed." "I'm'like anyone, I

thrive 9n it." "t love it."

4 HOW DO YOU REACT TO CONSTRUCTIVE CRITICISM?'

"I don't mind it because it helps me" 'Try to improve by it." "I-fight back.'k

"Try to do better."
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APPENDIX F (page 2 of 4 )

EVALUATION OF BOP, INC EVALUATION SHEET

Question 5 HQW Do IOU REACT TO RESTRICTIONS OF DRESS, SPECIFIC HOURS, LIMITED
/ RELEASED TIME, OVERTIME WORK LOADS?I.

"I don't like being dressed, but I know that in an office I have to-be." "Go by

the rules." "If the boss asks me to do these things I do it." "Sometimes I
1

1 1 ,

questi n rules, but I try to look at both sides."

6 HOW DO YOU REACT TO PEERS EVALUATING YOU?

"It s fine." "It's alright as long as they do 1, fairly." "I only hope that

, they are truthful." "Not tiOo good, but they know me better than I do."

HOW DO'YOU REA& TO EVALUATING YOURSELF?
%.

"I'd rather have somebod else do it." "I don't like 4." "I can't.do it."

"I don't know if I'm a good judge of myself.",

8 WHEN ON THE JOB, HOW DO YQU REACT TO FRICTION BETWEEN EMPLOYEES,
ETLOYER OR FRICTION FROM' IlE OUTSIDE WORLD?

,4,
"If it has nutting 6 do with me I don't get involved." "Try to handle it in the

best way possible." 1'1 ignore it." "I try tO settle the fight." -"I try to

smooth A _over or hope they, do . "

9 ANI11 GENERAL COMENT6 S THAT YOU FOUND OUT ABOUT YOURSELF 111ILE WORKING
IN BOP? .

"That I wou/d really have to condition myself fOr 'any, office work." really

enjoy office work and working with people. "' "I felt confidenein hei-." "I am

more ificientcand more responsibly." "I 1.1Ice secretarial work." " need to

becOme more independent.".

.1. LIST WEAKNESS f' THE PROGRAM
. ,

"Too many rules and dress situatibns." :'Too much busy work and not enough ibarning."

"Not long enoug

I didn't unders

I didn't really understand what the real purpose, was." "Sometimes

tand what was going on." "None' "More time at each station."
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EVALUATION OF BOP, ,INC. EVALUATION SHEET

STRENGTHS OF THE PROGRAM.

82r,

"You learned about different,office machines." "Good experience." "It g ve me an

insight into real office work, the job interview was a good experience." "You get.

to.know people your working with."

3. LIST YOUR REC(IIMENDED CHANGE ,

"Don't change positions so ten.'" "More time to work at station5, an cover all

stations." "More time at e ch office." "Have more work phases." " .w things

down."

4. AS AN EMPLOYEE, WHAT TYPE WORK DID YOU FIND INTERESTED YOU THE N S

(BE SPECIFIC). MAT TYPE OF WORK INTERESTED YOU THE LEAST?

Most

Executive Secretiry
Administrative sistant
Vice-President
Executiye Sec.etary

Least

Vice-President
Insurance Clerk
Executive Secretary
Cashier

5. AFTER BEIN84EMPLOYED IN BOP, INC., FOR A LIMITED AMOUNT 'OF TIME IIAVEYOU COME UP

WITIIANY SPECIFIC IDEAS AS TO:

la. WOULD YOU WORK IN AN OFFICE FULL TIME

/ b. YOU woup NOT WOI1,K IN AN bFFICE )LL OR P TIME

c. YOU ARE STILL UNDECIDED /00UrlWHAT YOU I TO DO.'

Mostpf the participants said that they w uld either work full time or

were still undecided

SUEVALLIATION:

1. How do you reat to stressful situations?

2. How do you react to undue criticism?

3. How do you react to praise?

4. How do you react to constructive criticism?

5. How.do you react to restrictions of dress; specific hours, liMited released tin ,

overtime'work lOads?
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EVALUATION OF BOP, INC: EVALUATION SHEET

SELF EVALUATION continued:

6. How do you react to peers evaluating you?

83

14

7. How do you, react to evaluating yourself?

8. When on the 'job, how do you react to friction between employees, employer or

friction from the outside wor1c0

9. \ny general comments th at you found out about yourself while working in BOP?

4

BOP, INC. EVALUATION:

1. List weakness of the'program.

2. List strengths of the program.

4

3. List your recommended changes

4. As an emp oyee, what type of work did you find interested you the most?

(Be SpecifiC.) What type of work interested yOu the least?

5. After being employed in BOP, INC., for a limited amount of time have you c e

/up With any specific ideas as to:

a.7culd yOu work in an office. full time

b You would not work in an office full or paKt t e

c. You are still undecided about what you-want to do.

/3
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SUMMARY

COUNSELOR QUESTIONNAIRE

FOR

><1
BINGHACOUNTY CAREER EDUCATION PROJECT

84

1. Didlyou attend the Career Education Con rence at Utah.State University?

YeS No 3

4quId you Please/check the skills which you see as most important to a
1 4

sghbq 'counsel° . You may check as many as you feel is necessary.

individual counseling 6 test interpreting

group counseling

i6 consulting with teachers

6 consulting with parents

5 consulting with admin'istrators

taking attendance

disciplinarian

6' vocational counseling

5 solarship help

2 writing letters of recommendation,

1 organizing field trips

ss.

ti

S supplying vocational
inforthation

referral res rce
3

5 team approach. to

counseling t, guidance

1 follow up survey

3, placement
--c--

patroling halls

substitute teaching

4 vocational decision
making

other (please specify)



APPENDIX G (page

COMMENTS:

of 3j
85;

I

-

#2. Vocational Decision Making Who makes the decisions? If this meant helping
the student to explore his abices, YES; it means making decisions for students,
14).

Other InserVice
Parent Education
-Arranging program with college for parents
A good secretary

#3. Working knowledge of counseling ITrinciples
Knowledge of testing and statistics
Empathic response medianism
Social aptitudes
Patience .

Group Techniques for Parents and Students
Counseling Skills and Techniques
Testing and Interpretation and Validity and Use

owledge of Community Resources://
T chniques in Decision-making, Self Esteem Success
,onsulting

Vocational Decision-making
Vocational Information //
Group Counseling //
Vocational Counseling //
Team approach and Consulting!,,
Individual Counseling //
Placement

Test interpreting
Scholarship Help
Consulting with Teachers //
Consulting with Parents //
Consulting with Administrators //
Past Experiences
Personal Observation
Vocgtipnal Workshops
Career Classes
Audio Vispal Aides
Sources of materials
Tesf Interpretation
Belonging to professional- organizations, national
Group Cpunseling
Psychology (basic)

#4. it e-20%; 25%; 20%; 80%; 40%.
gc = ,10 %; 3%; 20%; 2%

cwt 5%; 25%; 5%; 2%; 20%.
cwp = 1%; 5%; 10%; 3%; 10%.
cwa =16%; 15%; 1%; 3%; 16%:
to = none
d = none
vc = 10%; 5%; 5%; 5%; 40%-:

= 5%; 1%; 5%; 8%; 5%. ,

wlor = 5t;,1%,

120

oft = 1%.

ti = 1%; f%; 2%-; 20; 5%.

svi = 100; 20%; 5%.
rr = 1%; 1%; 2%.

tatcg = Pa; 3%; It.
fus = 1%; 1%; 1%.
02 = 1%; 1%; 20%.
ph = none
st 2%.

vdm = 5tr; 80%.

Motivation

A

siate"and local.

1

4

.
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.1

86'

4 ,

COMMENTS.- continued:

Other: F don't make any vocational decision; the students arrive at their own
decision.

prep period = 30
Keeping Permanent Files x,20
Figuring GPA's & Honor Roll = 20%

I

Group work and team approach to guidance.
Family Counseling
Group Counseling anything and everything. Setting priorities and. Use of Time.
Professional growth and updating my skills.

t4N How do you_feel,, on the whole, about the eNect this carter education progi-am

)1--

has had on the students inyour school?
A .r

2 (a,), considerable positive effect
7. (b) some positive effect%

(c) neither positive for netative effect
(a) some ,negative effect '.,

(e) considerable neptive effect
, A

.
,

Dio,you have any comtent s' which you would like to make concerning the Bingham
County Cpreer Education Project (B CC.E:P.r

4

,

s.

1

Nts

1 2 1 4

1



APPENDIX Ii (page 1 of 2)

ADULT LDUCAIION ITOGIMAUDIT PORM EVALUATION FOR OBJECTIVE V (7)

87'

Thirty-two students in the Adult Education Program iii Bingham County were audited
to find out their reactions and feelings'about the various courses they had taken The
clas,es ranged from C.L.D., mathemaricsv english and governmer4 to a welding course.
The questions and answers, aleng.with artsevaluation of the responses are as follows:

1. did you enroll in the course"

Some of the comments were:

"To get qy G.F.D ,", "high school credits for my diploma", 'To learh welding skills
for personal and/or professional advancement."

Did the instruction help you perform better on your present job?

hit btu 02 respandents - Yes 16 No 12. N/A
i

. .

The majority felt that the instructron'would help them perfori better on their
present job. .

3. have you been promoted or acquired a better job.a5 a result of your participation
in'this course?

Out of 32 respondents Yes 4/ .No 19 N/A 9

P

a the instruction was of high quality.

-3 2 -1 0 gP+1 +2 +3

q, 4

1 2 1 12 16

Almost allfelt that the instruction was of high quality.

b. instruetion helped you.functIOn'better on your job.

-3 -2 -1 0 +1 +2 +3

1. 2 16 3 3

The great majority did not receive a promotion or better job as a result of taking
the course .

Listed below are statements concerning the course. Please circle one of the numbers
opposite the statement that leflects your thoughts concerning the course. If yoults
circle -3.for one of the statements, you strongly disagree, -2 disagree., -1 mildly
disagree, p neutral ; -1 mildly a'gree, 02 agr,ee; and +3 strongly agree.

a

Thq majority telt neutral on the questidn and a high percentage felt that the
instrution did help them function better on. their job.

C. The instructor was extremely interested in the subject matter.

-3' -1, 0 y1 +2 +3

AIL

1. 1 ' 8 -22
1

2Most felt that the instructor was extremely
8

inter sted in e subject-matter. 1
4.4S )\
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f '

d. The 4nstructor*encourage independent thinking.

-3. -2 -1 0 +1 :2

3 10 19

Almost all felt that the instructor encouraged &dependent thinking.

e. Thecourse content was related directly to the course title.

.., 1 3. . 1

...
k

Almost all' f the respondents trongly agree that the courSe,cont nt W'as
.related dire tly,to the course title.

.
*

.
,

f. You woulki recommend this c s uTse to 'others,.\

-3 -1 "0 1 *2

,

88,

V

Most
, '..4

of the i sponden s woul strop ly,,reconane ..he course gathers.

5. wor

, \, \
What aspects of the course did you find particularly iiwhile?\ Do you feel
these aspects shou continued ins the future?

1

Some ('of the comments t this question were:
.

\A \.

"Class discuSsions", "I 'helps yoq to get your metal working abiiitY down-
'bette0, "The whole cou e." Second question, all pf them answered-Yes.

. General 6mments Con ng the course :'s

"The courses should be ad ertised more", "Very worthwhile", -"Very good",
"Exdellent course to pick up school credit", "Good -- it giVes older citizens
an opportunity to ledrn otherwise, neglected skills", "it his done for me just
what I wanted:it to do."

I would say that the,overall evaluation of the program was very good. 'Tfie,,
participants seemed to hae enjoyed the e tses.and-benefited grea from them. .

\\

"

\'

A



ADDENDUM FOR SELF,COMCEPT

OBJECTIVE I: At least 40% of all elementary grade studentS`iipGrades K-3
- will become mote knoWledgeable regarding/broad ranges of occupations

classified into two cluster groups'of_Goods and Services. Students
will dielop a positive self-concept regard4ngthe lift style of careers.
A test rill measure the career awareness and improvement of self-concept
of the studentS.

This addendum is a supplement to the final report of the BCCEP. submitted to Dr. Bert

Nixon, project director, on Jaly 24, 1975.-

0 At the time o.' the writing of theteal report, self-concqpt data as rlelated

i

the- roject cective was not availabl4 for use-by members of the evaluation-team.
.

\

It s pot been retu ned_tb the third party ev uation teat by a national testing and
\ / $ ,

re, the eyaluatin tea di not address itself i,n the, filial
1

'\' \

report to hat portio
I

of the Obje ive No. 1 ce e ing on se f-concept. owever, this s

\ ,

addendur addr ses its,1f to self -c cept as denti ied in the

, \

\
I, sy

t obi

tive OT-theBCCE ,4,

I,

.

I

t Wider E .1 ation.

Students will devel p a positive self,:co e t,regar
of careers: 1

r

'scoring service. Th

Procedure for Evaluation: \

T.Kcje-l-fOblgation'Scales (sos)' published by 4e National Testing Service of
\ a

the

.\

life'styles
.

Durham, Nortfrolina, was the inventory used to,asess Self-concept development. The
NO

0 ism self-administered, group inventory used to examine the ways students perceiVe

themse ve.s in a v iety of situa ons. Situational variables under examination included:

(1) self acceptance, (2) social matu ty, (3) sch of affiliation, (A) self security, ands'

.b

(5) achievement motivation. The SOS inventory was a ministered to students in their regular
a

classrooris, ,and was administe're'd'to students in acc.orda-nce to the directions'identified

in the test anual. a

ade One: lf-Conce t Develo ment:

las

A comparis of se1T-concept data between Stoddard Grade One students and Syrinaa

w
Grade'une student' was identified in Table A. The presentation and discussion of data,

124



TABLE A: GRADE ONE

Stodda
(EXperimen

Group)
Self Acceptance x

' SD

% sc re
#* of, ases

56.53

4,72-

72,59 54:05,

.... .,-

Social Maturity \ N51.41
.SD 526

- .

# Qf c ses 17 -%\
\C"--

AA*

N. 46,37

>N7.76-` N

1q

4"

3.32
,S

% cor
.# of cases

5

if Sec ity 7
SO,

% sc

# bf cases

54,82.\
6.0 \

65,94\ -

7 ),

Achievement MOtiva on x
,SD

core, 58.

ases 17

N

For grade one students identified in Tabl'ekStoddaiAd,st dents (experi
/

./
obtained bigher iscores",tban SYri ga SStudents (conttol.group) orrfour. of the five ffec-

',,.. ,

\-':-N N
tive dimensions assessed 'by the,SOS inv tgry, Experlmental stusats Score higher scor

p)

than the control group on the SOS. scales of sel acceptance, soci maturity, school
NO -

affiliation, and self security, Syringa glade one s dents ebtaineri ilia r scorgty

Stoddard studenti on the SOS scale of'achievement motivatio
. However, the 'ii rence

-)'13 7 scores was only moderate..

4.
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m 'Table A suggests that both
N

the experimental students aril control students
\

erN ve
,`cei

...,.

as positive Individuals,
-,

close examination of Tale A. identifies

the llowiog: '..

, -s:, .

N ,

\
%,

.
...

Self-Acceptance: Oddard grade one students obtained a x score of 56,5N
N,W1 1-1a SD of'447 on the self-acceptance'scall of the.S05 inventory in

.

N
N N\ 'com tg Syrtaga grade,0e.students who obtained'a ;i' score of 50.5 with

'..N ':N

'of 83,,Oh thi sam scale, These data suggest that the experimental.
,

N. N . . A v I ...

4 students perceive tensely o a eater degree as happier, more competent

\ . \and more >rtant thart,the,con of students, It is moderately safe to assume
`

\\

since the8CC emphasfed sel oncept development in elementary stu- ''. ',

d nts that the projl t has had,a posfti effect\on experimental students.

, t sh6u4dbe- OInted out hat he exp rfrnent;i\ktudents obtained a

v-,national rcentile.,sc re of 72,5 on the self accepta>16e\scale in contrast

to t roups\percentile,sOore of 5.A05, 'For the ekoerimentak,stu-
, \ . N, ,

dents,- that.the Stoddard grade one students scared
-, N\

..

Onebet thari\al,1 grade tudent5 who have,taken this test nationally, N\\ \ ...,....

N '''
,, X

This fur suggests-,tha the BCCEP has had a )lositive effect on student.
.

.E
(2) Soci4141atullty: NStoddard grade one Students obtainecCa x score of 51,4

--

with a SD of 5,2 on the,social-matdrit,Kscale of the SOS inventory in com- ,

\
parison to Syringa grade one students who obtained a 7 score of 46.3 with a\ \\ \

-,, Sl gf 8. oT, the same scale, These data imply that the experimental stu-
.,

qs iie le;?hed to understand the importance of such concepts as' .

1

N
"sharing' "perserverance" ," and "helpfulness" to a greater'degree than the

g Is
\\ t

ontrol studerli.; The fncorporation,of Such 'concepts fntor the personality- ..

,

patterns of young'students would seem to have important imply .tions for later.

career choice and occupational selection. Working together in groups,

126
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assisting our fellop co-workers, and staying with tasks underta

Significant variables for work satisfaction and adjustment,

en are

It should be further pointed out that the experimental studentsk

obtained a national percentile score of 63.29 on the social maturity scale

in contrast to the control group's percentile score of 44,16. For the

experimental students, this data implies that the Stoddard grade one

students scored 63.2% better than all grade one students who have taken.
,41 9

this test nationally. This further su pests that the BCCEP has had a

positive effect on the self concepts of ttldents.

(3)%School-Affhliation: Stoddard grad'e.one students obtaine'd a x score of
. /

55.00 with'? SD f 7.64 on the school-affil ation scafe-of the SOS inven-

tory in comiSarison tb S.iringa grade' one students who Obtain a )7 score 51.1?/.

with a SD f 7.45 on the saine.scale, These data imply that the experi-
\

:.moo.
mental, tudents pe g--4-chod,1\as having a positive effect on them to

a greater*degree that\the co trol group of students. However,'both groups
.

of students perceive school in\part td \be a happy plate.' Viewing school as

a satisfying e ironment h several important considerations 'o,(. self-
.

cocept development. First, school is a place where the selfyconcepts of
1 A

Studelits initiall are developed within a formal setting, It is important

/

that positive attitudes are developed by stddentsitoward school, since it is in
.

.

schools where students begin to develop thoSe r
/
/tical and essential skills,

values And life styles, needed for psychologically sound career decision,
.11

making and life adjustment processes, And, second, school is a place where

Students can become aware of and explore career fields in Minh their self-

concepts can be implethented.'fe§, these imprintiOhS suggest in part that

sound attitudes toward school lay the background needed for occupational

and educational choice.
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It should be further polted out that the experimental student's

obtained a national percentile score of 69.18 on the school-affiliation

scale in contrast to the control group's percentile 'score of 63.O5. For

tohe Stoddard grade one students, this suggests that the experimental stu-

dents scored 69% better than all grade one students who have taken this

test nationally. This implies that there tii'e positive "thins" haooeninn'
et, :

at Stoddard Gr4de School as they are-related totsthe concept of "school
100

affiliation" in the BCCEP.

() Self-Security: Stoddard grade one students obtained a x score of 54.82

with a SD of 6.49 on the self - security scale of the SOS inventory in.cdm-
\

parison to Syringa grade one students who obtained a 7 score of 49.16 with

a \SD of 9.51 on the same sca4e. These data uggest t14 the experimental

\students perceive themseNes as being confiders in,what they'd° in schooT----

to a greater degree than the control group of students. Confidence is -

important to later decision-making choices, developing career plans,nd

- assuming responsible roles in preparing for work. ,thus, it appears reason-

able to assume that the career education awareness-activitieLand,exercises

currently being experienced by the experimental students are preparing them

\ for laer life decision making processes of which career choice and career

iden\are critical areas. It seems reasonable to assume that Stoddard

gride o'l students a e developing the,confidence needed to assume the\
.

respensibyneeded.forA developing their potential life styles.

Data also indicates that the experimental students obtaine, a

natio al percentile score of 65.94 on the self-security in contrast to

con o1 group's percentile score of 54.82. For the Stoddard students,

thIS suggests that the experimental studexits scored W.9% betier than

all grade one students who have taken this test nationally,. Agai the

BCCEIx appears to be having a favorable-effect on' students.
\

1 2 8
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(5) Achievement-Motivation: Stoddard grade one students obtained a x score

of 52.29 with a SD of 7.86 on the achievement-motivation scale of the SOS

inventory in comgrisom to the Syringagradeone studentsmilo obtained a4

, T score of 56.00 with a SD of 9.51 bn the same scale. Even though the.

control group outscored the experimenpl-grup-by-S-.71 points, it seems
h

.

reasonable to suggest that Stoddard-grade one students perceived them-

selves as school achievers and are perfornAng accordingly. Achievement

is a critical factor for career Plans, since developing-one's aptitudes

into skills are, important dimensions for occupational and eduCational

decision 7king. It would seem reasonable to sunnest that the explri-,

mental students are getting,the\necessary backaroun1 to\eventnallv'make

future plans in conjunction' to their motiviation akid aptitudes. /

I t should be further indicated that the experimental student4

obtained a national percentile score of 58.65 on the achievement-motivation

scale. Th4S implies that toddard grade one students cored. 58. better

than all grade one students who have takep this test ationy. RC

students are being motivated to learn subiecNnatte content in .accordance

to their abilities' measured by this portion of

Grade Self-Concept Devel ment:

A clomparion of self-concept to 6etween Stoddard grade two students and ,ringa\

he SOS inventory,

grade two students was inentified in'T

data follow:

,

B. The discussion and,oresentation of
r

"*.p.,,

12
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TABLE B: GRADE TWO

7

Social Maturity

Self Acceptance

Stoddard
, (Experimental

Grouo)

Svringa
(Control

Groun)

52:63 : A6,n1

SD 7.20 10.p
% score- 5g; g1 41.76
e of cases * 30 21

J

7 52.q7
'

50.q0
,

SD 7.92 10.10
% score 57.10 50.q0
# of gases 30 21

'

\

Schoo4 Affiliation 7 51.73 \ 49.24
SD 9.41 \\ 12,01

i 1 . TScore 8.53. 52.57
i #,,of cases 0 , 21

)
Self Security

00

Achieveme t Motivatio0
/

i'

SD

/ % sco
.# of cases

51 20 48,71

7.60 8,65
54.37 AA57
30 21

7 ------5(-1,92 ,21

SD 6,66
% score 53.00

# of cases 30

A8,38
7,86

46.05

21

,

(1) Self - Acceptance: For grade two students identified in Table B, Stoddard

students (ex4rimental group) obtain 'a 7 score of 52,63 with a SO of 7.20a

the self-acceptance scale of the SOS inventory in comparison to Svrinciaostu-
/

/dents (/control group) who obtained a 7 score of 45,81 with a SO of 10.89

on the same scale,` These data suggest tWebotli groups of students perceive
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themselves in posit4ve manners, Both students are well-accepted by their

peers, family, and teachers with the experimental group being moderately ahead

(7 points) of the control group. The difference of 7 points is not a signi-

ficant one, but it does favor the experimental group, This suggests, of

course, that the BCCEP seems to have efavorable effecton the self-concepts

of students (vrth all othesignfficant variables being thought of as equal
i?

to one another).
.

It!shoul,d be noted that the experimental' stfent obtained a nat"-Fona
.

.percentile score of 59,83 on the self-acceptance sca-1-44-ethe control group

obtained a percentile score of 41.76. This implies that the experimental

students 'scored 59.8% bettet than all grade two students who have taken

this test nationally. The BCCEP appears to be having a favorable effect

on students.

(2) Social -Mat ity: Stoddard grade two students obtained a.7 score of 52,47

with a SD f:7/.92 on the ial-maturity scale of the SOS inventory in

contrast S'ringa TN! twO\,students who obtained a 7 score of 50:\98 with
\ _\

-.:-,

SD of/10.10\on the-same scale, These data suggest that both r ups of

__-------
students are learning to compdehe q

;

the co ptIcOf "fair play", "ho OW,
/

fulness." The dif4 nctif 2.1P7 points favoring experimental \OW
).,--

1.,

unpile hat the above concepts are being integrated tnto the perceptual

Oor4lds of St d students to a greater extent than the control group at

the time of testing. The concepts of sharing and cooperativenesswhich

palst ar reprentative of the social-maturity domain are attitudes and

. ,

values rhich are needed for career` choice, since they suggest and identify

pptential job role behavior in various work environments: Such behaviors

help to form the basis of adequate work satisfaction and adiustment. ,Stod-
\

dard grade two students'seem to be getting the basic ingredients needed for

maturity asit might be related_ta. eventual, career and life adjustments.
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It shoaldbfurthe'r be identified that the experimental students obtain d

1

a national, percentile score of 57,10bn the,social4maturity scale in con-

trast to the control group's percentile score of 56,90, This data suqqes s

that for the experimental students -(Stoddard grade two student0' scored
4

ic' better than al grade two students who have taken this test nationally.

The major impkicatIon here is that' the:BCCEP is'helpihg students to obtain'

those attitpdes and values critical for socially mature behavior patterns.

(3) School-Affiliation: StOddard grade two students obtained a x score of

51.73 with'a SD,of 9.41 on the school affiliation scale of the SOS inven-

tory in comparison to Syringa grade two students who 'obtained a K score of

49.24 with a SD of 12.01 on the same scale, Date suggest that both groups ,

of students view school as having a positive and a purposeful effect on
.

their Yives. Both groups of students-enioy going to school and taking

part in actiYities. The difference of, 2.49 >7 scare Points ]
favoring the

.
I

experimental grbup over the control group suggests that the careerfeducatibn'

/-project hasstad a favorable effect on :,(perimental students.
.

1.

It shoulde further pointed out that the experiMental students ,

\ i -, \

obtained a national percentile score of 58.53. Data here implies that ...-.%

the experiMental students ( Stoddard students) scored better than 58.53

percent on the schoolaffiliation scale of all second grade students who

ha taken this test nati4ally. Again, this implies that the BCCEP is

having positive-effect on students.'

Self-Seturit/: Stoddard grad% tWo students,obtained a T score of 51.20

-r

with a SD of 7 60 on the self-security scale of the SOS inventory in con-
.-

trast to Syrifiga grade two students 4,1110 obtained a x score of 48.71 with a

SD of 8.65 on the same scale. These data suggest that both groups of

. 13,2 0.0
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students are emotAonally stable and have confidence in what they do. Both

* grAups have a fundamental understanding of those variable (work habits,

'study skills, honesty, sharing, and cooperation) which effect what they do

in situations. reflected in 'school activities and out of school activities.
/

Thei score difference of 2,49 points favoring the experimental group over
+

$

the Control' group suggests that the BCCEP has had a moderate.positive effect on

students. Stdadard, grade two students seem to be developing within their

personalities'those qualities essential for sound career planning and

decision-making. EmOtional stability is needed for occuutional choice,

since. it helps irdiviiduals to perceive clearly and accurately the ramificationsA,
of the decisions made.

It should be- pointed out that the experimental, students obtained a

. nationarpercentile Score of 54.37 in contrast to die control group's per-

.

1

centile score of- ;6.57. Data here suggests that tht experimental students

score better'than 54.4% on the self-secul-ity scale of all second grade

students who have taken this test nationally.

(5) Achievement-Motivation: toddard grade two students obtained di score of

50.97 with a SD'of 6.66 on the achievement - motivation scale of the SOS( --\

inventory In contrast to Syr nga grade two students who obtained a x score

of 48.38 with a SD of 7.86 on the same scale. Datd suggest tht both groups

of students are achieving at levels in school in line with what they perceive

their abil ities to be. The x score diffeirence of 2.59 points favoring the

4perimental group over the control group suggests that the career education
t

-project is ha'Ong a favorable effect on students. Motivation is critical in

career planning and career goal selection, since it identifies in part the

degree of commitMent and persistence individuals proiect into their future
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careers and life styles. Stoddards grade two students seem to be 'deve1oP-

ing viable attitudes as those attitudes are related to motivation,

school achievement,_ and future career development,

It should be pointed out that the experimental students obtained a

national percentile score of 53.00 in-'contrast to the control group's per-

centile score of 46.05. Data here suaaest that the exnerimental students

,cored better than 53.n0v on the achieltement-motivation scale of all second

grade students who have taken this test nationally.

''Grlde Three, Self-Foncept Development:

A comparison of self-concept data between Stoddard grade three students and

Syringa grade three
1

students was identified in Table 6, A discussiori and nresentation

of data follow:

TABLE C: GRADE THREE

Self Acceptance

Socp1 Maturity

School Affiliatio'n

Stoddard
(E perimental

Group)

\
\
,

7
SD

score
-4 of cases

SD

% score
Cof-cases

..

, ---x

SD

\\% score

# of cases

45.75
9

39.33
. 24,

.67

9.41

2.96
'24

,

47.63
19.81

46 38.

---, 2
---,

4 _

,

/

7-

i

n

Svringa

(Control

53.33

62.0n

27

57.78
4.92

69.00

27,

52.56
1,n.58

62.63 '.

7
4 ,

Self Securi4
4---3C

48.75 / ,*.1. ,53.26
.

SD '' 9.08 .;__,- 9--68

% score 46,79,_ --,--- 61.74...
.

# of cases. .24 k 27
,r . . r

Achievement Motivation T 47.41
i 49.15

SQ 6.69 , 8.50
% -score 43.25 48.41

#'of cases , 24 , 27

A.34 ,
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(11) 214. 'P,c,,,ntincP,: ror mr110 fhrep stulont,. idPntified in Table C, Stoddard
,

- students (experimental group) obtained a 7 score of 4S.7S witha SO of

o
9.46 on the self - acceptance scale of the SOS inventory in comparison to

Syringa sttidentS' (control group) who obtaahed a x' score of 53.33 with a Sc)

of 7.59,on they same scale. Data imfly that both qro f students, have

positive self-concepts, have'been accepted b y their peers and-0%1r teachers,

and have'been liked by their parents. The difference of 7,S8 7 points favors

the control group over the'-experimental groud. This, of course, suggests

that the serf-co mapts of Syringa students are developed to a cireater degree .

than those of the Stoddard students. A hypothesis accounting for the dif-I \.

ferences in x scores might be that Syringe students are more socially ma -`0

ture and haVe more confidence in what they do. (These, data seem to suggest,

that all things being egual'that the BCCEP has net beems effective with

third grade experimental students as it has had on first aid second grade

experiments 'students.]

It sh uld be noted further that the experimental Students obtarned

a national percentile score of 39.33 on the self-acceptance stale. This

suggests that the experimental students scored 34.3% better than all grade

three students who have taken this test nationally.

(2) Social-Maturity: Stoddard grade three students (experimental group)

obtained a 7\score of 49.67/with a SD of 9.41 on the social maturity scale
--

of the SOS inventory in comparison to Syringa. students (control group) who

obtained a 7 score of 57.78 with a SD of 4.92 on the same scale. Both stu-

dent groups are learning how to perceive themselves in certain social situa-

tions.Students are learning how to implement such concepts as "sharing",

I

"helpfulness", and "generosity ". Such behaviors suggest that both student

groups behaving in socially acceptable ways. The difference of q.11

\ 135 .
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score points'favor)ng.the gintrgl groupipver the experimental group sug-
t

gests that thre'egrade Auftnts'af Syrtng Grade School are slightly
..

.ahead of Stoddrd-three,grade students 1 self-conce6, growth. Accounting__

for diffe'rent rates Ah self-concept growth might be such variables as:

(1) Syringa third grade students are being both directly and indirectly

expoSed to self-concept developmental exercises to a greater degree than

Stoddard Students, .and (2) Syringa third grade students are, residing in a

Tetropolitian community;ivid therefore, are being informally and*formaltv

exposed to life styles moderately different from those of agricultural-

*ural communiti-es, thus,,in part accounting for differentiated self-concepts
4 --

between Syringa and Stoddard students\

It should be noted further. that the experimental students obtg)ned

a national'percentile score of 42.46 On the,sOcial-securiIv
6
scale. This

implies, that the,experimental students scored 42.4% better than all third

grade students who have taken this test nationally.
41.

(3) School:Affiliapon; Stoddard grade three students (experimental grow))

obtained a x score of 47.63 with a SD of 10.81 on the school-affiliation

.

-

scaleof the SOS inventory in comparison to Syringa grade three students

(control group) who obtained all 7score of 52.56 with a SD of 10.58 on the

same scale. Data suggests that both groups of students perceive 'school

as having a poSitive influence on their 'lives, as an eniovabie place to be,

and as a place where activities are pleasant.0 be difference of 4.43 7

,score points favoring the control group over t perimental group suc-

Bests that Syringa grade three students are omewhat ahead:Of.Stoddard

grad iree students-it School-affiliation development, It might be

hypothesized here that thepParets of metro oliti.an 'students place ay-eater
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value and v(orth on edhcation than

in rural agricultural settings.

14

parent children attendinn,,,schoals

.

ld also be noted that e experimental students

natio 1 penpen

.
.

This means that the experithental s dents scored 46.3% better than all
d.

third grade students who have taken this test nationally,
..!. .

'

(4) Self-Security: Stoddard grade three students (experimental nrouo)
,

..,

core of

obtained a

the school-affiliation scale. Ak

obtained a -X- score of 4,8.75 with a SD of 9,08 on theself-security scale,

of the SO' inventory in contrast to Syrinqa grade three stul7t's who

obtained a score of 53.26 with a SD of 9.68 on the same .sca Data

suggest'that bo h groups of students have confidence in what they do in and

out of school, It further suggests that both groups of students are
eta

emotionally stable and general ly behave accordingly, The 7-score difference

of 4.51 points favoring the control group over the experimental arotti imp lies

' that Syringa grade three students,are moderately ahead of Storidartorarie

three'students in developing the personality traits of self-confidence and
- .

emotional stability; Reasons accounting for-differences in the above

aspects of psychological growth might be those factorsaidentified in qemious

paragraphs.

It- should be nosed further that the experimental students obtained
ro

rational 'percentiie score Of 46.79 percent. This means, that Stoddard
eJ

students scord 46.7% better onthe self:security,scale than all third '1160

grade students who ave''taken this test nationally.

(5) Achievement-Motivat on: Stoddard grade three 'students (experimental

grog)f obtained a core' of 47.71 with a SD of 6.69 on the achievement-
)

'.motivation scale ofsthe SOS invgntory in'contrast to the Syr:inna grade

(
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tudents (control,group) who obtained a x score of 49,15 with a SD

on the same scale: Data implyithat oth\groups of students are

ng in $chool at levels in line Lith w at they perceive themselves

chieving. Data also suggest that bott\groups of students are moti-
..

,vated to succeed in school', The dilferencept 2.56 x score points favor7

ing the control group over the experimental group implies that Svringa

',grade three stude6ts_ar somewhat ahead of Stoddard .,grade three Students in

perceiving the inter ctions and the relationshns between Scholastic

abilitievod school achievement, Accounting for slight difference

here, fight be several of t .easons'cited.in previous paragraphs.

s66M be noted' hat the 1 studentsq/qineri a'
ti

nation `1 percentile scoreAof .25. This means that Stoddard grade three

stude s scored 43.2t, better on the achlevement-motivatiOn scale than all'

third'grade'stOents who have taken this, test nationally.

Conclusions for Objective /No, 1:

1 Conclusions for that portion of Objective No. 1 concerne1 with seq:concept
.

development include the following:. 1
11

../TO) Grade One Students:

(1) That the experimen al students' (Stoddardstudents) are,developpg

positae.spit2conce ts in reiatiOn,t0,peneral 'competenCe,:matuOty,

'. attitudes toward sch 61, motional stability, a'ri'da'ri'd tehoor-4chievement..

,
.

-(2) That.the eXperimenta students (Stoddard students) are developing
5 r

.. positive self-cokept tNtes which, place theRi,ftbea e- 4.-of th
. .

,

.

control students (Syringa student$1 and at rates which place them,
.*

ahead of those first grade students whose self-concept dataformed

the basis of national norms.

138
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1 ,
(3) That the BCCEP seems to be having a positiveinfluence

grade students at Stoddard Grade/School,

Grade Two Students:

first

(1) That the experimental students (Stoddard students) are eveloping

_positive self-concepts in relation to self7understanding and acceptance,

social-awareness,values affi appreciations toward school, Psychological
. ,

maturity, and school achievement, .

(2)' That the experimental students (Stodard students) are developing

positive self - concepts, at rates which put them ahead of the control

students and at rates which place them ahegd of those second grade

students whose self-concept data formed the basispf national' norms.

(3) That the BCCEP seems to be havirig-T6itive influence on second '

grade students at Stoddar. Grade School.
1

(C) Grade Three Students:2

'(1) That the experimental students (Stoddard students) are d6eloping

Positive self-Concepts.in relation \to self - importance,. social
t

maturity, school activities, emotifoni1 stability, and school

achievement.

ti
(2) That the experimental students (Stbddard students) are developing'

positive self-concepts at rates which placectbem -1 p 11ind both the

control students (Syringa students) and those third grade students

whneself-concept data formed national norms. AcCounting in part

for this slower rate of psycholtgical development might include

A such factors as (1) parental attitudes, (2) peer group relationshibs,

jc-43) area of residency, (4) slower psgtnoloc)cal developmental rates,'

and (5) general self-understanding.

. _'
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(3). Thati the BCCE seems to IT having a moderately positiv

on third grad studepts a, Stoddard Grade School.

Recommendations for ObjectivEl No, 1: //

Recommendatio7 far that portion oebb,ective No. 1 concerned

concept development include:

(10 That teachers in the BCCEP continue to use the DoSO Kit will students;

influ

.17

(2) That,teachers be eicouraged ant be provided with'lunds to take students

(3)

(4)

On fild whiCh explore industry, community life sty) , and environ-

mental settings in areas other than Blackfoot, Idaho, Such -hell trios

1 he,l.p students to expand their perceptions of society;

ounselors work more closelywith teachers insdesigning activ,

exercises which specifically focus on self-concept develooT6t;

es 'and

achers provided with skills (through in-service training programs)

whtch will en tie them to assist students in building positive self-concepts

.s

O

\
jl
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VI. Conclusions

A. , Problems Identified

Ddring this first year of operation of the Pr
identified both by the staff and by the vario
were requ to provide information'for Pr
These major problems are identified below:

1. Curriculum coordination problems cont'
levels, inasmuch as the Project has a
new approach to the delivery of subjec
in all grades. The.neSd to provide fo

A

ject progleM were
observers which

ject decisiOn- er6.-

ue to exist at all
empted to provide a
matter to students
an organizational

format for the delivery of Career Awar ness, 04entation
and Exploratiorocon4.ipts within the existing curriculum

.

structure of each olthe districts in,orcler that the pro-
gram scope andfsequence can be ecognized continues
despite efforts ifo prevent overlap, duplication, and the
omittance of key)segments within this component. It has
been recommended that there be greater coordination within
each district and between districts to help with idea
sharing, participant encouragement, material distribution,
prolgram4nforMation and enhancing of program-development.

In order to meet this recommendatiohand need, the Project
provides for the d?velopment of a plan Within each district
whereby 'the Career Education program will be identified in
scope and sequence, and coordinated with the existing cur-
riculum. To make this functional, each,buildingtwithih
each district has assigned a "Building Coordinator" who
wotks with the ;=incipal, faculty and Project staff in the
development ofe Career Education program. Building
Coordinators,principals land staff will meet regularly ini.-order to provide*coordination of, all components of the( Career Education Program within the district. Those
nature will be coordinated through the cooperative effortsof instructors, principals, and Project staff as required to
develop the most efficient and sffective deliverY'of servicesto the students.

2. .It has been noted that communication between the Project'and
the teachers and administrators of the several districts hasstill not been fully developed, resulting in lack of under-
standing.of Project goals and program implementation. 'In
addition, there is a recognized need for improvement of communi-
cations-between teachers, who have partidipated in the devel-opment and utilization of curriculum units, and the Projectttaff and between. building principals and the Project staff to

(29)
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facilitate the goals of e Career Education program.

It has been recommended that follow-up classroom visits
be made by Project staff to provide support needed in
implementing the career education units and activities.
It has also been recommended that in-service training
programs should be c ntinued and expanded to broaden the
scopvf development and increase participation,in the

In order to meet the needs and cOmmenda ions the ?roject
proposes to proirid b lding c rdi ators o portuniti, s to
work closely with pri dipals/ n 'the plannin and cond cting
in-service Sessions f r alyfaculty during the year. Prin-
cipals and CoordinatOrsyill develop a plan for implementing
Career Education concepts and prOgram within their building.
Project staff will patticipate in the in- service programs and
provide such other support services to teachers as is needed.
The Career/Education "newsletter"; initiated during the
first year, will4be contiQued in prder to keep partitants
aware of progress and programs within the schools of he County.

3 While"public relations activities were carried out as part
of the first year's operations, it has been noted that
weaknesses in this effort existed in some areas'that commun-\
ity involvement in Career Education programs was somewhat lim-
ited. It has been redommended that public relations efforts
should be strengthened and that greater community involvement
be promoted.

Proje t.

In order to meet these needs and recommendatio the Project
roposes to\ increase efforts to provide the publi with

nation about all Ispects of the Career Education
Pr; edt and to build community involvement by increasing the
contadts between schools and the community resources willing
and capable of assisting teachers and students.to become 1

more acquainted with the world of work.

Alk

4. Regar ng the program and materials of the PACE Center, it
is recognized that a major Weakness exists in not providing .
adequate follow-up for students who have completed the
experience.

In order to meet these needs and recommendations the Project
proposes that an in-house program be developed and imple-
mented to insure that students continue to utilize the infor-
mation gained from their PACE experience i* the career
decision=ffiaking process. Ad/itional resol,Itce materials for
classroom use will be made ailable by freeing little- /
uged materials_from the PA nter and piloviding such new
meter .ls as the budget allows

_.
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The program of the Inc. office simulation will \.

' continue during the third year. Every effort has been ;made
to incorporate the most modern Office equipMent into the

.

program in order to provide a model as near ds possible to,tfie
business community in which BOP student workers may eventually
seek employment. Since BOP is not 'utilized fully during
each school day, explorat ylactivities willcontinuel for
students in grades ten/el ven.

,

5. In,addition to those major areas cited abover additional im-
plementation objectives of the Project have been cited by
the third-party evaluation as having deviations or as not
having been accomplished to the level required during the
second

A problem developeb conce ing the completion of 60 Career
Awareness sheets for g des inasmuch as the content
or structure of these/Were not described in detail in, the

\
Proposal. Because Of time limitations, the information sheets
were not amfilabie for dissemination dpring the second year.
A format has been designed and research initiated by staff
in order to complete dissemination during the third operational
year.

, . 1

Mich work is left to be done in coordination between the
schools and post-secondary institutions, particularly re-'
lating tp the contipuation of vocational skill-training by
students desiring advanced levels. In addition increased
cooperation between the Coordinators of secondary skill-
training programs involving cooperative work experiences'is
to be sought during the third operational year. There is
a need for Project staff to work more closely with the

directors of Adult Education and the Bingham County Pitogram
for Exceptional Children to promote cooperative services
and utilization of facilities, equipment and materials.

The "placement" component of Objective VII of the Propolal-
requires additional development ip cooperation with couh-
selors4 employment offices, and the business-labor-industry
community. This objective will receive greater emphasis
_during the third year. The use of the counselors and'the
cooperatTon of the State Employment Service will increase
student access to the world of work.through better coordin-
ati.ad of resources.

6 With respect to Project evaluation it has been recommended
that the evaluation' team be contracted with prior to the
beginning of the activities for the third year 41 order to
provide lead t'me for finalizing the evaluation design, de-.
termining acti itiesto be conducted and establish responsi-
bility for deve 'hg instrumentation, on-site evaluation

(31)
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timelines, etc. In addition the project man9Lent plan
will be offered as necessary prior tothe operaii.ng of
programs to assist the Director and staff in maAseing,
directing And evaluating the activities. Inasmuch as pos-
sible the Projectintends to folloythem recommendations
aS procedures for the thilrd year's evaluation.

B mot. IPlans for '9hird Year Operation

During the first year and second years o the Project, 40%
of the teachers, counselors, and admipis rators were'involved n
Career Education WorksWops. During:the third year an additio al
20% of the teachers in Bingham County will attend a workshop' long
with building coordinators and principal. The workshop is d sign-
ed to provide for-

1. Philosophy of Career Ed4cation

2. Objective the Project

3. Preparation Of Integrated Career Units to assist teachers.n
the program objectives.

4. Organization for implementing the career program in the
schools, and the achievement of the seven Project Objectives.
The organization will include .0% of the teachers in the
Cdunty,\plus all others may want,to participate.

Program Objectives
**

The Project applied for and received permission to amend Objectives
I,II,III, and IV of the original Project Proposal as foXows:

Objective I. Sixty percent (60%) ofItudents in gtades K-3 will have
become award'of self and others, and aware of the world of work.
will include having estaem for self and o:hers, and. being able to

. distinguish between careers in the "Goods and Services" clusters.

Objective II. Sixty perce.nt WO of students in'grades 4 -6 will
have developed self aw,ereness and esteerri..for self and others'',

awareness of the world of work, and ability to distinguish and
describe career interests, career aptitudes and work values.

Objective III. Sixty percent (60i) of junior high Schodd students
will explore careers, explore self, make soate trentative degisions
about self and careers, and participate in further exploraiYon.6
careers or career clusters.

Objective IV. Sixty percent (60%) of senior high school student
will explore careers, declare their career intention, develop a'

4
tents ive plan for achieving .the cai/eer, and participate in
furthe career exploration or enroll :Al a voat6onal progrark.,

(32)
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In order to reach these objectives the Project wilrprovide for the
following procedures:

1. Presentation of Self Awareness and Career Awareness Activities,
or UnitS

By May 30, 1976, 60% of the students in grades K-3 will

have participated in the following during the school year

(a) at least three self-awareness, self-esteem activities
in the classroom;

,

(b) a least six (6) career awareness aptivO.ties that
p ovide students with information Gout' the
orld of.wo4( and careers in the 'Goods and Services"

areas;

(c). at least two (2) classroom career awareness activ-
ities where p= sons from the home, o community
(business, industry, or government) have presented

. career information, and

(d) at least one (1) career field trip to\observe workers
'occupations.

i

2 PreS ntation of elf Awareness and Career Awareness Activit

its.

By May'30, 76, 60% of students in grades 4-6 ill have
participated' p the following during the'school earni

(a) at least ree (3) self awareness-self esteem
activities n-the classroom. This would include
among other activities, activities that would assist

;students/in 'dentifying their interests and aptitudes,
and in devel ing and cla-:ifying their Work values.

(b) at least sir ( ) career awareness activities 'that
would provide s udents with information about the
world of work. here appropriate, the infornation
would be structu ed in the "DATA-People-Things
Clusters! or the "15 USOE Clusters

Or

(c) at least two (2) classroom career awareness activities
where 'persons from the home, or community (business,
industry, government) have presented career informa-
tion; and

. (d) at least one (1) career field trip to observe workers
in their occupatimis.

a
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S. Presentation of Self Ytwareness and Career Exploration activities
and Units

30,11976, 60%

in the

at least three,(3)

of junior high students w3.1ll have

folloWing during the school year:

self-awareness activities design-
and in decision-making

students,.

in-depth exploration of a self-
career clusters.

(3) hands-on career exploration

By May

participated

(a)

(b)

tc)

ed for sell'eassessment,

for ninth grade

at least one (11)

selected careefsor

at lest three
experiences.

(d)k at least two (2 activities involving the community
(business, industry, government or labor). This
could be through people in the world Of work coming
to the classroom'or.students going on a field trip.

(e) at least three (3)classrcom career informatlpn-
exploration activities or units related to classroom
subject areas.

By May 30, 19/6, 60% of grade nine(students' will have
made a tentative career choice and explored that career through
personal discussion with a pereon in that career or career
cluster.

. . .

il. Presentation of Career Exploration Activities \

(a) By May 30, 197, 60% of grade ten student will have

\

' c participated in the following during the school year:

(1) completing and analyzing an interest inventory.
(2) complete at least three (3) hours of individual

career exploration 'activities (PACE Centelt),
Or',at least three (3) teacher presented career .

exploration units or activities,
(4) making a tentative or realistic career decision

and declared a career goal,
(5) writing a career plan for achieving the career goal.

\ (b) By May 30, 1976, 60% of grade'eleuen students will have .

participated in the following during the school year:

at least three' (3) teacher presented career explor-
ation or presentation. units or activities,

(2) 'taken some,action for a g the career goal,

(34)
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(c). By May,30, 1976, 60% of grade twelve students will'have par-
ticipated in the following during the school year: .*

(1) - at least three (3Y teacher presented career exploration
or. presentation units or activities,

(2) preparing a personal resume,

1(3) (See Objective V, pages 39-45 for additional procedures-
products).

,

.

In addition 60% of all high school students will have partici-
pated in at least three (3) of the following during the year:

ql) "Hands-on" career exploration
(2) Career planning wi.th the cdUnselo

'(3) Decision-making and career planninl, with-parents
(4) Career field trips to observe and talk to workers ihtheir

work setting.
(5) Classroom activity with Community (business, industry,

government, labor, professional) people discudting their
career and occupational information (at least two).

(6) Career mini-course or pre-vocational course
(7) Work experience, wo r lease, on-the-job t ainingvr

cooperative' work pro
)

(B) Aptitude testing
(,9) Meeting with post secondary, college or apprentice s

personnel to gain information or career planning or
replannfhg

(10) One-to-one student-worker interview
(11) Career. guidance activity designed for work value clarif-'

ication, self assessment or other appropriate experiedde.
(12) Completed again, one or more of the activities liSted

above for grade ten (#1) or eleven (#2).
(13) Enroll in a vocational program,

In order that the objectives be met as completely as possible in each
building and at each grade level, building coordinators and principals
were requested to develop a "Building Plan" for the 1975 -76 School
year. .

4

For gtades,K-6 the plan consists of the followidg:

(1) Program outcomes applicable to students in school. "\-

'(2') A.scope and sequence of career activities, experience,
or information for meeting the program outcomes. Attached
to this section will be the career instructional plans
that t0 teachersdeveloped during the workshop, and
the plans of teachers who previously attended a agmmer
career educatiA workshop.

For grades 7-8 the plah consists of the following:,

4
(35)
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(1) program outcomes applicable to studems,.in'the school.
'16. .

,(2) A 'scope and sequence of career activIties, experience,
- or information for _meeting the program outcomes. Att ched

to their section' wilL'be the career ;instructional pl s
. that theteachers.developed during the workshop, and the
plans of teacherSwhO previously attended a summer career
education workshop. ,*

.:'
I

4 ,

The school plan will provide for Student participation in4each of the following:

a. pelf-a areness activities designed to assist-
.

students i self assetsment,
a

b. in-depth exploratiori of a:self-select
or career cluster,

, '

c. hands-on exploration experience,

d. involvement with commurry (business-pdystry-

career
;/

government or labor) in le rning about various
careers,

e. career exploration informatiOn a activities.
provided by the teacher in the class 'setting.

For grades 9-12 the'plan consists ofthe following:"

(1) progra0 outcomes applicable "to rtudentn: in the school

(2) A scope and sequence of career activitiesi-experiewe,
or inforniation for meeting the program outcomes. Attachedt this section will be the career instructional plans

t the teachers developed during the workshop, and the
plans EA teachers who previously attended a summer career
education workshop.

The school plan will provide for students participation in:
(a) teacher provided career information and activities

designed for career exploration,

(b) value clarification and/or a self 4Wareness.experience
=

,(c) hands-on career exploration experiences.

(d)"researoh of printedand-audio-vismal
materials related

to students intended career or career cluster,

(e) one -to- -one student-workpr interviews and job oberserva-
tions,

41) decision-making for selectidg a career goal,

(g) developing a career plan for achieving the career goal.
(h) some affirmative action for carrying out,the career plan,

(36)
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In order, to meet the recommendations and suggestions above,
the Project set aside monies to be granted to individual
buildings, upon approval, for use in enhancing career education ,
programs or protects within the building. ,The following format will
be used in the development of the building-level mini-grantss The
grant proposal:

\
1. Identify the specific "career project objectives" that

the mini-grant will address. (A copy of the seven project
oblectivesdis Available from the career education office).

2 Identify' the target group and the approximate 441ber of
students in the group.

.

II

Briefly describe (one-half typewritten page),thproposal.

Describe in'some detail the activitiesprocedures--methods
'that will be used and timelines for achievement.,

5.-"Briefly describe the methods for evaluating the success in
achieving the objective addressed (No. 1 above).

'6. A budget showing the materials, equipment, supplies, per-
sonnel, etc., needed to accomplish the proposal.

7. Signatures of the principl and person administering. the grant.

These activities will be accomplished according to the following
time' schedule:

'July 19751,

Aug. 4, 1975.

Aug. 15, 1975%

Aug. 30, 1975

:Sept. 1, 1975'

I
Worgshop materials mailed to workshop participants.

Workshop begins for teachers, principals, ana
counselors.

Mini- gratnw submitted for approval

"1k

Workihop ends, units written, and implementation
and cooraillabebn programs planned.

Board decition on.mill levy election for vocational:'
center.

Additional vocational program started.

Mini -grants approved

PACE program moved to high schools

Sept..: 30, 1975 Hands-on mobillunit Omodeled.

(37)
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.

.
.

t

. ...
P..

Ddcl 31, 1975 :Each"teacher, counselor`, and OpionfstXator will
. . have attended three career iqser'vi'ce lessons..

.- . .4

' p'
,

. 4 . 40i Of.hey studentswill have-complered at leabt

',-,'Z'
4 career units or activities. .

(7 ...

'Guidance counseldrwill.have met:with each vocational.
c,', 8ttident*at least bnce.. , , .'...,,

4 ,
Marc} 10, 19764 VoCationalcurriculum report and sent'to Board ,

I

0
V A,

44

March 20, 1976,

Mardh20, 1976

March 30, 1976 `

March 30, 1976

March 30, 1976

6W6f.t e.stddepts will Dave complet1 at least
6 career units or activities.

., .
.

P*. ,.
.

Board decision on c0Nriculum for vocational center.
' 'Ar

Each carder staff participant will have attended

two'career , inserviAce lessons.

60% of the high school students will have declared
occupational choice.

'Each vocational student will have met at leasttwice
with guidance counselors:.

May 15, 1976 Experimental-control testing completed of grades

r\)\
3,6,4,,and 12.. %

\!:

May.11, 1976, Career Placement Committee reviewed placement of
exiting, students.

,

,
,

,

May 15, 1976 Each vocational stuaent will have met at least
three times with guidance

.

May 15, 1476 Board decisions on adCiitonal vocational programs
and facilities for year 1976-77.

.

May 20, 1976
is

100% of the students 10-12 have completed PACE
programs,

May 30, 1976

June 10, i9.6

June 30, 1975

90% of the teachers wilikve Completed\three inservice
sessions.

All, pffice occupational students will have completed
office simulation programs in BOP, Inc: .

60% of the students will haxte completedt9 career
units or activities.

Third Party Evaluation for third year completed.
' ).

Completion of third year of Project.'

(38)
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The above is the Interim Report of the second year of the
thrge year project. %0.

. -122114 )
Project Director

40SeVtember 16,1975
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BINGHAM COUNTY DEVELOPMENTAL' CAREER EDUCATION\
K-12

,

Route 2 Box 249A

Blackfoot,,Idaho
/

,

. Dr.,BOrt V. Nixon
Project Director

%ft

Materials available in limited number without cost.

Check the materials desired and mail to above address.

c

"Guide for Implementing Career Education Into the Local Curriculte

"A. 0.'P., Inc., Sibulated Office 'Program"
A simulated mbbi le office unit (12"'x 45') ;.,.

.
-. :

.
.

.

,"PACE Center-::PrOgrammed Activities for Career Explorat+on". . 'A 12' * 45'.mobile Guidance
Resource.Center ftm.tareer 'Exploration

ACTIVMY ORIEWDTED CAREER EDU'4ATI61 UNITS.

These materials areeunits of varying lengths.(a single activity,to a'9 -Week Wit)
designed for integrat.ing career educatiCm into local classroom curriculum. ( eck..,.... units you desire) These units contain behavior objectives, methOds and resour es.

Grades K-3 Career/Awareness
Goodsana Se ices
Self Awar

The Dairxra
. Health Se' vioes

People Who Protect'Us

People Who Provide Us Transportation
People Who Provide Us Shelter
People Who Provide Communioation
People Who Feed Us
People Who Work With Tools and- ',Machines
Pople Who Work with Animals //
Workers in the School
Workers in the Community /

Community Government'
Clothing

Understanding Myself
Responsibilities ot t e Child
Me
Seeds

Community Helpers

(1)

vb.

Grades 4 -6 Career Imaren ss

and Self Aware ss
(ClustdEs)

Mining in Idand "-
Agriculture in- Idaho
Lumbering in Idaho-

Career Awareness:in the Arts'
Careet in Arts-Music 03ance
Language ARts,-Speech 0 Drama
Careers in Communication
Banking
Dairying
Commerce -- Transportation

Industry --Agriculture--Landowner'

Careers Related toTrade & -Finance
Electrifity
Health

Inventio s--Causes of Change
Law Enf rcement
Work V lues

Inte eit & Aptitudes
Wor 'Interes & Arilities
Wo Values/

0



Grades 7-9

hM I, car .7

Cluster Groups, Gr. 7,8

Self Awareness, 3r. 7,8

Agriculture, Gr. 7,8

Government Related Careers, Gr. 7-8
Recreation & Entertainment, Gr. 71-.8
Home Living--Desserts,.Gr. 7 -9,

Home Living--HoMecrafts, Gr. 7,9
Career Orientation, Gr. 7 -9
Conttruction, Gr. 7-9
Education, Gr. 7'9

Careers--Health & Welfare, Gr. 8
Plate Techtonics, Gr. 8
Occupations In Science, Gr. 8

Grades 7-9

Genetics and Man, Gr. 8

Horsemanship, Gr. 8-9
Where Do People Work, Gr.9
Drugs in Today's World, Gr.9
Home Ec. I, Good Unitn-ReS',--

taurant. Food Service, Gr. 9
,Careers in Weather, Gr. 9
Products of the Lithosphere &'

Related Careers, Gr.9
Exploring Careers Thru Environ.
Pducation, Gr. 9

Space Oriented Careers, Gr:9
General Personality Traits, Gr.9
Selecting Broad Fields, Gr.9
Search fok Real Skf, Gr.9

,

Grades 9-12 Exploration

Journalism Related Caree
English & Lang. Related
English & Lang. Related S
Mass Media Related.Career

in Broadcasting (Radio,
Marketing & Finance, Gr.

"Meat, Gr. 10-12
Commercial Art as a Car r, Gr. 10-12
Food Production & PreseEVa Gr. 10-12
Bakery Products, Gr.0.0-12'
`Postal Work, Gr. 1012
Attitudes & Appreciateien, Gr. 10-12
Non-Verbal Communication, Gr. 11-12
Verbal Communication, Gr. 12
Written Communication, Gr. -12
Employability Skills, Gr. 1--12

INTEGRATED ACTIVITIES FOR CAREER EDUCATION

Preparation

s, Gr. 9 -10

ears, 91.12

jeci, 9-12
Apphasiz_
Tel.) 9-12
0-12

Careers in Aerospace Ache, Gr./1
City Parks 0 RecreatiOhe Gr. 11
Career Identity, 'Gr. 11-12
Elect ,city, Gr. 11-12

Chemistry Related qreers, Gr.11 -12
Carpentry, Gr. I JO"

\
Math Related Care rs, Gr. 11-12
Math Related Caree 8, G. 11-12
Structural Carpent , Gr. 11-12:
Industrial Plastics Gr. 111.12
Structural -Carpentry Careers, MIr4
How to Learn a JobPreparing

f-'*-"-a Manual, Gr. 12
Selecting a Applying for a Job,12
Personality & Job Success, Gr. 412
Mass MediaAdvertising & Man's

Needs, Gr. 12'1,

.1

These are short career activities
into the classroom curriculum.

K-3 Awareness

for use in integrating, career education

Cosmetology--Beautician & Barb
Doctor & Nurse
I Ai'Glad That I am Me
Pliceman

Cosmetaligiet (Beautician Barber)
A Fireman's Equipment
take a Tool

Traffic Policeman
My Needs

Student of the Week

K -3 Awareness (Contr.)

0

I'm Glad I'm Me
Tools of the Trade
Career Password Game
Career Hats
Feelings

People, People, Everywhere
FaMily Jobs

Services and Goods
Goods and Services
Five Senses

(2)
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K-3 AwarenesS (Cont.)

Dipping Chocolates
Mothers Work
Tools Make Work Easier
School Helpers
Parents' Career

Workers Use Tools
Self Awareness
Who Am I?

Careers in the News
Hands of Workers
All About Me

The Telephone (Communications)
PoSt Office
Game Warden

What I Would Do If 2 Ran the School
Careers

ho is Involved With Potato Chips
0)(3re Did Your' Name ,Come prom

areer elated Word.Endinls
t`liy Workers Do

\\

My Worker
Workers at School

Tic-Tac-Toe Occupational Spelling
Workers at Eastern Idaho State Fair
Occupation Day
Communications (TV Weatherman)
Knowing Me
Game Warden
Me

Newspaper Unit
Post Office Unit

The Grocery Unit

Self-Awareness Activity,
Aflapabr Your Garden
Jobs

Exploring Taxes

Depending on Each Other
Career for a Week
What I do Best

Attitudes Toward Work
Piano Tuner
Student of the Day

Taxes & What They do for Us
The Wide World of Sports
Post Office & It's Employees
Tools & Workers Game
Puppet Dramas

How Many Jobs Do I Know?
Workers in our School
Newspaper

-1 My Choice: Me

Language Barrier
Distant Places

Professional Workers
Good Feelings
Community Citizenship

, I See, Me, Gr. K-4

*Grade054 -6
4

Creative Writing
Career Visit

Occupation Auction
Personality & Work
Career DAy
Career ARt

Clusteri$g Activity
Matching Tools to Career \
Self pevelopment: Hobby Analysis
Attitude PlaCement
Ranching

Searching Me
Veterinarian
Job Interviews
Self Xwareness
Letters pf Application
A Class Safety Engineer
Work of Appraisors

School Custodian

(3)
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Jobs Can be Created

Career Bingb

Alphabetizing Careers in Sertiv?.
Production of Fruits & Vegetablaq
Feelings of Prejudice
Jobs in our Community
Forest Ranger

Dental Health

Getting to Know You
Cereaf Industry Workers
Carpentry'
Bricklayers
I Want to Be...

Classroom Post Office

Cattle Inchitstry

Character Development
,Careers Today & Yesterday
NR,r,sing Career

Conservation/Nat% Resources/Worker-



Grades 4-6 Awareness (Cont.)

Forms of Government InfluenceWork
Carpentry
That's Vol Me

Cpmpetition
My Autobiography
Doint the Job Better
Clustering Careers
Feld Trip to school Kitchen
Hybridiz;ng For Pleasurable Environ.
R. ,2.)._

Job Inteiview (English Class)
Careei Survey
Recreation Workers
%Newspaper Worker::
How Do I Rate':

Language Arts Do Ydu Know?
Art - Flower Argangementk

Lang. Arts--Voice Training
Air Line Employees
Getting to Know You
Self Awareness

Birds of Prey & Falconry
Cattle Feeding

Cement Working

Carpentry in Building Our Commn4'
Farming as a Career
Creative Writing
Career'Petson of the Week
Television
Telephones
Pottery Making
Law Enforcement

Interviews--Role Playing
Television
Career Quiz Game

Mass I'roduc. of Puppets & Role Pln
Local Mock Government

Construction Cluster

Identity Auction
Working in Tourism'
Fine Arts as a Career

Gove. Jobs inU.S. El Canada
Fish & Game

My Personal Appearance
Job ApplicatiOn
Careers in Fashion

'Grades 7-12

Job Types are Affected by Commun,Gr.7
Overpopulation & Problems Gr. 7
Exploring Pollution in Community Gr.7
Finding Our Way, Gr.7
Careers in Electronics Technology Gr.7
Cartography, Gr.7

Careers in Architecture, Gr. 7

Orientation of Schoo, Gr. 7,
What Does a Librarian Do?, Gr.7
Working with Basic Electricity, Gr. 7,8
Your Friends and .You, Gr. 7-8,
Giving & Receiving Directions, Gr. 7,8
Pre Al Post TEst, Gr. 7,8,

Learning to Read Fractions of Inch, 7\8
Poetry Writing, Gr. 7,8
Softball, Gr. 7,8

Working in World of Metals, Gr. 7,8
Working with Power Engines, Gr. 7,8
Wm-king with Graphic Arts, Gr. 7,8
Introduction to Knitting, Gr. 7,8
Using the Claw Hammer, Gr. 7,8
Casting with Urethane Plastic, Gr. 7,8
Types of Nails Used by Woodworkers, 7,8
Using "Co-Ed" in Job Aware., Gr. 7-9
What Type oWath for Me?, 7-9

157
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How Much Math?,"Gr.

A Math Program for Me,Gr.7,8
The World of Work, Gr. 7,8
Math and Me, Gr. 7,8
Is Understanding of Basic Math

Necessary?, Gr. 7-8
rime Crafts, Gr. 7-9
Basketball, Gr. 7-9

Snowmobining Safety, Gr.
Party Planners, Gr., 7-9

What Does Florist Do?, Gr. 7-9,
My Spec, Abilities 4n R. to

a Career, 7-9

City Government, Gr. 7-12
Photography, Gr. 7-12
What's My Line?, Gr. 8

Connotative Meanings, Gr. 8
Safety in All Things, Or.8
Food and You, Gr. 8
Hospital Helpers, Gr. 8
Jobs for Health's Sake, Gr.8
Letter Writing, Gr.8

Classified Advertising, Gr.8
Careers for Good Writers, Gr.8
How to Use a Sociogram, Gr.8

Government Jobs, Gr.8
Machinist, Gr. 8



' -1 7,210-z.4-;on & Pre2a:ation
go

Cashier, Gr., 8

Spending, GI. 8

Self Evaluation, Gr.1) )09
1

Lo'king at Self, gr.8
Monies, Gr. 8
Career Exploration; Gr. 8
Home Furninghsings, Gr, 8,9
Child Care, Gr. 8,9

Photography Field Trip, G. 8,.9
Golcing, Gr. 8,9

4Character Qualities, Gr. 8,9
The American Road, Gr. 8.9
Food or Famine, Gr. 8,9
Unseen Enemies, Gr. 8,9
,Library Assistant, Gr. 8,9
Lib,, Student Servide, Gr. 8,9

e

Dresing

Gr.9
Others, Cr. 8,9

Career Pantomi
Speech to Inform, Gr.9
Literature: Character Analysis, Gr.9
Long Term Writing Unit, Gr.9
We all Have to Budget, Gr.9

is Seeing How Algebra is Used in BUs. br.9
Mechanics, Gr.9
Agricultural Supplies, Gr.9
Agriculture, Gr.9

Governmental Sef-vices, Gr.9
Jobs That Use Math Today, Gr.9
Understand Use of Algebra, Gr.9
Interview--Source thf Information, Gr.9-12.7--
Shopping in French, Gr: 9-12
-Cooking Crepes, G:---9-12

Gov. Careers in Spanish,Gr. 9-12
Puppetry, Gr. 9-12'
Assignment: Tourist, Gr. 9-12
Jobs Using Spanish, Gr. 9-12
Spanish in-Farming, Gr. 9-12

' Aware of Other Cultures, Gr. --12

DIgionstration.Speech on Hobby, Gr. 10

Comparative Paper, Gr. JO

rftiommatiye Essay, Gr. 10
Etiquette & Table Set.
Becoming. an Adult, Gr. 10-12
Cooking for a CroW, Gr. 10-12
Improving Personal Appear.10-1:1
Work & Success, Gr. 10-12'

Manuscript TypingClose a
Vocation, Gr. 10-1

Type Letter of Aill6lica. 10-12

Buying a Car, Gr. 10-12
Figuring Income TaxeS, 10-12
Knowijg Yourself, Gr.. 10-12
Occ. Improvization-Theater

Games, Gr. 10-12

Pantomime, Gr. 10-12
Debate on Career Ed. 10-12r.

Student's Att. about Work,10-12
Denotation & Connotation, 10-12
Kndting _Myself, Gr. 10-12
Art &-Ad-v-ertising, Gr. 10-12
Art as Your Career, Gr. 10-12
Reservation & Your Career " - "-

Gr. 10-12
Direction, Gr. 10-12
Cultural Exchanges & prej.11-12
Value Clarification, Gr. 11
Job Exploration, Gr. 11
Written Communication Gr. 11
Researching a Careei', Gr. 11
Lang. Skills on th Job, 11
Expl. Personal Va Iues thru

Novels, Gr. 11
Work with Mental /Illness, 11-12
Social Services, Gr. 11-12
Time and Change, Gr. 11-12
Our community and its Work.,11-12
Who Am I? What You think of :.:..

11-12

Foreign Relations, Gr. 11-12
State Courtt, Gr. 11-12
Interaction of Man with Man, 12
Character Examination, r. 12

,_.)

Special Achievement

Mathematics,

Job Awareness
Job Clusters
Letters of Application 158 2
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PACE Questionnaire

Grade Date

Instructions' For itic questions below choose the best answer and circle the number
of that answer in the column to the left.

1 2' 1. How do you feel about the amount of time that you spend in
PACE Center? (1) More time was needed (2) About the right
amount of time was puovided (3) Had too mach time W. I
don't know.

1 2 2. 'Iould you like to have4an opportun ty to use the PACE Center
again? (1) Yes (2) do

2 3 4 3. How-do you feel about the helpfulness of the PACE Center?
(1) Very helpful (2) Helpful (3) Somewhat helpful

(4) dot tielpful.

1 2 . . 4. Have yob ever been given the opportunity to do activities

similar to those which you did in the PACE Center? (1) Yes
(2) do

If yes, in what grade?

PP

In which ,activities id you particpate while 'in the PACE Center?
(Check all that appl

looked at film trips on several occupations.

looked throug g school orcollege catalog.

read one or more pamphlets on job(s) Iwas interested in.

took notes on job(s) I was interested in.

listened to tape(s) on occupations.

read information in reference books on jobs or work skills.

looked at filnstrips about college, vocational'technical
school or job training programs.

looked at filmstrips on how to geta job.

talked to the teache' about job opportunities,schools,
or career fields. e"

!that suggestions do you have for iMproving the PA Center?

160.


